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Digital resources 
The following items are available on Cambridge GO. For more information on how  
to access and use your digital resource, please see inside front cover.

Active learning 

Assessment for Learning

Developing learner language skills

Differentiation

Improving learning through questioning

Language awareness

Metacognition

Skills for Life

Letter for parents

Lesson plan template

Curriculum framework correlation

Scheme of work

Audio files and audioscripts

Progress quizzes 1 and 2 and answers

Progress report

Learner’s Book answers

Workbook answers

Word list

You can download the following resources for each unit:

Photocopiables

End-of unit quizzes and answers
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INTRODUCTION

 Introduction
Welcome to the new edition of our Cambridge Global English series. 

Since its launch, the series has been used by teachers and learners in over 100 countries for teaching 
the Cambridge International English as a Second Language curriculum framework.

This exciting new edition has been designed by talking to Global English teachers all over the world. 
We have worked hard to understand your needs and challenges, and then carefully designed and 
tested the best ways of meeting them. 

As a result of this research, we’ve made some important changes to the series, whilst retaining the 
international and cross-curricular elements which you told us you valued. This Teacher’s Resource 
has been carefully redesigned to make it easier for you to plan and teach the course. It is available in 
print for all Stages.

The series still has extensive digital and online support, including Digital Classroom which lets  
you share books with your class and play videos and audio. This Teacher’s Resource also offers 
additional materials, including tests, available to download from Cambridge GO. (For more 
information on how to access and use your digital resource, please see inside front cover.) 

The series uses successful teaching approaches like active learning and metacognition  
and takes a 21st Century Skills approach, with a focus on developing critical thinking skills.  
This Teacher’s Resource gives you full guidance on how to integrate them into your classroom. 

Formative assessment opportunities help you to get to know your learners better, with clear learning 
intentions and success criteria as well as an array of assessment techniques, including advice on self  
and peer assessment. 

Clear, consistent differentiation ensures that all learners are able to progress in the course with tiered 
activities, differentiated worksheets, open-ended project tasks and advice about supporting learners’ 
different needs.

All our resources are written for teachers and learners who use English as a second or additional 
language. In this edition of Global English we focus on four aspects of language:

• there is more grammar presentation and practice in the Workbook and on the Digital Classroom

• we have introduced scaffolded writing lessons with models of a range of text types

• we have retained the literature lessons

•  and we have worked to ease the transition between stages, especially between primary and 
secondary.

We hope you enjoy using this course. 

Eddie Rippeth

Head of Primary and Lower Secondary Publishing, Cambridge University Press
DRAFT
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CAMBRIDGE GLOBAL ENGLISH 2: TEACHER’S RESOURCE 

 How to use this series

The Learner’s Book is designed for learners to use
in class with guidance from the teacher. It offers
full coverage of the curriculum framework. The
cross-curricular content supports success across the
curriculum, with an international outlook. There is a
focus on critical thinking, reading and writing skills
with a literature section in every unit and a scaffolded
approach the development of written skills, with model
texts. End-of-unit projects provide opportunities for
formative assessment and differentiation so that you
can support each individual learners’ needs.

Digital Access with all the material from the book in 
digital form, is available via Cambridge GO.

The write-in Workbook offers 
opportunities to help learners 
consolidate what they have learned in 
the Learner’s Book and is ideal for use 
in class or as homework. It provides 
grammar presentations and plenty of 
differentiated grammar practice at three 
tiers so that learners have choice and 
can support or extend their learning, as 
required. Activities based on Cambridge 
Learner Corpus data give unique insight 
into common errors made by learners. 

Digital Access with all the material from 
the book in digital form, is available via 
Cambridge GO.

With international cross-curricular topics, from recycling and plants to jobs and 
biographies, the series helps your class develop the skills to study across the 
curriculum in English. Packed with songs, stickers and literature, the course helps 
your learners become confident communicators. Reading, chanting and supported 
writing activities help your learners develop their phonics knowledge, while tip 
boxes help with language and skills. Each unit ends with a ‘Project Challenge’ 
where learners work together on cross-curricular projects like a cartoon story or 
poem, developing collaboration and critical thinking skills. Answers to learner’s 
activities can be found in the teacher’s resource.

Cambridge Global English  

•  The ‘Getting started’ feature at the start of each session gets your learners 
thinking and talking about what they already know

•  Vocabulary boxes highlight important topic-specific words 
•  ‘Language detective’ provides clear, learner-friendly explanations of key 

grammar rules
•  ‘Look what I can do’ and ‘Check your progress’ sections in each unit help your 

learners reflect on what they have learnt. 

Access audio files in the digital learner’s book, teacher’s resource or 
Digital Classroom. You’ll find videos in Digital Classroom.

Registered Cambridge International Schools benefit from high-quality programmes, 
assessments and a wide range of support so that teachers can effectively deliver 
Cambridge Primary.

Visit www.cambridgeinternational.org/primary to find out more.

CAMBRIDGE

Global English

Learner’s Book 2
Elly Schottman & Caroline Linse

Digital accessSecond edition

Elly Schottman & Caroline Linse

Digital accessSecond edition

Completely Cambridge

Cambridge University Press works with Cambridge
Assessment International Education and experienced 
authors to produce high-quality endorsed textbooks
and digital resources that support Cambridge Teachers
and encourage Cambridge Learners worldwide.

To find out more visit 
cambridge.org/cambridge-international

This resource is endorsed by
Cambridge Assessment International Education

✓ Provides support as part of a set of 
resources for the Cambridge Primary 
English as a Second Language curriculum 
framework (0057) from 2020

✓ Has passed Cambridge International’s 
rigorous quality-assurance process

✓ Developed by subject experts

✓ For Cambridge schools worldwide

CAMBRIDGE

With varied activities – including drawing, crosswords and matching pictures with 
sentences – these workbooks help your learners practise and consolidate what 
they have learnt. The activities also support the reading, writing and Use of English 
strands of the Cambridge English as a Second Language Primary curriculum 
framework. This new edition provides more grammar practice with a short grammar 
presentation, followed by activities differentiated into three tiers: Focus, Practice 
and Challenge. Ideal for use in the classroom or for homework.

Cambridge Global English 

•  Process writing pages consolidate your learners’ knowledge of text types 
including literature 

•  Three-tiered grammar exercises offer practice opportunities to suit the needs 
of every learner

•  Varied activity types keep learners interested
•  Write-in for ease of use
•  Answers for all activities can be found in the accompanying teacher’s resource

For more information on how to access and use your digital resource, 
please see inside front cover.

Registered Cambridge International Schools benefit from high-quality programmes, 
assessments and a wide range of support so that teachers can effectively deliver 
Cambridge Primary.

Visit www.cambridgeinternational.org/primary to find out more.

Global English

Workbook 2
Elly Schottman & Caroline Linse

Digital accessSecond edition

Elly Schottman & Caroline Linse

Digital accessSecond edition

Completely Cambridge

Cambridge University Press works with Cambridge
Assessment International Education and experienced 
authors to produce high-quality endorsed textbooks
and digital resources that support Cambridge Teachers
and encourage Cambridge Learners worldwide.

To find out more visit 
cambridge.org/cambridge-international

This resource is endorsed by
Cambridge Assessment International Education

✓ Provides learner support as part of a set 
of resources for the Cambridge Primary 
English as a Second Language curriculum 
framework (0057) from 2020

✓ Has passed Cambridge International’s 
rigorous quality-assurance process

✓ Developed by subject experts

✓ For Cambridge schools worldwide
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HOW TO USE THIS SERIES

The Digital Classroom is for teachers to use at the front 
of the class. It includes digital versions of the Learner’s 
Book and Workbook, complete with pop-up answers, 
helping you give instructions easily and check answers. 
Zoom in, highlight and annotate text, and support 
better learning with videos, grammar slideshows and 
interactive activities.

In the print Teacher’s Resource you’ll fi nd everything 
you need to deliver the course, including teaching ideas, 
answers and differentiation and formative assessment 
support. Each Teacher’s Resource includes:

• a print book with detailed teaching notes for 
each topic

• a digital edition with all the material from the 
book plus editable unit and progress quizzes and 
communicative games.

A letter to parents, explaining the course, is available to download 
from Cambridge GO (as part of this Teacher's Resource).

Code inside is required to activate 
your purchase of Digital Classroom

DO NOT
DISCARD

Cambridge Global English

With onscreen versions of the learner book and workbook, plus video, grammar 
presentations and interactive activities, our Digital Classroom resources bring 
language to life! 

•  Zoom, highlight or annotate to emphasise important points
•  Help learners develop their grammar with presentations and interactive activities
•  Save time with readymade videos linked to each topic, with accompanying questions
•  Quickly and easily display answers on screen
•  Audio for all listening activities in the learner’s book

This resource is endorsed by
Cambridge Assessment International Education

Provides teacher support for the Cambridge 
International AS & A Level Literature in English 
syllabus (9695) for examination from 2021

Please note, Cambridge International does not 
endorse materials for Literature in English which 
include coverage of their set texts

Has passed Cambridge International’s rigorous 
quality-assurance process

Developed by subject experts

For Cambridge schools worldwide

Completely Cambridge

Cambridge University Press works with Cambridge 
Assessment International Education and experienced 
authors to produce high-quality endorsed textbooks 
and digital resources that support Cambridge Teachers 
and encourage Cambridge Learners worldwide.

To find out more visit cambridge.org/
cambridge-international 

Digital Classroom 2 Access Card

Global English
CAMBRIDGE

Code inside is required to activate DO NOT

Digital Classroom 2 Access Card

Global English

CAMBRIDGE

With everything you need to plan and run your lessons, this teacher’s resource 
helps you get the most out of the series. You’ll find starter activities and additional 
lesson ideas not included in the student’s books, as well as answers for all activities. 
There are clearly identified assessment and differentiation ideas to help you meet 
all your learners’ needs. Includes access to photocopiable games and activities for 
additional differentiation and further language development in the accompanying 
digital resource. Every unit includes a quiz to help you understand where your 
learners are on their journey.

Cambridge Global English  

•  The ‘Teaching skills focus’ helps you develop your own teaching style and bring 
active learning, assessment for learning and differentiation into your classroom 

•  ‘Common misconceptions’ highlight areas that learners frequently find 
challenging and show you how to overcome them

•  The ‘Learning plan’ shows you how your lessons link to the Cambridge English 
as a Second Language Primary curriculum framework

•  Downloadable progress and unit quizzes, with answers, provide ready-made 
assessment opportunities

Access audio files in the digital learner’s book, teacher’s resource or 
Digital Classroom. You’ll find videos in Digital Classroom.

Registered Cambridge International Schools benefit from high-quality programmes, 
assessments and a wide range of support so that teachers can effectively deliver 
Cambridge Primary.

Visit www.cambridgeinternational.org/primary to find out more.

Global English

Teacher’s Resource 2
Annie Altamirano with 

Helen Tiliouine & Elly Schottman

Digital accessSecond edition

Helen Tiliouine & Elly Schottman

Digital accessSecond edition

Completely Cambridge

Cambridge University Press works with Cambridge
Assessment International Education and experienced 
authors to produce high-quality endorsed textbooks
and digital resources that support Cambridge Teachers
and encourage Cambridge Learners worldwide.

