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Digital resources 
The following items are available on Cambridge GO. For more information on how  
to access and use your digital resource, please see inside front cover.

Active learning 
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Metacognition

Skills for Life

Letter for parents

Lesson plan template

Curriculum framework correlation

Scheme of work

Audio files and audioscripts

Progress tests 1–3 and answers

Progress report

Learner’s Book answers
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INTRODUCTION

 Introduction
Welcome to the new edition of our Cambridge Global English series. 

Since its launch, the series has been used by teachers and learners in over 100 countries for teaching 
the Cambridge Primary English as a Second Language curriculum framework.

This exciting new edition has been designed by talking to Global English teachers all over the world. 
We have worked hard to understand your needs and challenges, and then carefully designed and 
tested the best ways of meeting them. 

As a result of this research, we’ve made some important changes to the series, whilst retaining the 
international and cross-curricular elements which you told us you valued. This Teacher’s Resource 
has been carefully redesigned to make it easier for you to plan and teach the course. It is available in 
print for all Stages.

The series still has extensive digital and online support, including Digital Classroom which lets  
you share books with your class and play videos and audio. This Teacher’s Resource also offers 
additional materials, including tests, available to download from Cambridge GO. (For more 
information on how to access and use your digital resource, please see inside front cover.) 

The series uses successful teaching approaches like active learning and metacognition  
and takes a 21st-century Skills approach, with a focus on developing critical thinking skills.  
This Teacher’s Resource gives you full guidance on how to integrate them into your classroom. 

Formative assessment opportunities help you to get to know your learners better, with clear learning 
intentions and success criteria as well as an array of assessment techniques, including advice on self  
and peer assessment. This Teacher’s Resource also includes sample student responses to writing tasks, 
together with expert comments to help you and your learners understand what ‘good’ looks like.

Clear, consistent differentiation ensures that all learners are able to progress in the course with tiered 
activities, differentiated worksheets, open-ended project tasks and advice about supporting learners’ 
different needs.

All our resources are written for teachers and learners who use English as a second or additional 
language. In this edition of Global English we focus on four aspects of language:

• there is more grammar presentation and practice in the Workbook and on the Digital Classroom

• we have introduced scaffolded writing lessons with models of a range of text types

• we have included a range of literature

•  and we have worked to ease the transition between stages, especially between primary  
and secondary.

We hope you enjoy using this course. 

Eddie Rippeth

Head of Primary and Lower Secondary Publishing, Cambridge University PressSAMPLE
We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108921657



6

CAMBRIDGE GLOBAL ENGLISH 3: TEACHER’S RESOURCE 

 About the authors
Elly Schottman 
Elly Schottman is a former elementary teacher, reading specialist and curriculum developer. She has 
worked for a range of publishers creating English language learning programmes for young learners. 
She also works for the children’s division of US public television, creating early literacy, science, maths 
and global awareness materials for children, families and teachers. Elly particularly enjoys creating 
curriculum for young learners that encourages curiosity, creativity, collaboration and problem solving. 
Cambridge Global English has provided her a wonderful opportunity to help children develop English 
language skills while actively exploring science, maths and geography in the world around them.

Kathryn Harper
Kathryn Harper is a freelance writer, publisher and consultant. Early on in her career, she worked 
as an English Language teacher in France and Canada. As an international publisher at Macmillan 
and Oxford University Press, she published teaching materials for Europe, the Middle East, Africa, 
Pakistan and Latin America. Her freelance work includes publishing reading schemes, writing 
electronic materials, language courses and stories for markets around the world. Her primary French 
whiteboard course for Nelson Thornes, Rigolo, won the 2008 BETT award. She also volunteers as an 
English teacher for child refugees and a mentor for young African writers. 