To find out more visit 
cambridge.org/cambridge-international

This resource is endorsed by
Cambridge Assessment International Education

✓ Provides teacher support as part of a set 
of resources for the Cambridge Primary 
English as a Second Language curriculum 
framework (0057) from 2020

✓ Has passed Cambridge International’s 
rigorous quality-assurance process

✓ Developed by subject experts

✓ For Cambridge schools worldwide
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 How to use this 
Teacher’s Resource
This Teacher’s Resource contains both general guidance and teaching notes that help you to deliver 
the content in our Cambridge Global English resources. Some of the material is provided as 
downloadable files, available on Cambridge GO. (For more information about how to access and 
use your digital resource, please see inside front cover.) See the Contents page for details of all the 
material available to you, both in this book and through Cambridge GO.

Teaching notes
This book provides teaching notes for each unit of the Learner’s Book and Workbook.  
Each set of teaching notes contains the following features to help you deliver the unit.  

The Unit plan summarises the lessons covered in the unit, including the number of learning hours 
recommended for the lesson, an outline of the learning content and the Cambridge resources that 
can be used to deliver the lesson. 

Lesson Approximate 
number of 
learning hours

Outline of 
learning content

Learning 
objective

Resources

1  Words 
around us

2.25–2.75 Talk about 
classroom objects 
and days of the 
week.

2Ld.02
2Sc.01
2Wca.04
2Wca.05
2Rd.01
2Ug.01

Learner’s Book Lesson 1.1
Workbook Lesson 1.1

  Photocopiable 9
  Photocopiable 25

Digital Classroom:  
Video – Our school day 
Activity – How many are there?

The Background knowledge feature provides  
information which helps the teacher to  
familiarise themselves with the cross-curricular  
and international content in the unit.

Learners’ prior knowledge can be informally  
assessed through the Getting started feature in the  
Learner’s Book.

The Teaching skills focus feature covers a teaching skill  
and suggests how to implement it in the unit.

BACKGROUND KNOWLEDGE

In this unit, the class learn about schools from 
around the world. Schools around the world can be 
very different from the learners’ school.  
Children in Finland start school when they are  
seven years old, which is one of the oldest ages 
around the world to start school.

TEACHING SKILLS FOCUS

Predicting will allow learners to become more 
actively involved in the reading process.

DRAFT
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Reflecting the Learner’s Book, each unit consists of multiple lessons. 

At the start of each lesson, the Learning plan table includes the learning objectives, learning 
intentions and success criteria that are covered in the lesson.

It can be helpful to share learning intentions and success criteria with your learners at the start  
of a lesson so that they can begin to take responsibility for their own learning

LEARNING PLAN

Learning objective Learning intentions Success criteria

2Ld.02 • Listening: Listen for main ideas and 
details, listen to a song and a poem, 
listen to and follow instructions.

• Learners can listen and 
understand a poem and 
a song.

There are often common misconceptions associated with particular grammar points. These are listed, 
along with suggestions for identifying evidence of the misconceptions in your class and suggestions 
for how to overcome them. At Cambridge University Press, we have unique access to the Cambridge 
Learner Corpus to help us identify common errors for key language groups. 

Misconception How to identify How to overcome

In most languages, learners 
tend to omit the ‘s’ inflection 
in the third person singular 
simple present:

She come (comes) from India.

Circle the subject and the verb, 
and ask, e.g. Do we need to write 
‘s’ here? Why? Elicit the answer. 

Say, for example, What word do we 
use for a boy? And for a girl? If the 
learners cannot remember, add, e.g. 
Do we use he/she? Elicit the answer.
Ask, e.g. What do we add when we 
speak about he/she or it?

For each lesson, there is a selection of starter ideas, main teaching ideas and plenary ideas.  
You can pick out individual ideas and mix and match them depending on the needs of your 
class. The activities include suggestions for how they can be differentiated or used for assessment. 
Homework ideas are also provided.

Starter ideas
Spelling Bee (5–10 minutes)

• Revise the alphabet as a class by singing the 
Alphabet song from the previous session.

• Divide the class into two groups and play a 
few rounds of Spelling Bee.

Main teaching ideas
1  Count the days. (10–15 minutes)

• Play a counting game to review numbers, 
for example number toss. Throw the ball to 

a learner and say a number, for example 4. 
The learner says the following number, for 
example 5, and throws the ball at another 
learner who says the next number (6). 
Continue until someone makes a mistake. 
Start again with another number, for 
example 9. Keep a brisk pace.

• Focus on the calendar for the month of 
September in the Learner’s Book. Say: 
There are 30 days in September.

• Ask learners to point to the numbers 
and count.

DRAFT
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The Language background feature contains information  
to help you present the grammar in the unit.

 
 

The Cross-curricular links feature provides suggestions  
for linking to other subject areas.

 Differentiation idea: This feature provides suggestions for how activities can be differentiated  
to suit the needs of your class.

 Critical thinking opportunity: This feature provides suggestions for embedding critical thinking and 
other 21st-century skills into your teaching and learning.

 Assessment idea: This feature highlights opportunities for formative assessment during  
your teaching. 

 Digital Classroom: If  you have access to Digital Classroom, these links will suggest  
when to use the various multimedia enhancements and interactive activities.

Answers: Answers to Learner’s Book and Workbook exercises can be found  
integrated within the lesson plans and Learner’s Book and Workbook  
answer keys are also available to download.

LANGUAGE BACKGROUND

For many learners with different first languages, 
the present simple tense can be difficult to learn. 
It is important to make sure they understand 
that it is used to describe routines, habits and 
daily activities.

CROSS-CURRICULAR LINK

Maths: When they have finished doing the survey, 
ask learners to report back to the class. Ask 
volunteers to collect the results on the board and 
see which subject got the most votes, for example 
Science got 15 out of 20.

DRAFT
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HOW TO USE THIS TEACHER’S RESOURCE

Digital resources to download
This Teacher’s Resource includes a range of digital materials that you can download from 
Cambridge GO. (For more information about how to access and use your digital resource, please see 
inside front cover.) This icon  indicates material that is available from Cambridge GO.

Helpful documents for planning include:

• Letter for parents: a template letter for parents, introducing the Cambridge Global English resources. 

• Lesson plan template: a Word document that you can use for planning your lessons. Examples of 
completed lesson plans are also provided.

• Curriculum framework correlation: a table showing how the Cambridge Global English resources 
map to the Cambridge English as a Second Language curriculum framework.

• Scheme of work: a suggested scheme of work that you can use to plan teaching throughout the year.

Each unit includes:

• Photocopiable resources: these can include communicative language game, templates and any 
other materials that support the learning objectives of the unit.   

• End-of-unit quizzes: these provide quick checks of the learner’s understanding of the concepts 
covered in the unit. Answers are provided. Advice on using these quizzes formatively is given in 
the Assessment for Learning section of this Teacher’s Resource.

• Self-evaluation checklists: checklists for learners to use to evaluate their writing and project work.

Additionally, the Teacher’s Resource includes:

• Progress quiz 1: a test to use at the beginning of the year to discover the level that learners are 
working at. The results of this test can inform your planning. 

• Progress quiz 2: a test to use after learners have studied Units 1–5 in the Learner’s Book. You 
can use this test to check whether there are areas that you need to go over again.  

• Progress report: a document to help you formatively assess your classes’ progress against the 
learning objectives.

• End-of-year test and answers: a test to use after learners have studied all units in the Learner’s 
Book. You can use this test to check whether there are areas that you need to go over again, and 
to help inform your planning for the next year.

• Audioscripts: available as downloadable files.

• Answers to Learner’s Book questions
• Answers to Workbook questions
• Wordlists: an editable list of key vocabulary for each unit.

In addition, you can find more detailed information about teaching approaches. 

Audio is available for download from Cambridge GO (as part of this Teacher’s Resource and as part 
of the digital resources for the Learner’s Book and Workbook).

Video is available through the Digital Classroom. DRAFT
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        CAMBRIDGE GLOBAL ENGLISH 2: PROGRESS QUIZ 1

Name ___________________________________  Date _____________

Cambridge Global English – Helen Tiliouine © Cambridge University Press 2021

1

Progress quiz 1

VocabularyWrite the numbers.Example:
ten

       10       

1 seventeen

___________

2 eleven

3 eight

4 twelve

5 fifteen

      CAMBRIDGE GLOBAL ENGLISH 2 PHOTOCOPIABLE 2: WRITER’S CHECKLIST B, UNITS 4–7

Name ___________________________________  Date _____________

Cambridge Global English – Elly Schottman © Cambridge University Press 2021
2

Photocopiable 2 – Writer’s checklist B

Final punctuation

   Most sentences end with a full stop.

   My name is Tony.

   A question ends with a question mark.

   What’s your name?

   A sentence that shows surprise or excitement ends with an exclamation mark.

   My name is Tony too!

Check the verb form!

Present simple

We usually add ‘s’ to a verb after one person or thing.

I sing. The boy sings.

The birds sing.

With verbs that end in sh, ch, ss or x, we add ‘es’.

I wash my hands. Amy washes

her hands.

Tomas and Daniel 

wash their hands.

Present continuous

Use I am . . ., You are . . ., He is . . ., She is . . ., We are . . ., They are . . .

I am talking.
We are waving.

You are talking. 
You are eating.

He is sitting. She is standing. They are painting.

We usually add ‘s’ to a verb after one person o

CAMBRIDGE GLOBAL ENGName ___________________________________  Date _____________

VocabularyWrite the numbers.

7

Name ___________________________________  Date _____________

Writer’s checklist B
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Vocabulary 2
Match the pictures and words.

Example:

clock

6
book

7
calendar

8
tablet

9
map

10
backpack

calendar

tablet

map

Cambridge Global English 

A question ends with a question mark.

A sentence that shows surprise or excitement ends with an exclamation

My name is Tony too!

We usually add ‘s’ to a verb after one person o

The boy sings

h

, You are . . .

standing.
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Name ___________________________________  Date _____________
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End of Unit 1 quiz

Vocabulary 1
Write the days of the week.

Example:

d      y     n     W    s

e    d      e    a
       Wednesday     

1 r       y       a

d      F         i
_________________

2 a        u          y        s

d          e        T
_________________

3 _________________

4 d       u         t     y

S        r      a     a
_________________

5
y     M      n

d    o      a
_________________

S             n          a
y             d             u

      CAMBRIDGE GLOBAL ENGLISH 2 PHOTOCOPIABLE 1: WRITER’S CHECKLIST A, UNITS 1–7Name ___________________________________  Date _____________

Cambridge Global English – Elly Schottman © Cambridge University Press 2021

1

Photocopiable 1 – Writer’s checklist A
Words that begin with a capital letter

The first word of a sentence begins with a capital letter.

This is a book.
The word I is always written with a capital I.
Look, I can jump!

A name begins with a capital letter.Tanya             Mr Kim             EnglandThe name of a city, country or school begins with a capital letter.

Mecca             Korea             International SchoolThe days of the week begin with a capital letter.
Monday             Tuesday

The names of the months begin with a capital letter.
January             February
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ABOUT THE CURRICULUM FRAMEWORK

 About the curriculum 
framework
The information in this section is based on the Cambridge Primary and Lower Secondary English as 
a Second Language curriculum frameworks from 2020. You should always refer to the appropriate 
curriculum framework document for the year of your learners’ examination to confirm the details and 
for more information. Visit www.cambridgeinternational.org/primary to find out more.

The Cambridge Primary and Lower Secondary English as a Second Language curriculum 
frameworks from 2020 are designed to enable young learners from an ESL background (who speak 
little or no English at home) to communicate effectively and with confidence in English. Children are 
not expected to have any experience of English before they start Stage 1. The curriculum frameworks 
involve developing the skills to access and understand a wide range of information, media and texts. 
It achieves this by focussing on active learning, developing critical thinking skills and intellectual 
engagement with a range of topics.

Further to this, the curriculum frameworks aim to develop learners’ curiosity about other 
languages and cultures, and to build the learners’ confidence as successful language learners, able to 
communicate effectively and to enjoy reading a variety of texts with confidence.

The curriculum frameworks support teachers by providing an integrated approach to planning and 
teaching to develop effective communication skills in English. The five strands, and their respective 
learning objectives, work together to support the development of knowledge, skills and understanding in:

• Reading
• Writing
• Use of English
• Listening
• Speaking.

The updated curriculum frameworks do not alter any of these fundamental aspects of the original 
curriculum frameworks, but there are some important changes. For example, there is a new sub-
strand of learning objectives within the Speaking strand, with new learning objectives to help support 
learners to achieve fluency and accuracy of pronunciation. The curriculum frameworks are also 
underpinned by greater integration of metacognitive development and strategies within lessons. A 
further focus of the updates has been to ensure learning objectives are written in a concise, clear and 
consistent manner, to support teachers in applying the curriculum framework to their own planning.

 About the assessment
Information concerning the assessment of the Cambridge Primary and Lower Secondary English as 
a Second Language curriculum frameworks is available on the Cambridge Assessment International 
Education website: www.cambridgeassessment.org. 

This set of resources has been endorsed by Cambridge Assessment International Education following 
a rigorous review process. The endorsement means the content is suitable for supporting teaching and 
learning required by the curriculum frameworks.
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 Approaches to 
teaching and learning
The following are the teaching approaches underpinning our course content and how we understand 
and define them.  

Active learning
Active learning is a teaching approach that places student learning at its centre. It focuses on how 
students learn, not just on what they learn. We, as teachers, need to encourage learners to ‘think 
hard’, rather than passively receive information. Active learning encourages learners to take 
responsibility for their learning and supports them in becoming independent and confident learners 
in school and beyond.

Assessment for Learning
Assessment for Learning (AfL) is a teaching approach that generates feedback which can be used 
to improve learners’ performance. Learners become more involved in the learning process and, 
from this, gain confidence in what they are expected to learn and to what standard. We, as teachers, 
gain insights into a learner’s level of understanding of a particular concept or topic, which helps to 
inform how we support their progression.

Differentiation
Differentiation is usually presented as a teaching approach where teachers think of learners as 
individuals and learning as a personalised process. Whilst precise definitions can vary, typically the 
core aim of differentiation is viewed as ensuring that all learners, no matter their ability, interest or 
context, make progress towards their learning intentions. It is about using different approaches and 
appreciating the differences in learners to help them make progress. Teachers therefore need to be 
responsive, and willing and able to adapt their teaching to meet the needs of their learners. 

Language awareness
For many learners, English is an additional language. It might be their second or perhaps their third 
language. Depending on the school context, students might be learning all or just some of their 
subjects through English.

For all learners, regardless of whether they are learning through their first language or an additional 
language, language is a vehicle for learning. It is through language that students access the learning 
intentions of the lesson and communicate their ideas. It is our responsibility, as teachers, to ensure 
that language doesn’t present a barrier to learning.
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Metacognition
Metacognition describes the processes involved when learners plan, monitor, evaluate and make 
changes to their own learning behaviours. These processes help learners to think about their 
own learning more explicitly and ensure that they are able to meet a learning goal that they have 
identified themselves or that we, as teachers, have set.

Skills for Life
How do we prepare learners to succeed in a fast-changing world? To collaborate with people  
from around the globe? To create innovation as technology increasingly takes over routine work?  
To use advanced thinking skills in the face of more complex challenges? To show resilience in the 
face of constant change? At Cambridge, we are responding to educators who have asked for a 
way to understand how all these different approaches to life skills and competencies relate to their 
teaching. We have grouped these skills into six main Areas of Competency that can be incorporated 
into teaching, and have examined the different stages of the learning journey and how these 
competencies vary across each stage.  

These six key areas are: 

• Creativity – finding new ways of doing things, and solutions to problems

• Collaboration – the ability to work well with others 

• Communication – speaking and presenting confidently and participating effectively in meetings 

• Critical thinking –  evaluating what is heard or read, and linking ideas constructively

• Learning to learn – developing the skills to learn more effectively 

• Social responsibilities – contributing to social groups, and being able to talk to and work with 
people from other cultures. 

Cambridge learner and teacher attributes 
This course helps develop the following Cambridge learner and teacher attributes. 

Cambridge learners Cambridge teachers

Confident in working with information and 
ideas – their own and those of others.

Confident in teaching their subject and 
engaging each student in learning. 

Responsible for themselves, responsive to 
and respectful of others. 

Responsible for themselves, responsive to 
and respectful of others. 

Reflective as learners, developing their ability 
to learn. 

Reflective as learners themselves, developing 
their practice. 

Innovative and equipped for new and future 
challenges. 

Innovative and equipped for new and future 
challenges. 

Engaged intellectually and socially, ready to 
make a difference.

Engaged intellectually, professionally and 
socially, ready to make a difference. 

Reproduced from Developing the Cambridge learner attributes with permission from  
Cambridge Assessment International Education.

More information about these approaches to teaching and learning is available to download from  
Cambridge GO (as part of this Teacher’s Resource).
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 Setting up for success
Our aim is to support better learning in the classroom with resources that allow for increased learner 
autonomy while supporting teachers to facilitate student learning. Through an active learning 
approach of enquiry-led tasks, open-ended questions and opportunities to externalise thinking  
in a variety of ways, learners will develop analysis, evaluation and problem-solving skills. 

Some ideas to consider to encourage an active learning environment are as follows: 

• Set up seating to make group work easy.

• Create classroom routines to help learners to transition between different types of activity 
efficiently, e.g. move from pair work to listening to the teacher to independent work. 

• Source mini-whiteboards, which allow you to get feedback from all learners rapidly.

• Start a portfolio for each learner, keeping key pieces of work to show progress at  
parent–teacher days. 

• Have a display area with learner work and vocab flashcards.

Planning for active learning
We recommend the following approach to planning. A blank Lesson Plan Template is available  
to download to help with this approach.

1 Plan learning intentions and success criteria: these are the most important feature of the lesson. 
Teachers and learners need to know where they are going in order to plan a route to get there. 

2 Plan language support: think about strategies to help learners overcome the language demands 
of the lesson so that language doesn't present a barrier to learning.

3 Plan starter activities: include a ‘hook’ or starter to engage learners using imaginative strategies. 
This should be an activity where all learners are active from the start of the lesson.

4 Plan main activities: during the lesson, try to: give clear instructions, with modelling and written 
support; coordinate logical and orderly transitions between activities; make sure that learning is 
active and all learners are engaged ; create opportunities for discussion around key concepts.

5 Plan assessment for learning and differentiation: use a wide range of Assessment for Learning 
techniques and adapt activities to a wide range of abilities. Address misconceptions at 
appropriate points and give meaningful oral and written feedback which learners can act on. 

6 Plan reflection and plenary: at the end of each activity and at the end of each lesson, try to: ask 
learners to reflect on what they have learnt compared to the beginning of the lesson; build on 
and extend this learning.

7 Plan homework: if  setting homework, it can be used to consolidate learning from the previous 
lesson or to prepare for the next lesson

To help planning using this approach, a blank Lesson plan template is available to download from 
Cambridge GO (as part of this Teacher’s Resource). There are also examples of completed lesson plans. 

For more guidance on setting up for success and planning, please explore the Professional Development 
pages of our website www.cambridge.org/education/PD  
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 1  A day at school
Unit plan

Lesson Approximate 
number of 
learning hours

Outline of 
learning content

Learning 
objective

Resources 

1  Words 
around us

2.25–2.75 Talk about 
classroom objects 
and days of the 
week.

2Ld.02
2Sc.01
2Wca.04
2Wca.05
2Rd.01
2Ug.01

Learner’s Book Lesson 1.1
Workbook Lesson 1.1

  Photocopiable 9
  Photocopiable 25

Digital Classroom:  
Video – Our school day 
Activity – How many are there?

2  Our busy 
classroom

2.15–2.75 Talk about time, 
days of the 
week and school 
activities.

2Lm.01
2Sc.02
2Rm.02
2Wc.01
2Ug.02

Learner’s Book Lesson 1.2
Workbook Lesson 1.2

  Photocopiable 10
Digital Classroom: 
Activity − What time is it? 
Activity − What does Ena do?

3  Inside a book 1–1.75 Talk about parts 
of a book.
Learn about 
schools around 
the world.

2Wca.04
2Wc.01
2Rm.01
2Uv.05
2Uv.11

Learner’s Book Lesson 1.3
Workbook Lesson 1.3
Digital Classroom: 
Slideshow with activity sheet − Book 
covers

4  Talking about 
possessions

1–1.25 Talk about who 
things belong to.

2Ld.02
2Sor.02
2Us.02
2Us.03
2Ug.07
2Ug.08

Learner’s Book Lesson 1.4
Workbook Lesson 1.4
Digital Classroom: 
Grammar presentation − Whose 
lunchbox is it?

5  Review of 
short vowels

2–2.5 Read and write 
words with short 
vowel sounds.

2Lm.01
2Sc.04
2Uv.12

Learner’s Book Lesson 1.5
Workbook Lesson 1.5
Digital Classroom: 
Activity − Is it a vowel or a consonant?

6  My school 2–2.5 Read and write 
about schools.

2Lm.01
2Sc.02
2Wca.04
2Wca.05
2Rm.02

Learner’s Book Lesson 1.6
Workbook Lesson 1.6

  Photocopiable 1 
  Photocopiable 5
  Photocopiable 11

Digital Classroom: 
Activity − Fernando’s book
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BACKGROUND KNOWLEDGE

Schools around the world

In this unit, the class learns about schools from 
around the world. Schools around the world can be 
very different from the learners’ school.
Children in Finland start school when they are 
7 years old, which is one of the oldest ages around 
the world to start school.
In Russia, children start school on 1st September, which 
is called ‘Knowledge Day’, even if it is a weekend 
or a holiday. On that day, there is a school assembly 
and Grade 11 learners, who are the oldest children 
in the school, take the new learners by the hand and 
lead them into school, ringing a ceremonial bell.
In Bangladesh, floods can disrupt school for 
hundreds of thousands of children. In some areas, 
roads are impassable during the rainy season from 

July to October, so boat schools are essential. 
There are more than 100 boat schools, which are 
solar-powered and have internet and a library.
In Chile and Argentina, summer holidays start at the 
beginning of December and finish in early March.
In Japan, there are no canteens in schools and no 
janitors. Children clean their own classrooms and 
carry their own lunches. Children in South Korea 
also help clean and tidy the classroom after lessons 
have finished.
In France, children go to school for four days 
a week, but they have the longest school day. 
Classes begin around 8:30 in the morning and end 
at 4:30 in the afternoon.

TEACHING SKILLS FOCUS

Reading strategies: Making predictions
Predicting is when learners use text clues such as 
titles, headings, pictures, diagrams and personal 
experiences to work out what a text is about, or to 
anticipate what is going to happen next in a story.
Predicting will allow learners to become more 
actively involved in the reading process. It is 
common that readers constantly refine, revise and 
check the validity of their predictions; therefore, 
it is important that learners understand that their 
predictions are likely to change as they read.