Paul Drury
Paul Drury is a freelance writer and consultant. He spent nearly 10 years teaching a wide range of 
levels and ages in Spain, Venezuela and the UK. After that he entered the world of publishing where 
he commissioned and worked on several best-selling preschool and primary titles. He has visited 
hundreds of classrooms and spoken to hundreds of teachers. He now spends his time writing materials 
and speaking on his special area of interest: Creativity. Please visit his website to find out more: www.
nurturingcreativity.org

Annie Altamirano
Annie Altamirano holds an MA in ELT and Applied Linguistics, (University of London). She has 
over 30 years’ experience as a teacher and teacher trainer. She has given teacher-training workshops 
in Europe, Asia and Latin America and for many years she served as a Cambridge English Speaking 
Examiner and as a Cambridge English Language Assessment presenter. She has worked with a wide 
range of publishers and written materials for children and adolescents. Her latest published work 
includes Cambridge Global English Teacher’s Resource and Cambridge Grammar & Writing skills 
Levels 7 – 9 Teacher’s Resource published by Cambridge University Press. She has visited schools 
in Colombia, Argentina, Brazil, Turkey, Indonesia and China to learn more about teachers’ needs 
and expectations. Since her early years as a teacher, Annie has integrated the use of film, art, poetry 
and diverse visual elements in her classes and materials as a way of helping students develop their 
linguistic skills as well as their creativity. She shares her ideas in her workshops and on the posts on 
her website Blogging Crazy http://bloggingcrazy-annie.blogspot.com.es/. She is currently the Vice-
President of TESOL-SPAIN.SAMPLE

We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108921657



7

ABOUT THE AUTHORS 

Helen Tiliouine
Helen Tiliouine is an experienced teacher and writer of test materials. She has been involved in writing 
a range of ESL and ELT test materials, including Cambridge Global English Teacher’s Resource tests, 
Cambridge English Prepare! Test generator, and Complete First for Schools. She is an experienced examiner.

Nicola Mabbott
Nicola Mabbott is a linguist who began her teaching career in Nottingham, England in 1998, teaching 
English as a Foreign Language to young adults. Since then, she has taught learners of all abilities and 
ages (from kindergarten age to retired adults) in Italy.  She also regularly works as a Tutor in English 
for Academic Purposes. 

Nicola has been writing for a variety publishers in the UK and Italy – mostly resources for teachers 
of EFL to young learners and adolescents - for over 10 years. These resources include games, quizzes, 
communicative activities, worksheets, self-study resources, short stories and reading and listening 
activities for school course books.  

Nicola has a passion for language and languages and also works as a translator.

Bob Hubbard
Bob Hubbard’s first teaching job was in a primary school in Dagenham, teaching a mixed ability/mixed 
age/mixed ethnicity group. Subsequently he became a teacher trainer at Hilderstone College, before 
teaching abroad in the Middle East. 

He then worked for the British Council in Yemen and Somalia, writing English language textbooks for 
the host governments, and training their teachers to implement them. 

Bob has worked for Cambridge Assessment as an examiner and item writer for over 30 years and also as 
an external examiner for the Northern Consortium, based in Manchester University. 

At Anglia Ruskin University, he taught graduate students, specialising in speaking and listening.

Alison Sharpe
Alison Sharpe is a freelance teacher, writer and publisher. She started her career teaching English 
in Japan, Taiwan and the UK. She then worked for many years at Cambridge University Press and 
Oxford University Press publishing learning, teaching, exams and assessment materials for teachers 
and students all around the world. As a freelancer, she has been involved in a wide range of projects, 
including developing online teacher training materials, the assessment of children’s writing and 
editing language learning materials for young learners and adults. She is also currently a part time 
tutor of academic literacy at Oxford University’s Department of Continuing Education. 

Caroline Linse
Caroline Linse is a senior lecturer in Teaching English to Speakers of Other Languages at Queen’s 
University, Belfast. Caroline has been a teacher, teacher educator, materials developer, researcher and 
language advocate for many years. She began her career as a kindergarten teacher in Mexico City and 
since then has been fortunate to have worked with learners and teachers in the USA (including rural 
Alaska), American Samoa, the Baltic Republics, Belarus, Korea and Northern Ireland. In addition, 
she has given workshops in many other countries including Bahrain, Oman, Taiwan, China, Ukraine, 
Peru, Guatemala, and Tunisia. Her academic publications draw upon her experience and research and 
are intended to advance the use of contextually embedded language rich instruction. She received her 
doctorate in education from the Harvard Graduate School of Education.

SAMPLE
We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108921657



8

CAMBRIDGE GLOBAL ENGLISH 3: TEACHER’S RESOURCE 

8

CAMBRIDGE GLOBAL ENGLISH 3 TEACHER’S RESOURCE 

 How to use this series

The Learner’s Book is designed for learners to use
in class with guidance from the teacher. It offers
full coverage of the curriculum framework. The
cross-curricular content supports success across the
curriculum, with an international outlook. There is a
focus on critical thinking, reading and writing skills
with a literature section in every unit and a scaffolded
approach to the development of written skills, with 
model texts. End-of-unit projects provide opportunities 
for formative assessment and differentiation so that you
can support each individual learners’ needs.