Your challenge
Use the strategies below to encourage learners to 
make predictions.
•  Picture walks: Learners preview the images or 

graphic features in a text to make predictions about 
content, activate their prior knowledge and connect 
the images to their own personal experiences.

•  Graphic organisers: These are mind maps, 
tables or pictograms where learners visually 
display information. They can help learners to

Lesson Approximate 
number of 
learning hours

Outline of 
learning content

Learning 
objective

Resources 

7  Project 
challenge

1–1.5 Work together to 
make a project.

2Ld.02
2Sc.03
2Wca.02
2Wca.04
2Rd.03

Learner’s Book Lesson 1.7
Workbook Lesson 1.7

  Photocopiable 12
  Unit 1 quiz

Cross-unit resources
  Unit 1 Audioscripts
  Unit 1 End-of-unit quiz
  Unit 1 Progress report
  Unit 1 Wordlist
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CONTINUED

  analyse information and see the connection and/
or contrasts between certain elements. These 
organisers can assist learners in comparing 
information, seeing the big picture in their 
learning as well as predicting future elements.

•  Text features: Learners predict the content of a 
non-fiction text using text features such as title, 
headings, graphics or photos, main idea boxes 
and words in italics or bold type.

Look through Unit 1 and highlight opportunities for 
practising the strategies above. Discuss with the class 
what other strategies they might use. What other 
elements in a text can help them predict its content? 
Do they have a preferred strategy for predicting?

Reflection
• Which strategy was the most successful? 
•  Which did learners find the most difficult to apply?

1.1  Think about it: Words around us
LEARNING PLAN

Learning objectives Learning intentions Success criteria

2Ld.02

 
 
2Sc.01, 2Sc.06

 
 
2Rd.01

 
2Wca.04, 2Wca.05

 
2Ug.01

 
2Uv.11

•	 Listening: Listen for main ideas and 
details, listen to a song and a poem, 
listen to and follow instructions.

•	 Speaking: Ask and answer questions, 
discuss likes and dislikes, sing songs, 
recite a poem.

•	 Reading: Read a song and a poem, 
read and identify key vocabulary.

•	 Writing: Write a poem, write about 
yourself.

•	 Language focus: singular and plural 
nouns, there is/there are

•	 Vocabulary: book, map, calendar, 
clock, tablet, colours, numbers, 
weather, days of the week

•	 Learners can listen and 
understand a poem and a song.

•	 Learners can listen to and follow 
instructions.

•	 Learners can ask and answer 
questions about themselves.

•	 Learners can read and 
understand key vocabulary.

•	 Learners can write about 
themselves.

•	 Learners can write a poem.

21st-century skills

Critical thinking: Compare and contrast languages, compare and classify different types of information.

Creative thinking: Use own ideas for doing creative activities, respond to songs and poems in a variety of ways.

Communication: Talk about own interests and other topics suitable for primary school.

Materials: Learner’s Book pages 14–15;  
Workbook page 11; a calendar; cards (around  
A5–A4 size); colour pencils and drawing materials;  

seven blank index cards per group; enough rulers to give 
one to each group; Photocopiables 9 and 25
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Starter ideas
Beginning the day (15–20 minutes)
• Establish a warm-up routine for learners to do at 

the beginning of each lesson. Each day, learners 
identify the day of the week using Photocopiable 9, 
and describe the weather using Photocopiable 25.

• Divide the class into seven groups and assign 
a day to each group. Give each group drawing 
materials and a card large enough to write: Today 
is [Monday]. Ask groups to write the sentence and, 
based on the activities they do on that day, they 
decorate their day card.

• Bring a calendar to the class, such as a large wall 
calendar. Point at the day on the calendar and ask 
learners to say what day it is, for example Today is 
Monday.

• Learners choose the correct day card and put it up 
on the noticeboard.

• Give each group drawing materials and a card large 
enough to write, for example It is (sunny). Assign a 
different weather icon to each group and ask them 
to draw it.

• Collect the weather cards and ask learners to 
choose the ones that describe that day’s weather, for 
example It is sunny. It is cold. Ask them to say what 
the weather is like, for example Today the weather is 
sunny and cold.

• Ask learners to put the cards up on the 
noticeboard.

Getting started (10 minutes)
• Focus on the big picture on page 14 in the Learner’s 

Book and ask the class: Where can you see words? 

• Ask learners to look around their classroom and 
point to any words they can see, for example, in 
their books, on the noticeboard, on posters. 

• Learners work in pairs to find words in the picture. 

• Ask learners if  they read at home, and what they 
like reading. Which is their favourite story? 

• Ask them what they can find in a book. Elicit 
answers and write them on the board, for example 
stories, poems, maps, pictures, etc. 

• Ask learners to point to and name objects they see 
in the big picture – encourage them to name the 
objects in English.

 Digital Classroom: Use the video ‘Our school day’ to 
introduce school subjects and vocabulary. The  
i button will explain how to use the video.

Main teaching ideas
1 Listen and point. (10–15 minutes)

• Ask learners to look at the books the children 
are reading in the big picture and read out the 
titles. What are the books about? How do they 
know? Introduce the idea of a ‘book cover’.

• Ask learners to predict what the books may be 
about, for example ‘The Snowy Day’ is about a 
rabbit and a duck that are playing in the snow. 
Help learners with any additional vocabulary 
they may need.

• In pairs, learners ask each other which book 
they would like to read. Encourage them to 
give reasons for their answer, for example 
‘Which one do you want to read?’ ‘I want to read 
The Snowy Day. I like stories with animals.’

• Tell learners they are going to listen to the 
children talking about what they are reading.

• Play the audio at least twice. Elicit the answers, 
asking learners to point to each answer in the 
picture in turn.

 Critical thinking opportunity: Focus on the child 
reading from a tablet (bottom right of image). Ask 
the class if  they prefer to read from an electronic 
device or a real book. Invite them to explain why.

Audioscript: Track 07

Child 1: I am reading a book called How to Tie 
Knots. It is very interesting! You can use string or 
yarn to tie the knots. Can you see the knot that I tied?

Child 2: I like reading things on a tablet. I’m 
looking at a weather report. It’s a rainy day today!

Child 3: My teacher made this sign. It says, ‘Good 
morning! Today is Tuesday. We have music class at 
two o’clock.’ I like music class.

Child 4: I am reading a story about two friends, a 
duck and a rabbit. They are playing outside on a 
cold snowy day. Look what the duck and rabbit are 
making with the snow!

Child 5: There are lots of songs in my book. I can 
play them on my guitar. And I can sing the words, 
too. Old Macdonald had a farm. E-I-E-I-O!

07
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Learner’s Book answers 
Child 1: a book, child 2: a tablet, child 3: a sign,  
Child 4: a story, child 5: a song

2 Sing a calendar song. (15–20 minutes)
• Remind the class of the opening activity they 

did with the calendar. Ask them to look at the 
calendar and point at different important days, 
for example Christmas, New Year, Holi. Elicit 
the words for the days.

• Learners can also point out their birthdays. 
Ask what day their birthdays are on this year.

• Ask the class when they go to school, a club 
(for example, science club, gym club, etc.), have 
English class, etc.

• Focus on the activity on page 14 of the 
Learner’s Book and ask learners to read each 
day aloud. Check for correct pronunciation, 
especially the sound of ‘th’ in Thursday.

• Tell the class that they are going to listen to 
a song. Play the song a couple of times. Ask 
them: What day comes after Saturday? And 
after Sunday/Tuesday/Thursday? And before 
Saturday/Monday?

• Play the song again a few times and encourage 
the class to sing along.

 Critical thinking opportunity: You could ask 
learners to write and say the equivalent names 
for the days in their local language. Are they very 
different from English? In what ways are they 
different, for example writing or pronunciation?

 Differentiation ideas: To help learners remember the 
days more easily, you could ask them to write each day 
of the week in a different colour. For more confident 
learners, divide them into groups and give each group 
a set of seven blank cards. Ask group members to 
write one day of the week on each card. Then, they 
shuffle the cards, put them face up and order them.

08

CROSS-CURRICULAR LINK

Maths: Ask learners what sort of information 
they can find in a calendar, such as days, months, 
festivals, etc. Ask learners to count the number 
of days each month has. Which months have the 
most days? And the fewest? Do months and days 
have the same name in English and the local 
language?

Audioscript: Track 08

Monday, Tuesday, Wednesday, Thursday,

Friday, too. Friday, too.

After that comes Saturday.

After that comes Sunday.

The week is through. The week is through.

Learner’s Book answers 
Learners sing along with the song.

3 Listen, point and say. (10–15 minutes)
• Focus on the activity. Play the audio once up 

to the pause.

• Play the first part of the audio again. Pause 
after each sentence for learners to repeat and 
point to the object.

• Write the words on the board. Read the words 
together.

• The last question before the pause, ‘What is 
the weather like today?’, is an opportunity to 
review weather words with the learners. Have 
them turn to the Picture Dictionary weather 
section on page 164 to review these words.

• Play the last part of the audio once, and tell 
learners to listen and answer the questions.

 Critical thinking opportunity: Ask learners to think 
what other things they can read in a book, what else 
they can use a tablet for, what else they can find on 
a map, etc.

09
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Audioscript: Track 09

Book. This book has a yellow cover.

Map. This is a map of the world.

Calendar. This calendar shows the month of 
September.

Clock. What time is it? Look at the clock. It’s nine 
o’clock.

Tablet. You can use a tablet to learn about the 
weather. What’s the weather like today? 
[Pause]

We can get information from a book, a map, a 
calendar, a clock or a tablet.

Listen and answer the questions.

I want to know what time it is. What do I need?

I want to read a story. What do I need?

I want to know where China is. What do I need?

I want to know the date today. What do I need?

I want to learn about the weather today. What do 
I need?

Learner’s Book answers 
a clock, a book, a map, a calendar, a tablet

Workbook

Learners do Activity 1 on page 11.

Workbook answers 

Activity 1
Learners colour two books blue. They colour  
the maps green, and colour the calendar yellow. 
They colour three clocks orange and colour the 
tablet red.

4 Colours and numbers. (20 minutes)
• Ask learners to open their Learner’s Books 

at the page 166 and look at the colour names 
in the Picture Dictionary. Then ask them to 
look back at the big picture on page 14 of the 
Learner’s Book. Ask: Which colours do you see 
in the big picture? Elicit the answers.

• Review numbers up to 12. Say, for example, 
Show me five pens, six rulers, etc. 

• Ask learners to look around their classroom 
and ask questions about colours and numbers. 
Learners could do this activity in pairs, groups 
or as a whole class.

 Differentiation ideas: You could play a few rounds 
of ‘I spy’ before doing this activity, to give less 
confident learners more practice identifying colours. 
Say: I spy with my little eye something [blue]. You 
could ask more confident learners to think of more 
examples for colour outside the classroom, for 
example animals, plants, vehicles, etc.

 Assessment ideas: Play a game of Ruler. Divide the 
class into groups and give each group a ruler. Call 
one learner from each group to the board. Write 
a number word for each and ask them to hit the 
board with the ruler as many times as the number 
word represents. The learner who makes the correct 
number of hits gets a point. Take a note of the 
names of learners who are struggling.

CROSS-CURRICULAR LINK

Maths: Write a few additions and subtractions on 
the board. Ask learners to write the answer for 
the sums. Check as a class. Then ask individual 
learners to read each sum and the answer.