Digital Access with all the material from the book in 
digital form, is available via Cambridge GO.

The write-in Workbook offers 
opportunities to help learners 
consolidate what they have learned in 
the Learner’s Book and is ideal for use in 
class or as homework. It provides plenty 
of differentiated grammar practice 
at three tiers so that learners have 
choice and can support or extend their 
learning, as required. Activities based 
on Cambridge Learner Corpus data give 
unique insight into common errors made 
by learners. 

Digital Access with all the material from 
the book in digital form, is available via 
Cambridge GO.

All of the components in the series are designed to work together.

Cambridge Global English 

Global English
CAMBRIDGE

Registered Cambridge International Schools benefit from high-quality programmes, 
assessments and a wide range of support so that teachers can effectively deliver 
Cambridge Primary.

Visit www.cambridgeinternational.org/primary to find out more.

Workbook 3
Paul Drury, Elly Schottman & 

Caroline Linse
Paul Drury, Elly Schottman & 

Caroline Linse

With varied activities – including crosswords and matching – these workbooks help 
your learners practise and consolidate what they have learnt. The activities also 
support the reading, writing and Use of English strands of the Cambridge English 
as a Second Language Primary curriculum framework. This new edition provides 
more grammar practice with a short grammar presentation, followed by activities 
differentiated into three tiers: Focus, Practice and Challenge. Ideal for use in the 
classroom or for homework.

•  Process writing pages consolidate your learners’ knowledge of text types 
including literature 

•  Three-tiered grammar exercises offer practice opportunities to suit the needs 
of every learner

•  Varied activity types keep learners interested
•  Write-in for ease of use
•  Answers for all activities can be found in the accompanying teacher’s resource

For more information on how to access and use your digital resource, 
please see inside front cover.

Digital accessSecond edition

Completely Cambridge

Cambridge University Press works with Cambridge
Assessment International Education and experienced 
authors to produce high-quality endorsed textbooks
and digital resources that support Cambridge Teachers
and encourage Cambridge Learners worldwide.

To find out more visit 
cambridge.org/cambridge-international

This resource is endorsed by
Cambridge Assessment International Education

✓ Provides learner support as part of a set 
of resources for the Cambridge Primary 
English as a Second Language curriculum 
framework (0057) from 2020

✓ Has passed Cambridge International’s 
rigorous quality-assurance process

✓ Developed by subject experts

✓ For Cambridge schools worldwide

CAMBRIDGE

Cambridge Global English 

Registered Cambridge International Schools benefit from high-quality programmes, 
assessments and a wide range of support so that teachers can effectively deliver 
Cambridge Primary.

Visit www.cambridgeinternational.org/primary to find out more.

Learner’s Book 3
Elly Schottman & Kathryn Harper 

with Caroline Linse

Global English

With international cross-curricular topics, from inventions and robots to dinosaurs 
and fossils, the series helps your class develop the skills to study across the 
curriculum in English. Packed with literature and games, the course helps your 
learners become confident communicators. Step-by-step writing activities with 
models support them to develop their writing, while tip boxes help with language 
and skills. Each unit ends with a ‘Project Challenge’ where learners work together 
on cross-curricular projects like a scrapbook or questionnaire, developing 
collaboration and critical thinking skills. Answers to learner’s activities can be found 
in the teacher’s resource.

•  The ‘Getting started’ feature at the start of each session gets your learners 
thinking and talking about what they already know

•  Vocabulary boxes highlight important topic-specific words 
•  ‘Language detective’ provides clear, learner-friendly explanations of key 

grammar rules
•  ‘Look what I can do’ and ‘Check your progress’ sections in each unit help your 

learners reflect on what they have learnt. 

Access audio files in the digital learner’s book, teacher’s resource or 
Digital Classroom. You’ll find videos in Digital Classroom.

Digital accessSecond edition

Completely Cambridge

Cambridge University Press works with Cambridge
Assessment International Education and experienced 
authors to produce high-quality endorsed textbooks
and digital resources that support Cambridge Teachers
and encourage Cambridge Learners worldwide.