Language tip (5–10 minutes)
Focus on the questions and the answers learners give 
about colours and numbers. Draw their attention to the 
language tip and encourage them to find the difference 
between the two answers. Ask them why they think 
jackets has an ‘s’ and ruler doesn’t. (One is plural and 
the other is singular.) Ask: When do we use ‘There is’ 
and when do we use ‘There are’? Encourage them to give 
more examples with objects around the classroom.

5 Read and listen to the poem.  
(10–15 minutes)
• Tell the class that they are going to listen to 

a poem.

• Play the audio a few times. Pause for learners 
to repeat each line.

• Practise reciting the poem together.
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CROSS-CURRICULAR LINK

Language arts: Ask learners to read the poem 
again, and ask what makes a poem: rhyming words, 
text divided into verses. Ask: Which word rhymes 
with ‘book’? Which word rhymes with ‘kings’?

Audioscript: Track 10

See Learner’s Book page 15.

6 Write a new version of the poem.  
(15 minutes)
• Tell the class that they are going to write their 

own version of the poem. 

• Ask them to think and write about what they 
like to read about. Point to the red words in 
the poem on Learner’s Book page 15. Learners 
will create their own version of the poem by 
writing new words to replace the red words.

• Learners write their poem and draw a picture 
to go with it.

• When finished, learners could read their poems 
to the class.

Learner’s Book answers 
Learner’s own answer.

Workbook

Learners do Activity 2 and the Challenge on page 11.

Workbook answers 

Activity 2
Learner’s own answer.

Challenge
Learner’s own answer.

Plenary ideas
Consolidation (20–25 minutes)

• Learners organise a book fair display. They 
choose a book they like, either in English or in 
the local language, to add to the display.

• Help them prepare a very short description of 
what the book is about.

• You may wish to invite learners’ families 
or other classes to see the fair. Each learner 
describes their book.

 Digital Classroom: Use the activity ‘How many are 
there?’ to revise classroom vocabulary and there is 
(there’s) and there are. The i button will explain how 
to use the activity.

Homework ideas
• Learners show and read their poem to their 

family and explain what they did in class.

• Home–school link: They ask their parents or 
carers and elder siblings what they like to read 
about, and write a poem about it.DRAFT
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1.2  Let’s explore: Our busy classroom
LEARNING PLAN

Learning objectives Learning intentions Success criteria

2Lm.01

 
2Sc.02

 
2Rm.02

 
2Wc.01

2Ug.02

• Listening: Listen for main ideas and 
details, listen and follow instructions.

• Speaking: Discuss likes and dislikes, ask 
and answer questions.

• Reading: Distinguish between fiction and 
informational text.

• Writing: Write a book.

• Language focus: present simple, 
prepositions of time: at

• Vocabulary: write, sing, play, draw, read, 
character, days of the week, school 
activities, telling time (on the hour)

• Learners can listen and 
understand main ideas and 
details.

• Learners can listen to and 
follow instructions.

• Learners can discuss books 
they like.

• Learners can talk about 
different kinds of books.

• Learners can write a book 
cover of a book they like.

21st-century skills

Critical thinking: Sort and classify books according to certain features.

Creative thinking: Explain reasons in a simple way.

Materials: Learner’s Book pages 16–17; Workbook 
pages 12–13; paper clips; sharpened pencils; printed 
version of analogue clock on Learner’s Book page 16 
(optional); a collection of fiction and non-fiction  
books; A4 sheets of paper and colour pencils; 
Photocopiable 10; Stickers for Unit 1 

Starter ideas
Beginning the day (10 minutes)
• Do the warm-up routine from the previous lesson.

• Ask learners to sing the calendar song and recite 
the poem in Lesson 1, ‘When I open up a book’.

Main teaching ideas
1  What time is it? (20–25 minutes)

• Review numbers 1–12 using Photocopiable 10.  
Learners cut out the words on the 
photocopiable and sort them into the correct 
order. Then ask volunteers to come to the 
board and write a number from dictation.

• Draw a clock face on the board. Draw the 
hands to show times such as three o’clock and 
ten o’clock.

• Say, for example, The big hand shows the 
minutes and the short hand shows the hours. 
When the big hand is pointing to 12, we say 
‘It’s (three) o’clock’.

• Write some different o’clock times on the 
board, each next to its respective clock face. 
Check that learners understand that the short 
hand indicates the hour, and should be said 
and written first.

• Have learners repeat the example times after you.

• Ask volunteers to come to the board to write 
and draw times you dictate.

• Focus on the analogue clock face in the 
Learner’s Book on page 16. Sort the learners 
into pairs and give each pair a paper clip and a 
sharpened pencil.
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• One learner uses the paper clip as an hour hand 
and sets the time to a specific hour, using the 
pencil to hold the paper clip in place. They then 
ask their partner: What time is it? The partner 
replies.

• You may wish to turn this into a simple 
dialogue. Model with a volunteer: Learner A:  
Excuse me. What time is it? Learner B: It’s 
nine o’clock. Learner A: Thank you. Learner B: 
You’re welcome.

 Differentiation ideas: Telling the time can be 
challenging for some learners as they may not 
have learned to do it in their language, so teaching 
references such as ‘in the morning’, ‘in the 
afternoon’ and ‘at night’ may help. Ask learners to 
work in pairs. They draw clock faces and different 
times. Less confident learners say the time while 
more confident learners provide the written version. 

 Digital Classroom: Use the activity ‘What time is 
it?’ to reinforce listening skills and telling the time. 
The i button will explain how to use the activity.

CROSS-CURRICULAR LINK 

Maths: Ask learners how many hours there 
are in a day. How do they tell the time in their 
language? Do they use a.m./p.m.?

Learner’s Book answers 
Learner’s own answer.

2 Sticker activity. (20–25 minutes)
• Revise the days of the week. Ask, for example 

Which is the first day of the week?, Which is the 
third?, Which comes after Friday?, etc.

• Tell the class that they are now going to listen 
to Marco talking about the activities he does 
on different days of the week.

• Play the audio recording once so that learners 
familiarise themselves with the content.

• Tell learners to get their stickers for Unit 1.  
They now listen to Marco again and put 
stickers on the chart.

• When they have finished, they work with a 
partner to ask and answer questions about 
their charts.

 Critical thinking opportunity: Ask learners to read 
the chart and compare what Marco and his friends 
do at school with the activities they do at school. 
How similar or different are they?

 Differentiation ideas: For less confident learners, 
you can pause the audio after each day to give 
them some extra time to write the answers. In the 
meantime, more confident learners can write the 
words as well. 

CROSS-CURRICULAR LINK 

Maths: Organising information on a chart. Ask 
learners to work in small groups and create a 
similar chart with the activities they do at school 
on each day of the week at different times.

Learner’s Book answers 
Learners place the stickers in the following order from 
left to right: write, sing, play, draw, read. 

Audioscript: Track 11

Hi! My name is Marco. Our class does something 
different every day of the week.

On Monday, we write in our notebooks. We write the 
date. We write if we feel happy or sad or tired. We 
write about what we want to learn in school this week. 

On Tuesday, we have music class. We sing with our 
music teacher. We learn new songs.

On Wednesday we have PE. Sometimes we play 
football. Sometimes we play new games. I like 
PE class!

On Thursday we have art class. We draw pictures 
with crayons or markers.

On Friday we have Quiet Reading Time. We all 
read our favourite books. Our teacher reads her 
favourite book, too.

Language detective (15–20 minutes)
• Focus on the sentences in the Language detective 

box on page 16 of the Learner’s Book and ask 
learners to compare them. What difference do they 
find? Why are they different? Elicit ideas.

• Remind learners how the present simple is used. 
Provide more practice.
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• Ask learners to write what they do during the week on 
a chart. In pairs or small groups, they tell each other 
what they do, for example I play football on Sunday.

• They find and comment on similarities, for example 
We have English classes on Tuesday.

• They take turns to find differences, for example I 
watch TV on Saturday. Jaime plays tennis on Saturday.

 Assessment ideas: Less confident learners may write some 
of the examples in their notebooks for extra practice.

 Digital Classroom: Use the activity ‘What does Ena 
do?’ to revise present simple affirmative statements. The 
i button will explain how to use the activity.

Workbook

Learners do Activities 1, 2 and the Challenge on 
page 12.

Workbook answers 

Activity 1
Learners draw second hands to show the time.

Activity 2
Learner’s own answer.

Challenge
Learner’s own answer.

3  Real or make-believe? (15–20 minutes)
• Draw learners’ attention to the book covers on 

page 17 of their Learner’s Books. Explain that 
some of the books tell stories. Ask: Are stories 
real or are they make-believe? Elicit the answer. 

• Ask learners to look at the books and decide 
which are about real things and which are 
make-believe. 

• Focus on the pictures of books. Look at the 
book The Snowy Day and point at the cover. 
Ask: Who are those animals? Introduce the 
concept of characters. Explain that the people 
or animals in a story are called characters. 
Ask: Who are the characters in The Snowy 
Day? Elicit the answer. 

• Look at the book Animals in Winter and 
ask learners if  it is a story or if  it gives real 
information. Ask them to explain their 
answers.

 Critical thinking opportunity: Provide plenty of 
opportunities for learners to examine and discuss 
the contents of different books to decide if  they 
are make-believe or real. Bring some fiction and 
non-fiction books to the class and share them with 
learners. Ask them to look at the covers and say 
what they may be about and classify them into 
real or make-believe. You could also show learners 
books that you can find in online sites devoted to 
books.

Learner’s Book answers 
The characters in A Snowy Day are a rabbit and a 
duck. Animals in Winter gives real information.

4 Choose some books. (15 minutes)
• Ask learners to read what the two children say. 

What sort of books do they like?

• Ask them to look at the selection of books 
on page 17 of their Learner’s Book and 
choose a book the children would like to read. 
Encourage them to justify their choice.

 Critical thinking opportunity: Ask learners which 
of these books they would like to read themselves, 
and why.

Learner’s Book answers 
Learner’s own answer.

5 Draw and write: A book for me!  
(15–20 minutes)
• Give learners A4 sheets of paper and colour 

pencils. Tell them to draw the cover of a book 
they would like to read, and write the name of 
the book on the cover.

• Ask learners if  their book tells a story or gives 
real information. 

Learner’s Book answers 
Learner’s own answer.
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Workbook

Learners do Activities 3, 4 and 5 on page 13.

Workbook answers 

Activity 3
Learner’s own answer.

Activity 4
Learner’s own answer.

Activity 5
Learner’s own answer.

Plenary ideas
Consolidation (20 minutes)
• Once learners have finished drawing their book 

covers, invite them to share in groups and explain 
what they have done.

• Reflection: Ask learners what they have enjoyed 
most about the lesson. 

Homework ideas
• If  possible, find books in English suitable for the 

age and level. Ask learners to choose one and read 
it. When they have finished, they tell the class about 
the book they have read.

• Home–school link: Learners take their book home, 
show it to their family and explain what it is about.

1.3  Language arts: Inside a book
LEARNING PLAN

Learning objectives Learning intentions Success criteria

2Ld.01

 
2Sc.02, 2Sc.05

 
2Rm.02

 
 
2Wca.04, 2Wc.01

2Uv.05, 2Uv.11

 

•	 Listening: Listen and understand 
instructions.

•	 Speaking: Discuss the contents of a book, 
compare and contrast schools.

•	 Reading: Read about different types of 
books, learn about parts of a book, text 
features, chapters and titles.

•	 Writing: Write notes about own school.

•	 Language focus: review of present simple 
tense, there is/are

•	 Vocabulary: author, title, inside, contents

•	 Learners can listen and 
follow instructions.