To find out more visit 
cambridge.org/cambridge-international

This resource is endorsed by
Cambridge Assessment International Education

✓ Provides support as part of a set of 
resources for the Cambridge Primary 
English as a Second Language curriculum 
framework (0057) from 2020

✓ Has passed Cambridge International’s 
rigorous quality-assurance process

✓ Developed by subject experts

✓ For Cambridge schools worldwide
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HOW TO USE THIS SERIES

A letter to parents, explaining the course, is available to download 
from Cambridge GO (as part of this Teacher's Resource).

The Digital Classroom is for teachers to use at the front 
of the class. It includes digital versions of the Learner’s 
Book and Workbook, complete with pop-up answers, 
helping you give instructions easily and check answers. 
Zoom in, highlight and annotate text, and support 
better learning with videos, grammar slideshows and 
interactive activities.

In the print Teacher’s Resource you’ll fi nd everything 
you need to deliver the course, including teaching ideas, 
answers and differentiation and formative assessment 
support. Each Teacher’s Resource includes:

• a print book with detailed teaching notes for 
each topic

• a digital edition with all the material from the book 
plus editable unit and progress tests, differentiated 
worksheets and communicative games.

Global English
CAMBRIDGE

Cambridge Global English 

Registered Cambridge International Schools benefit from high-quality programmes, 
assessments and a wide range of support so that teachers can effectively deliver 
Cambridge Primary.

Visit www.cambridgeinternational.org/primary to find out more.

Teacher’s Resource 3
Annie Altamirano with Helen Tiliouine, 

Nicola Mabbott, Paul Drury & Bob Hubbard 
Annie Altamirano with Helen Tiliouine, 

Nicola Mabbott, Paul Drury & Bob Hubbard 

Digital accessSecond edition

With everything you need to plan and run your lessons, this teacher’s resource 
helps you get the most out of the series. You’ll find starter activities and additional 
lesson ideas not included in the student’s books, as well as answers for all activities. 
There are clearly identified assessment and differentiation ideas to help you meet 
all your learners’ needs. Includes access to photocopiable games and activities for 
additional differentiation and further language development in the accompanying 
digital resource. Every unit includes a test to help you understand where your 
learners are on their journey.

•  The ‘Teaching skills focus’ helps you develop your own teaching style and bring 
active learning, assessment for learning and differentiation into your classroom 

•  ‘Common misconceptions’ highlight areas that learners frequently find 
challenging and show you how to overcome them

•  The ‘Learning plan’ shows you how your lessons link to the Cambridge English 
as a Second Language Primary curriculum framework

•  Downloadable progress and unit tests, with answers, provide ready-made 
assessment opportunities

Access audio files in the digital learner’s book, teacher’s resource or 
Digital Classroom. You’ll find videos in Digital Classroom.

Completely Cambridge

Cambridge University Press works with Cambridge
Assessment International Education and experienced 
authors to produce high-quality endorsed textbooks
and digital resources that support Cambridge Teachers
and encourage Cambridge Learners worldwide.

To find out more visit 
cambridge.org/cambridge-international

This resource is endorsed by
Cambridge Assessment International Education

✓ Provides teacher support as part of a set 
of resources for the Cambridge Primary 
English as a Second Language curriculum 
framework (0057) from 2020

✓ Has passed Cambridge International’s 
rigorous quality-assurance process

✓ Developed by subject experts

✓ For Cambridge schools worldwide

Global English
CAMBRIDGE

Digital Classroom 3

Global English
CAMBRIDGE

Digital Classroom 3

SAMPLE
We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108921657



10

CAMBRIDGE GLOBAL ENGLISH 3: TEACHER’S RESOURCE 

 How to use this 
Teacher’s Resource
This Teacher’s Resource contains both general guidance and teaching notes that help you to deliver 
the content in our Cambridge Global English resources. Some of the material is provided as 
downloadable files, available on Cambridge GO. (For more information about how to access and 
use your digital resource, please see inside front cover.) See the Contents page for details of all the 
material available to you, both in this book and through Cambridge GO.

Teaching notes
This book provides teaching notes for each unit of the Learner’s Book and Workbook.  
Each set of teaching notes contains the following features to help you deliver the unit.  

The Unit plan summarises the lessons covered in the unit, including the number of learning hours 
recommended for the lesson, an outline of the learning content and the Cambridge resources that 
can be used to deliver the lesson. 