•	 Learners can talk about the 
contents of a book.

•	 Learners can compare and 
contrast schools.

•	 Learners can discuss and 
write notes.

21st-century skills

Critical thinking: Compare and contrast different information.

Creative thinking: Participate in exploratory, open-ended tasks.

Learning to learn: Use notes to help learning.

Materials: Learner’s Book pages: 18–19; Workbook 
pages: 14–15; index cards (enough for eight per learner); 

map of the world; A4 sheets of paper; drawing and 
colouring materials
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Starter ideas
Beginning the day (10 minutes)
• Do the warm-up routine from previous lessons.

Vocabulary game (10 minutes)
• Give each learner eight index cards for a vocabulary 

concentration activity. They write and illustrate 
eight vocabulary words, for example colours, 
numbers, days of the week, new vocabulary. 

• In pairs, learners lay cards face down in four rows 
of four cards. Learners take turns turning over two 
cards, one at a time, saying the words aloud.

• If  they say them correctly, the player keeps the  
pair of cards. If  get either card wrong, the player 
turns them face down again and it is the next 
player’s turn.

Main teaching ideas
1 Look at the cover of a book.  

(15–20 minutes)
• Choose a book from the classroom and show 

it to the class. Write the title and author of the 
book on the board. Ask: What is the title of a 
book? Explain the meaning of ‘title’.

• Ask learners if  they know who the author is. 
Explain the meaning of ‘author’. Say: The 
author is the person who … then point at a 
book and mime ‘write’ to encourage learners 
to complete the sentence for you.

• You could mention popular authors of 
children’s books that learners may know, both 
in English and in their own language.

• Tell learners to look at the book cover on 
page 18. Ask them who the author is and to 
identify the title.

 Critical thinking opportunity: Ask learners to 
predict what the book is about. Write the following 
phrases on the board and encourage learners to use 
them: I agree/I don’t agree/I think …

• Ask learners to look at the cover of their own 
Learner’s Book and answer the same questions.

• Ask them to look for more books in the 
classroom or in their Learner’s Book, and choose 
one. Ask them to answer the questions again.

 Digital Classroom: Use the slideshow ‘Book covers’ 
and accompanying activity sheet to introduce 
learners to book covers. The i button will explain 
how to use the slideshow.

Learner’s Book answers 
The title is Schools Around the World. The author is 
Mateo Diaz.

2 Look inside a book. (15 minutes)
• Focus on the illustration of the contents page 

and ask learners what information this page 
gives about a book. Elicit the words page, 
chapter number and chapter title.

• Read the sentences together, and ask learners to 
work in pairs to look at the contents and work 
out which chapter each picture has come from.

 Critical thinking opportunity: Ask learners to 
choose one of the books available to them in the 
class and look for the contents page. Ask them to 
find out how many chapters there are and whether 
they have titles or numbers. Ask learners to decide if  
these books are stories or information books.

Learner’s Book answers 
a  Art class: 3  
b  Lunchtime: 4  
c  School uniforms: 1  
d  First day of school: 2

Workbook

Learners do Activities 1, 2 and 3 on page 14.

Workbook answers 

Activity 1
Learners circle the titles and underline the author 
names.

Activity 2
Learner’s own answer.

Activity 3
Snakes by Henry Wong; there are four chapters in 
this book; Learner’s own answer.
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3 Compare and contrast. (20–25 minutes)
• Ask the class to think about their school. 

They compare and contrast it with the schools 
described in Schools Around the World.

• In pairs or groups of three, learners read the 
guiding questions and talk about them.

• Ask learners to make notes of their ideas.

• When learners have finished, ask pairs or 
groups to tell the class about their findings.

 Critical thinking opportunity: This is a good 
opportunity to encourage learners to develop 
observation skills and compare and contrast their 
school with the schools around the world.

CROSS-CURRICULAR LINK 

Geography: Bring a map of the world to the 
class, and ask learners to find the countries 
mentioned in Activity 2 and circle them. How far 
are they from their own country? Do they know 
anyone from those countries? What do they know 
about them?
You may wish to show learners online 
photographs and videos of schools around the 
world, which you can find in websites such as 
those of The Guardian or Reuters.

Learner’s Book answers 
Learner’s own answer.

Workbook

Learners do Activity 4 and the Challenge on page 15.

Workbook answers 

Activity 4
Learner’s own answer.

Challenge
Learner’s own answer.

Plenary ideas
Consolidation (15–20 minutes)
• Tell learners to use the notes they made in 

Activity 3 to write a short text about their school 
and the school they have chosen to compare it with.

• They can write their text on an A4 sheet and draw a 
picture of their school to decorate it.

• Display the texts around the class.

Homework ideas
• Home–school link: Learners ask parents and 

grandparents what their school was like. They take 
notes and prepare a short text to read in class.

• Learners make a little ‘book’ using the notes they 
made when they asked parents and grandparents 
what their school was like.
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1.4  Use of English: Talking about possessions
 LEARNING PLAN

Learning objectives Learning intentions Success criteria

2Ld.02

 
2Sc.02, 2Sor.02

 
 
2Rd.02, 2Rd.03

2Us.02, 2Us.03

• Listening: Listen and identify, listen and 
answer.

• Speaking: Say what you remember, 
describe a picture, speak about your 
possessions.

• Reading: Read and follow instructions.

• Language focus: possessive pronouns 
yours/mine, have, Whose? Which one/
ones?

• Vocabulary: backpack, sunglasses, 
jumper, pencil, phone, notebook, key, 
hat, lunchbox, skipping rope

• Learners can listen to a 
dialogue and identify objects.

• Learners can speak about 
what they remember.

• Learners can describe 
a picture.

• Learners can speak about 
their possessions.

• Learners can use possessive 
pronouns.

• Learners can ask and 
answer questions about 
possessions.

21st-century skills

Critical thinking: Observe and make inferences.

Communication: Know how to take turns appropriately in a conversation.

Materials: Learner’s Book pages 20–21; Workbook 
pages 16–17; a selection of objects or pictures of objects 
you might take on a field trip (optional); colour pencils; 
index cards for learners to make word/picture cards; 
other materials such as glue, paper, etc.

LANGUAGE BACKGROUND

For many learners with different first languages, 
the present simple tense can be difficult to learn. 
It is important to make sure they understand that 
it is used to describe routines, habits and daily 
activities.

Introduce the first person singular and provide 
plenty of examples, for example I come to school 
by bus. I read books with my sister, etc., and 
ensure learners understand that you do this on a 
daily or weekly basis. Have learners tell you what 

they do every day. Then give an example in the 
negative with don’t.

Introduce the third person. Make an affirmative 
statement about a learner, then make one in the 
negative using doesn’t, for example Larissa uses 
computers at school. Marga doesn’t walk to school.

Write examples on the board and encourage 
learners to highlight in colour the difference 
between the first and third person singular.
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Common misconceptions 

Misconception How to identify How to overcome

In most languages, learners 
tend to omit the ‘s’ inflection 
in the third person singular 
simple present:

She come (comes) from India.

Circle the subject and the verb, 
and ask, e.g. Do we need to write 
‘s’ here? Why? Elicit the answer.  

Say, for example, What word do we 
use for a boy? And for a girl? If the 
learners cannot remember, add, e.g. 
Do we use he/she? Elicit the answer.
Ask, e.g. What do we add when we 
speak about he/she or it?

Starter ideas
Beginning the day (10 minutes)
• Do the warm-up routine.

• Play a few rounds of ‘I spy’ to revise the vocabulary 
that learners have learned so far. 

Main teaching ideas
1 Whose backpack is it? (15 minutes)

• Ask learners if  they like going on field trips or 
school trips. Ask them what they need to put 
in their backpack when they go on a field trip. 
If  you have them, display the objects or the 
pictures and elicit some vocabulary.

• Focus on the picture on page 20 of the 
Learner’s Book. Encourage learners to 
describe it in as much detail as possible.

• Tell learners that they are going to listen to the 
audio and find out which backpack belongs to 
which child.

• Play the audio at least twice. Learners identify 
the backpack owners.

• Focus on the sentences. Ask learners to 
complete them with the correct name. You may 
wish to ask them to write ’s in colour to help 
them remember the possessive form.

 Differentiation ideas: For the benefit of less 
confident learners, play the audio again and ask the 
class to help you write the dialogue on the board by 
filling in the words. Practise the dialogue with the 
class. You can ask more confident learners to act the 
dialogue out.

 Assessment ideas: In groups, learners collect their 
own backpacks or school bags and put them in a 
corner of the room. They try to match them up with 
their owners by using the target language. Circulate, 
checking how well they have understood the correct 
language use and pronunciation.

Audioscript: Track 12

Woman: Jill, is this backpack yours?

Jill: Yes, it’s mine.

Woman: OK, here you are … Nick, is this red one 
yours?

Nick: No, mine is the blue one with the stars.

Woman: This one? OK … Jack, which backpack is 
yours?

Jack: The black one is mine.

Woman: So which one is Lucy’s?

Learner’s Book answers 
Lucy’s backpack is red. 
Nick’s backpack is blue with white stars. 
Jill’s backpack is yellow with orange stripes. 
Jack’s backpack is black.

Language detective (10–15 minutes)
• Focus on the examples of possessive pronouns and 

say: We don’t repeat ‘your backpack’ so we use ‘yours’. 
Give some more example of the use of ‘yours’.

• Ask learners to read the second question  
(Which backpack?). How would they complete it? 
Remind them of the dialogue and elicit the answer. 
(The red one.)

• Write on the board: your backpack – yours/my 
backpack – mine. Ask learners to copy this in their 
notebooks for future reference. You may ask them to 
give additional examples and copy them on the board.

 Digital Classroom: Use the grammar presentation 
‘Whose lunchbox is it?’ to practise possessive pronouns: 
mine, yours, his, hers, its, ours, theirs and possessive 
nouns, and to revise possessive adjectives. The i button 
will explain how to use the grammar presentation.

12
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2 What do they have in their backpacks? 
(15 minutes)
• Divide the class into pairs and ask them to 

look at the picture of Jill’s backpack.

• Read the sentence and the question.

• Remind them of the use of personal pronouns. 
Draw a girl on the board and write she next to 
it. Draw a boy and elicit the correct pronoun 
from the class (he). Write it next to the picture.

• In pairs, learners take it in turns to describe the 
contents of each backpack using He has/She has.

• Circulate, checking for correct pronunciation 
and use of the target structure.

 Differentiation ideas: You could ask less confident 
learners to write their sentences before saying them 
aloud. Divide the class into pairs – pair up less 
confident learners with more confident learners. 
They look at the contents of each other’s backpacks 
and tell the class about them using the target 
structures. More confident learners can go first and 
can prompt their less confident peers.

Learner’s Book answers 
She has … a skipping rope, a pink mobile phone, a 
yellow jumper, three red pencils, two red notebooks, 
orange sunglasses.

He has … a black and white ball, a brown jumper, 
a purple and brown hat, five green pencils, a white 
lunchbox, two keys on a keyring.

Workbook

Learners do Activities 1, 2 and 3 on page 16.

Workbook answers 

Activity 1
mine / yours
The one with the stars.

Activity 2
a  It’s Jill’s box.
b  It’s Nick’s box. 
c  The one with stripes.

Activity 3
Learner’s own answer.

3 Can you remember? (15–20 minutes)
• Divide the class into pairs. Learners choose 

one of the backpacks from Activity 2 and 
decide if  it is Jill’s or Nick’s. They look at the 
things inside, close their eyes and tell their 
partner what is in the backpack.