Lesson Approximate 
number of 
learning hours

Outline of 
learning content

Learning 
objective

Resources

1 Celebrating 
together

1.5–2.5 Ask and answer 
questions.

3Ld.01 
3Ld.02
3Sc.03
3Sc.06
3Rd.01
3Ug.01

Learner’s Book Lesson 1.1
Workbook Lesson 1.1

  Photocopiable 4
Digital Classroom:
Video and activity sheet – Celebrating 
the New Year in China;  
Activity – Activity sounds

The Background knowledge feature provides  
information which helps the teacher to  
familiarise themselves with the cross-curricular  
and international content in the unit.

Learners’ prior knowledge can be informally  
assessed through the Getting started feature in the  
Learner’s Book.

The Teaching skills focus feature covers a teaching skill  
and suggests how to implement it in the unit.

BACKGROUND KNOWLEDGE

It is useful to have a good understanding of a range 
different literary genres (historical fiction, traditional 
folk and fairy tales and myths, science fiction, mystery 
stories, fantasy fiction, adventure stories, etc.). 

TEACHING SKILLS FOCUS

The challenge with active learning is to stop 
yourself telling learners things that they could 
discover for themselves.  

SAMPLE
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Reflecting the Learner’s Book, each unit consists of multiple lessons. 

At the start of each lesson, the Learning plan table includes the learning objectives, learning 
intentions and success criteria that are covered in the lesson.

It can be helpful to share learning intentions and success criteria with your learners at the start  
of a lesson so that they can begin to take responsibility for their own learning.

There are often common misconceptions associated with particular grammar points. These are listed, 
along with suggestions for identifying evidence of the misconceptions in your class and suggestions 
for how to overcome them. At Cambridge University Press, we have unique access to the Cambridge 
Learner Corpus to help us identify common errors for key language groups. 

For each lesson, there is a selection of starter ideas, main teaching ideas and plenary ideas.  
You can pick out individual ideas and mix and match them depending on the needs of your 
class. The activities include suggestions for how they can be differentiated or used for assessment. 
Homework ideas are also provided, with home-school link suggestions to enable learners to continue 
their learning at home.

Starter ideas

Team players (15–20 minutes)
• In order to focus learners’ attention back on the 

topic of team activities, ask the class what team 
activities they like to do at school and in their 
English class, for example play games, look for 
information, do an exercise together.

• Elicit the meaning of ‘team’. Ask: How many 
children are in a team – one, two, more? And in a 
basketball team? What sports do we play in teams? 
How many players are there in each team?

• This lesson incorporates a review of numbers  
(1–100) for the first time in Stage 3. You could 
play a few rounds of Bingo to cover these 
numbers again. Prepare one blank bingo grid 
for each learner, and numbers 1–100 on pieces 
of paper. Put the numbers in a bag or small 
box. Ask learners to write numbers 1–100 in 
their grid. Randomly call out the numbers and 
learners cross out the numbers on their Bingo 
grids. The winner is the first learner to get a line 
or full house.

LEARNING PLAN

Learning objectives Learning intentions Success criteria

3Ld.01, 3Ld.02 • Listening: Listen to a description of a 
festival; listen for specific information; 
listen for information and instructions.

•  Learners can sing a song.

Misconception How to identify How to overcome
Learners add an unnecessary 
subject pronoun where an 
imperative form is needed.  
For example:
You don’t forget book. Please 
you come to my birthday party.

Write a correct sentence and 
an incorrect one. Ask learners 
to compare the sentences. Ask: 
What’s the difference between the 
sentences? Which is correct? Circle 
the unnecessary pronoun. Say: Do we 
need this? Why not? Who am I giving 
this order to? Elicit answers.

Learners read the sentence and 
ask themselves these questions: 
Are they giving an order? If they 
are, who are they talking to? Is it 
necessary to add the pronoun?
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The Language background feature contains information  
to help you present the grammar in the unit.

 
 

The Cross-curricular links feature provides suggestions  
for linking to other subject areas.

 Differentiation ideas: This feature provides suggestions for how activities can be  
differentiated to suit the needs of your class.

 Critical thinking opportunity: This feature provides suggestions for embedding critical  
thinking and other 21st-century skills into your teaching and learning.

 Assessment ideas: This feature highlights opportunities for formative assessment during  
your teaching. 

 Digital Classroom: If  you have access to Digital Classroom, these links will suggest  
when to use the various multimedia enhancements and interactive activities.

Answers: Answers to Learner's Book exercises can be found integrated within  
the lesson plans and Learner's Book and Workbook answer keys are also  
available to download.

Note: Some texts used in the Learner’s Book and Workbook have been abridged,  
so please be aware that learners may not be presented with the full version of the text.

LANGUAGE BACKGROUND

Present continuous

Remind the class of the use and the form of the 
present continuous.

CROSS-CURRICULAR LINKS

Geography

Display the map of the world and ask the class to 
find China on the map. What do learners know 
about this country? 
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Digital resources to download
This Teacher’s Resource includes a range of digital materials that you can download from 
Cambridge GO. (For more information about how to access and use your digital resource, please see 
inside front cover.) This icon  indicates material that is available from Cambridge GO.

Helpful documents for planning include:

• Letter for parents: a template letter for parents, introducing the Cambridge Global English resources. 

• Lesson plan template: a Word document that you can use for planning your lessons. Examples of 
completed lesson plans are also provided.

• Curriculum framework correlation: a table showing how the Cambridge Global English resources 
map to the Cambridge Primary English as a Second Language curriculum framework.

• Scheme of work: a suggested scheme of work that you can use to plan teaching throughout the year.

Each unit includes:

• Differentiated worksheets: these worksheets cater for different abilities. Worksheet A is designed 
to support learners who don’t feel confident about the topic. Worksheet B is designed for 
learners who have a general understanding of the topic. Worksheet C is aimed at learners who 
want a challenge. Answer sheets are provided.

• Photocopiable resources: these include communicative language game, templates and any other 
materials that support the learning objectives of the unit.   

• Sample answers: these contain teacher comments, which allow learners and teachers to assess 
what ‘good’ looks like in order to inform their writing.

• Self-evaluation checklists: checklists for learners to use to evaluate their writing and project work.

Additionally, the Teacher’s Resource includes:

• Progress test 1: a test to use at the beginning of the year to discover the level that learners are 
working at. The results of this test can inform your planning. 

• Progress test 2: a test to use after learners have studied Units 1-5 in the Learner’s Book. You can 
use this test to check whether there are areas that you need to go over again.  

• Progress test 3: a test to use after learners have studied all units in the Learner’s Book. You can 
use this test to check whether there are areas that you need to go over again, and to help inform 
your planning for the next year. 

• Progress report: a document to help you formatively assess your classes’ progress against the 
learning objectives.

• Audioscripts: available as downloadable files.

• Answers to Learner’s Book questions
• Answers to Workbook questions
• Wordlists: an editable list of key vocabulary for each unit.

In addition, you can find more detailed information about teaching approaches. 

Audio is available for download from Cambridge GO (as part of this Teacher’s Resource and as part 
of the digital resources for the Learner’s Book and Workbook).

Video is available through the Digital Classroom. SAMPLE
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     CAMBRIDGE GLOBAL ENGLISH 3: PHOTOCOPIABLE ACTIVITIES

Cambridge Global English 3 – Elly Schottman and Paul Drury © Cambridge University Press 2021 1

Photocopiable 1: Writer’s checklist

Aim: To encourage correct use of punctuation and learner autonomy. 

Learners use the checklist after completing written work that contains direct speech. 

They can use it to check their own work or their partner’s work.

Preparation time: 5 minutes

Completion time: 10 minutes

Language focus: Correct punctuation – capital letters, full stops, commas, 

question marks and exclamation marks

Materials: One copy of Photocopiable 1 for each learner

Procedure:

 When learners have completed a writing task in class, give each a copy of 

Photocopiable 1.

 Ask learners to read their written work and use the checklist to check their 

work for correct punctuation. Then they make any corrections necessary.

CAMBRIDGE GLOBAL ENGLISH 3: TEACHER’S RESOURCE

       CAMBRIDGE GLOBAL ENGLISH 3: PROGRESS TEST 1

Global English – Helen Tiliouine © Cambridge University Press 2021

1

Name ___________________________________ Date _____________

Progress Test 1

Vocabulary 1Draw a circle around the correct word.

Example:
0 Two girls are skipping / hitting a small red ball.