• They win a point for each thing they 
remember.

 Differentiation ideas: Less confident learners could 
do a variation of Activity 3. Instead of a learner 
saying what they remember, the partner asks them 
questions, for example Is there a yellow jacket? 
Are there two white socks? How many pencils are 
there? More confident learners exchange their own 
backpacks. They look at the contents for a minute, 
and then close them and say what they have seen 
in them.

 Critical thinking opportunity: Write the word 
lunchbox on the board and ask learners what a 
lunchbox is, for example it is a box with lunch 
inside. Ask them how many smaller words make up 
the word ‘lunchbox’, for example two – lunch + box. 
Explain that this is a compound noun. Draw a line 
between lunch and box to make the concept clear to 
learners.

• Ask learners to look for other examples in the 
lesson, for example backpack, sunglasses.

• Ask the class to come up with more compound 
vocabulary words: hairbrush, toothbrush, 
classroom, bedroom, bookshop, etc.

Workbook

Learners do Activities 4 and 5 on page 17.

Workbook answers 

Activity 4
a Oscar’s skipping rope
b Elsie’s lunchbox
c Leo’s camera
d Ivy’s pencil and notebook
e Jack’s jumper

Activity 5
Learner’s own answer.
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Plenary ideas
Consolidation (15 minutes)
• Play a matching game in pairs or small groups. Ask 

learners to make word cards and picture cards.

• They put them face down on the table and take it in 
turns to turn over two cards. If  they have a match 
of picture and words, they say, for example, I have a 
(toothbrush)./This toothbrush is mine.

• Reflection: Ask learners what they have found the 
most difficult to do or remember in this lesson. How 
can they overcome this difficulty? Discuss as a class.

Homework ideas
• Learners draw the imaginary backpack of a 

fictional character they like and write about the 
contents. They draw a picture to go with their 
description.

• Home–school link: Learners can play the matching 
game with parents and siblings.

1.5  Words and sounds: Review of short vowels
 LEARNING PLAN

Learning objectives Learning intentions Success criteria

2Lm.01

 
2Sc.04

 
2Rd.01

2Uv.12

• Listening: Listen to a song and identify 
the letters of the alphabet, identify words 
with short vowel sounds, review sh, ch, th.

• Speaking: Sing a spelling song, spelling 
words, blend words with short vowel 
sounds.

• Reading: Recognise letters of the alphabet.

• Language focus: spelling words, ask: How 
do you spell …?

• Vocabulary: insect, umbrella, egg, 
octopus, apple, letters of the alphabet

• Learners can listen and 
understand a song.

• Learners can sing a song.

• Learners can spell words.

• Learners can identify 
vowels.

• Learners can identify 
consonants.

21st-century skills

Critical thinking: Put the letters of the alphabet in the correct order, memorise a song.

Collaboration: Participate in shared projects.

Materials: Learner’s Book pages 22–23; Workbook 
pages: 18–19; enough alphabet cards to give one set to 
each group; index cards and markers; old magazines; 
scissors; glue; access to the internet to find pictures 
(optional); stickers for Unit 1

Starter ideas
Beginning the day (10–15 minutes)
• Do the warm-up routine.

• If  learners have done the homework activity from 
the previous lesson, they show their work to the 
class and say what their fictional character has in 
their backpack.
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Main teaching ideas
1 Sing an ABC song. (10–15 minutes)

• Ask learners if  they can remember the 
alphabet. Tell them to say it as a class.

• Explain that they are going to listen to and 
sing an alphabet song. Point to the alphabet 
letters and play the audio, pausing after the 
song. Learners point to the letters as they 
listen and sing along.

 Critical thinking opportunity: Divide the class into 
groups. Give each group a set of alphabet cards. 
They shuffle the cards and put them face up on their 
table. Then they order the letter cards correctly.

 Assessment ideas: Play a spelling game with names. 
Ask a learner: What’s your name? Learner answers, 
for example Carlos. Pretend to write and ask: Can 
you spell it, please? Learner spells their name.

Audioscript: Track 13

A B C D E F G

H I J K L M

N O P Q 

R S T U

V W X Y Z

Learner’s Book answers 
Learners point to the letters as they sing.

2 Clap the vowels. (10–15 minutes)
• With the class, read about vowels and 

consonants. Ask learners to look at the 
alphabet and identify and say the vowels.

• Play the ABC song again. Ask learners to clap 
when they sing each vowel.

• Practise the song until learners have 
memorised it. Then ask pairs or groups to  
sing it.

 Critical thinking opportunity: Ask learners to look 
around the class and identify words for objects that 
begin with vowels.

 Digital Classroom: Use the activity ‘Is it a vowel or 
a consonant?’ to practise recognition of vowels and 
consonants. The i button will explain how to use 
the activity.

Learner’s Book answers 
Learners clap as they sing each vowel.

3 Sticker activity (15–20 minutes)
• Ask learners to get the stickers for Unit 1 and 

read the words on them.

• Ask: Do these words begin with a vowel or a 
consonant? Elicit the answer. (They all begin 
with a vowel.)

• Then ask learners to listen and say which vowel 
they hear at the beginning of each word.

• Play the audio and elicit the answers.

• Learners listen again and repeat the words. 
Then they put the stickers on the Alphabet 
chart on page 165 of the Learner’s Book.

 Differentiation ideas: Tell learners that you are 
going to say a few words. They listen and identify 
the vowel at the beginning. More confident learners 
look for more words beginning with vowels. They 
say the words aloud and identify the vowel at the 
beginning. Provide less confident learners with a list 
of vowels and encourage them to chant the sounds.

Audioscript: Track 14

1  Insect. Insect begins with the letter i. It makes 
the sound /i/. Say the word with me: insect

2  Umbrella. Umbrella begins with the letter u. 
It makes the sound /u/. Say the word with me: 
umbrella.

3  Egg. Egg begins with the letter e. It makes the 
sound /e/. Say the word with me: egg.

4  Octopus. Octopus begins with the letter o. It 
makes the sound /o/. Say the word with me: 
octopus.

5  Apple. Apple begins with the letter a. It makes 
the sound /a/. Say the words with me: apple.

Learner’s Book answers 
Learners stick their stickers into the correct place.

13

14

DRAFT

We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.



1  A DAY AT SCHOOL

47

Workbook

Learners do Activity 1 on page 18.

Workbook answers 

Activity 1
Learners circle a, I, O, A, E, e, U.

4 Find the vowels in the middle.  
(10–15 minutes)
• Tell learners they are going to listen to another 

set of words. They listen, look at the pictures 
and repeat the words.

• Give each learner five cards and markers, 
and ask them to write a different vowel on 
each card.

• Ask them to listen again and decide which 
vowel sound they hear in the middle of 
each word.

• They hold up the card to show each vowel in 
turn, and say it.

 Assessment ideas: Tell learners that you are going 
to say a few words. Say some CVC words (a CVC 
word is made up of a consonant, vowel and 
consonant sound) and ask learners to hold up the 
correct card for the vowel sound in the middle of 
each word. Ask learners to spell the words as a class. 

Audioscript: Track 15

1 Hen

2 Cat

3 Dog

4 Fish

5 Ducks

Learner’s Book answers 
1 hen – e, 2 cat – a, 3 dog – o, 4 fish – i, 5 ducks – u

15

5 Look and say the sounds of sh, ch, th, 
and tch. (10–15 minutes)
• Ask learners to look at the pictures and find 

the letter combinations ‘sh’, ‘ch’, ‘th’ and ‘tch’ 
in them.

• Then they say the words.

• Ask: What special sound does each letter 
combination make? Ask learners to say them 
aloud. Check for correct pronunciation.

 Differentiation ideas: Ask less confident learners 
to spell the words for extra spelling practice. More 
confident learners may think of more examples or 
try to find more examples in the Picture Dictionary. 
They can then spell the words.

Learner’s Book answers 
sh: ship, shop; ch: catch, chips; th: maths, fifth; 
tch: catch

6 Play a partner game: How do you 
spell it? (10–15 minutes)
• Focus on the pictures. Learner A chooses 

one picture. Learner B asks for the spelling. 
Learner A spells the word and Learner B 
writes it down in their notebook and finds the 
correct matching picture.

• Model the activity with one learner first.

• Circulate, checking for correct spelling and 
pronunciation.

 Differentiation ideas: Ask more confident 
learners to add more words of their choice 
and continue playing. Less confident learners 
practise spelling the words in turn before starting 
the game.

Learner’s Book answers 
Learner’s own answer.DRAFT
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Workbook

Learners do Activities 2 and 3 on page 18.

Workbook answers

Activity 2
fish, thirty, children

Activity 3
ship shop, pen pan, bag bug

7 Make a bilingual word poster.  
(15–20 minutes)
• Ask learners to work with a partner or in a 

small group. They think of a category, for 
example toys, clothes, animals or food.

• Give learners access to the internet to find 
photos (optional) or ask them to draw pictures 
of things in their chosen category. You may 
wish to direct learners to websites suitable for 
primary classes, such as Pics4Learning.

• They make a small poster using their images, 
and write the words in a language they speak 
at home and in English.

• Display the posters around the class.

Learner’s Book answers 
Learners make their own posters, and write words in 
a language they speak at home as well as in English.

Workbook 

Learners do Activities 4 and 5 on page 19.

Workbook answers 

Activity 4
1  It’s an octopus.
2  It’s a fish.
3  It’s an ant.

Activity 5
Learners draw a big black bug in the box and a red 
hen next to the box.

Plenary ideas
Consolidation (15 minutes)
• Ask learners to look for more words beginning with 

vowels in the Picture Dictionary on page 173 of the 
Learner’s Book.

• Can they spell them? How do they pronounce 
them?

Homework ideas
• Learners make a poster with words beginning with 

each vowel, and as many consonants as possible. 
They draw a picture to go with each letter.

• Home–school link: Learners teach the alphabet song 
to their family.
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Materials: Learner’s Book pages 24–27; Workbook 
pages 20–21; a selection of children’s books; A4 
sheets of paper; staples; glue; scissors; photos of the 
school and the classroom (optional); colour pencils; 
markers; sheet of A3 paper for class reflection poster; 
Photocopiables 1, 5 and 11

Starter ideas
Beginning the day (10 minutes)
• Do the warm-up routine.

• Remind learners of the poems and songs they have 
learned in this unit. Ask them to choose one and 
sing/recite it.

• Spelling dictation: In pairs, learners take it  
in turns to choose two or three words they  
have learned in this lesson and spell them for their 
partner. Their partner writes them down in their 
notebooks.

Stories we like (10 minutes)
• Ask learners what stories they have read lately.

• Encourage them to tell the class about them, and 
describe what they liked about the story.

1.6  Read and respond: My school
LEARNING PLAN

Learning objectives Learning intentions Success criteria

2Lm.01

2Sc.02, 2Sor.02

 
 
 
2Rm.02

2Wca.04, 2Wca.05

•	 Listening: Listen for main ideas and details.

•	 Speaking: Ask and answer questions, 
discuss how to do a task, describe 
the school, compare and contrast 
information.

•	 Reading: Read about a school.

•	 Writing: Write about your school, use a 
writer’s checklist.

•	 Language focus: possessive ‘s’, there 
is …, there are …, present simple, 
possessive adjectives

•	 Vocabulary: classroom objects, school 
subjects, days of the week, school 
activities

•	 Learners can listen and 
understand a text about a 
school.

•	 Learners can compare and 
contrast their school with 
another one.

•	 Learners can discuss and plan 
a task.

•	 Learners can read and 
understand a text about a 
school.

•	 Learners can write about their 
school.

•	 Learners can use a checklist 
to assess their work.

21st-century skills

Critical thinking: Activate prior knowledge, compare and contrast information, engage in reflection and 
self-assessment.

Collaboration: Collaborate with others when making choices and decisions.

Social responsibilities: Describe roles and responsibilities learners have as members of their group.

Values: Be responsible.
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Main teaching ideas
1 Before you read (10 minutes)

• Remind learners of the parts of a book. Elicit 
the words, for example chapter, characters, 
cover, etc.

• Tell them that they are going to read a book 
that is divided into chapters.

• Ask them to look at the chapter names in blue 
and at the pictures, and predict what the book 
is about. Elicit ideas.

• Explain to the class that they have just done an 
important reading strategy – it is called ‘predicting’, 
which means using information from the text, 
such as titles, headings, pictures and diagrams 
to anticipate what will happen in the story. This 
strategy helps them understand the story better.

My school (15–20 minutes)
• Tell the class that they are going to listen to and 

read the story.

• Play the audio and have learners follow in their 
books.

 Critical thinking opportunity: Ask learners to reread 
the story and briefly say what each chapter is about, 
for example Chapter 1 introduces Fernando, the main 
character, Chapter 2 describes the classroom, Chapter 3 
describes the Science class, etc. Help with vocabulary if  
necessary.

 Differentiation ideas: You could ask less confident 
learners to circle the words they do not know and try to 
guess what they mean. In small groups, you may wish 
to discuss this unfamiliar vocabulary and ask more 
confident learners to explain the meaning.

Audioscript: Track 16

See Learner’s Book pages 24–25.

 Digital Classroom: Use the activity ‘Fernando’s book’ 
to reinforce reading comprehension of the main text. 
The i button will explain how to use the activity. 

2 Compare and contrast. (15–20 minutes)
• Ask learners to look at the sentences and the 

picture in each chapter.

• In pairs or small groups, they compare and 
contrast their school and Fernando’s, using the 
notes they made in Activity 1.

• They use the questions to guide the discussion, 
and take notes of their conclusions.

 Critical thinking opportunity: Finding differences 
and similarities helps learners to organise new 
and known information. It is an important skill to 
develop.

 Differentiation ideas: You could ask more confident 
learners to draw a table to compare the main 
similarities and differences between both schools. 
You may provide less confident learners with 
sentence ‘skeletons’ for them to fill in, for example In 
Fernando’s school, there are ….; In my school, …. In 
Science class, Fernando …. In Science class, I …

Learner’s Book answers 
Learner’s own answer.

Workbook

Learners do Activity 1 on page 20.

Workbook answers

Activity 1
Learner’s own answer.

3 Values: What does being responsible 
mean? (15–20 minutes)
• Ask learners what they think being responsible is. 

Elicit ideas and help with additional vocabulary. 
Record the learners’ responses in the graphic 
organiser web chart (Photocopiable 5), with 
Being responsible written in the cental hub and 
learners’ ideas written as spokes around the hub.

• Ask the class to read the sentences in the 
Learner’s Book on page 26. Can they add some 
more examples of responsible behaviour?

• Ask them to think what Fernando does that 
shows he is responsible.

• Ask learners what they do that shows they  
are responsible – both at home and at school.  
Add their ideas to the web chart.

• Help learners to write a short reflection in their 
notebooks. Are they responsible enough? Do 
they need to improve a little? How can they be 
a little more responsible? Tell them that they 

16
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will look back at this reflection in two weeks’ 
time and they will reflect how much they have 
improved.

Learner’s Book answers 
Learner’s own answer.

4 Write a class book. (25–30 minutes)
• Tell learners they are going to write a book 

about their school using the text about 
Fernando’s school as a model. Their book 
will be called This is our school. They can also 
use the chapter titles from Fernando’s text in 
Lesson 1.6. 

• Ask learners to work in groups. Focus on the 
table and explain that they are going to use it 
to organise their work.

• First, they discuss the overall plan as a class. 
They then divide the work among the groups 
so that each group will work on a different 
chapter.

• As a class, write a list of the things learners 
should include in their writing, for example 
correct spelling, answers to all the questions, 
nice pictures, correct grammar.

• Possible chapters and ideas for writing are 
given on Photocopiable 11. You could ask 
learners to contribute with more ideas.

• If  the school has a website, tell the class to 
visit it to find photos or facts they can use in 
their book.

• When all groups have finished, they read their 
chapter to the class.

• Collect all the chapters and make the class book.

 Assessment ideas: Give learners a copy of 
Photocopiable 1 and ask them to use this checklist 
to assess their work.

• When they have finished checking their first 
draft, they can exchange their chapter with 
another group. Ask them to use the checklist 
to check that everything is correct. They also 
point out two things they like about each 
other’s work and one thing they would like to 
see included or improved.

Learner’s Book answers 
Learner’s own answer.

Writing tip (5 minutes)
Focus on the writing tip box and explain why they will 
be using We/our in their chapters. 

Workbook

Learners do Activity 2 on page 21.

Workbook answers 

Activity 2
marker, read, play, paint, science, maths, pool 
A DAY AT SCHOOL

Plenary ideas
Consolidation (10–15 minutes)
• Ask learners where they like reading books. Collect 

the ideas on the board and see which place is the 
most popular to read in.

• Take advantage of this conversation to emphasise 
the importance of taking care of books and school 
supplies, showing responsibility and respect for the 
property of others and their own. 

• Reflection: Ask the class to say something they 
remember or that they especially liked about the 
lesson. Make a reflection poster. On a large sheet 
of paper (A3 or larger depending on the number of 
learners), ask learners to write their sentence. They 
can also draw a picture. Display the poster for a 
few days. 

Homework ideas
• Learners write a short text about where they like 

reading and what books they like best. 

• Home–school link: Learners take it in turns to take 
their class book home and show it to parents. 
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Materials: Learner’s Book pages 28–29; Workbook 
pages 22–23; a backpack filled with classroom objects; 
Photocopiable 12; index cards; writing supplies; sheets 
of paper

Starter ideas
Beginning the day (10 minutes)
• Do the warm-up routine.

What’s in the backpack? (10 minutes)
• Play a guessing game: What’s in the backpack? Put 

a backpack on your table and fill it with different 
classroom objects. Put your hand in the back and 
hold one object – without showing it to the class.

• Learners ask up to five questions to find out what 
object you have in your hand. Encourage them to 
ask a variety of questions, for example Is it big/
small/blue? How many are there? Have you got a …?

Main teaching ideas
• Learners choose an end-of-unit project to work 

on. Look at the examples in the pictures and help 
learners to choose. Provide materials. Remember 
that all the projects are pair or group projects.

A: Make a survey (35–40 minutes)
• Read and explain the instructions.

• Give learners a copy of the survey chart – 
Photocopiable 12.

• They read the subjects in the row on the left 
and ask classmates the question: What’s your 
favourite school subject?. They write their 
names in the row next to that subject.

• Learners present the results of their survey to 
the class.

1.7  Project challenge
LEARNING PLAN

Learning objectives Learning intentions Success criteria

2Ld.02, 2Ld.03

 
2Sc.01, 2Sc.03

 
 
2Rd.03

 
2Wca.02, 2Wca.03, 
2Wca.04

•	 Listening: Listen to and follow 
instructions, listen and understand.

•	 Speaking: Ask and answer questions, give 
personal information, present project to 
the class.

•	 Reading: Read and understand 
instructions.

•	 Writing: Spell words correctly, use correct 
punctuation and capital letters, plan and 
write short sentences and questions.

•	 Language focus: Unit 1 review

•	 Vocabulary: Unit 1 review

•	 Learners can listen and follow 
instructions.

•	 Learners can do a survey.

•	 Learners can record results 
on a table.

•	 Learners can ask and answer 
questions about themselves.

•	 Learners can spell words 
correctly.

•	 Learners can write simple 
sentences using correct 
punctuation.

21st-century skills

Critical thinking: Compare different types of information, record information in different ways.

Communication: Share thoughts with others to help develop ideas and solve problems.

Social responsibilities: Use consumable materials wisely, take initiative in group projects.
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 Differentiation ideas: Before writing the names in 
the correct slot, interviewers may ask: What’s your 
name? Can you spell it, please?

CROSS-CURRICULAR LINK

Maths: When they have finished doing the 
survey, ask learners to report back to the class. 
Ask volunteers to collect the results on the board 
and see which subject got the most votes, for 
example Science got 15 out of 20.
Ask learners what other surveys they could do in 
class, for example favourite books or stories.

B: Make word cards for your classroom 
(35–40 minutes)
• Read and explain the instructions.

• Learners write the names of classroom objects 
on the word cards. Encourage learners to find 
out words for more things, or things they don’t 
know yet, by looking them up in the Picture 
Dictionary on page 169.

• When they have finished, they stick the word 
cards on or near the corresponding objects in 
the classroom.

• Ask learners to teach the words to the class. 
Then they practise them by playing ‘Please say 
please’ – a learner chooses a card and reads  
the word or words to the class, for example 
‘Point to the clock, please.’ If  the learner says 
please, the class must do the action or point 
at the object. If  they don’t say please, the class 
must stay still.

C: Introduce your partner. (35–40 minutes)
• Read the instructions. Learners ask their 

partner the questions and write down the 
answers.

• When they have finished, they introduce their 
partner to the class.

• Learners may write the questions and answers 
as a mini poster and draw a picture of their 
friend or add a photo.

 Differentiation ideas: More confident learners may 
add more questions or expand their answers, for 
example I like red and blue but I don’t like green.

Plenary ideas
Project reflection (10 minutes)

• Learners present their projects to the class.

• Ask learners to read the question and reflect: 
How did you help your group do the project?

• They can discuss their ideas with a partner, 
and then as a class.

• You may ask learners to keep a learning log in 
their portfolio. They write one or two sentences 
about how they perceive their performance and 
what they have learned.

• Help learners, especially the less confident, 
with  vocabulary as necessary.

Workbook

Learners do the Check your progress quiz on 
pages 22–23.

Workbook answers 

Check your progress
1 c, 2 b, 3 b, 4 c, 5 a, 6 b 
7 book is coloured red, hat is coloured black

Teacher script – Check your progress

Read the script aloud, slowly and clearly. Learners 
complete the questions.

1  Hello. My name is Shu Ling. Do you see the 
pencil case with lots of stars? That’s mine!

2  I hear a bell. It’s two o’clock. It’s time to go 
home.

3  Tom is reading a story. He’s reading the story 
on his tablet. Tom likes reading on his tablet.

4  These are John’s pencils. This is his apple. John 
doesn’t have a clock.

5 P-E-N. Listen again: P-E-N.

6 D-U-C-K. Listen again: D-U-C-K.
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Look what I can do! (15 minutes)
• Review the I can … statements. Learners 

demonstrate what they can do.

• Remind learners of the question at the beginning of 
the unit: Where can you see words? What did they 
say about this? Do they remember anything special 
about words they see around them in class, at home 
and in their neighbourhoods that they want to 
share with the class?

Homework ideas
• Learners do the survey with family members and 

write a short text about the results.

• Home–school link: Learners show their projects to 
their family and explain what they have done. 

Workbook

Learners do the Reflection on page 23.

Workbook answers 

Reflection
Learner’s own answer.
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