1 The man is jumping / standing on a ladder. 

[1]

2 The woman is carrying / measuring a box. 

[1]

3 Two boys are stepping / kicking blue balls. 

[1]

4 A boy is stepping / bouncing a yellow ball. 

[1]

5 A girl is holding / skipping a rope. 

[1]

s checklist

Learners use the checklist after completing written work that contains direct speech. 

CAMBRIDGE GLOBAL ENG

___________________________Vocabulary 1Draw a circle around the correct word.

       CAMBRIDGE GLOBAL ENGLISH 3: END OF UNIT 1 TEST

Global English – Helen Tiliouine © Cambridge University Press 2021
1

Name ___________________________________ Date _____________

End of Unit 1 test
Vocabulary 1
Look at the picture. Choose the correct word for each sentence.Write the word in the space.

Example:

0 A boy is           bouncing         a red ball.

1 A boy is _________________ a tree.
[1]

2 Two girls are _________________ a table. 
[1]

3 A boy is _________________ a box. 
[1]

4 A small child is _________________ on a chair. [1]

5 A girl is _________________ a blue ball. 
[1]

standing climbing kicking bouncing measuring carrying

tters, full stops, commas, 

Correct punctuation 

question marks and exclamation marks

One copy of Photocopiable 1 for each learner

When learners have completed a writing task in class, give each a copy of 

Ask learners to read their written work and use the checklist to check their 

work for correct punctuation. Then they make any corrections necessary.

       CAMBRIDGE GLOBAL ENGLISH 3: END OF UNIT 1 TEST

Global English – Helen Tiliouine © Cambridge University Press 2021 3

Grammar 1
Write is, Is, are or Are in the spaces.

Example:

0 Where             is           Harry sitting?

11 What ____________ Dani and Yolanda doing? [1]

12 ____________ writing a poem easy? [1]

13 Where ____________ they playing football today? [1]

14 We ____________ eating ice cream. [1]

15 ____________ she reading about animals? [1]

a small red ball.

a small red ball.

[1]

[1]
What ____________ Dani and Yolanda doing? [1]

____________ writing a poem easy?

____________ they playing football today?

We ____________ eating ice cream.

____________ she reading about animals?

     CAMBRIDGE GLOBAL ENGLISH 3: PHOTOCOPIABLE ACTIVITIES

Cambridge Global English 3 – Elly Schottman and Paul Drury © Cambridge University Press 2021
2

Name ___________________________________  Date _____________
Photocopiable 1: Writer’s checklist The first word of a sentence begins with a capital letter.

This is a book.                                                                                                                                                   

The word I is always written with a capital I.I am a student.                                                                                                                                                 

The name of a person, city, country or school begins with a capital letter.

Tanya           Mr Kim               Athens                 Korea                International School                        

The days of the week and the names of the months begin with a capital letter.

Monday             Tuesday             January             February                                                                  

Most sentences end with a full stopMy name is Tony.                                                                                                                                          

A question ends with a question mark.What’s your name?                                                                                                                                   

A sentence that shows surprise or excitement ends with an exclamation mark.

My name is Tony too!                                                                                                                                

When you write a list of things, put a comma (,) after each word. 

You don’t need a comma before the word ‘and’.
I saw an elephant, a camel, a zebra and a kangaroo.                                                                         SAMPLE
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ABOUT THE CURRICULUM FRAMEWORK

 About the curriculum 
framework
This series supports the Cambridge Primary English as a Second Language curriculum framework from 
2020. You should always refer to the appropriate curriculum framework document to confirm the details of 
the framework and for more information. Visit www.cambridgeinternational.org/primary to find out more.

The Cambridge Primary English as a Second Language curriculum frameworks is designed to enable 
young learners from an ESL background (who speak little or no English at home) to communicate 
effectively and with confidence in English. Cambridge Global English is designed to deliver this 
curriculum. It does this by developing the skills to access and understand a wide range of information, 
media and texts. It achieves this by focussing on active learning, developing critical thinking skills and 
intellectual engagement with a range of topics.

Our scheme is designed to fully support teachers to deliver the framework by providing an integrated 
approach to planning and teaching to develop effective communication skills in English. The five 
strands, and their respective learning objectives, work together to support the development of 
knowledge, skills and understanding in:

• Reading

• Writing

• Use of English

• Listening

• Speaking.

The new curriculum frameworks includes some important changes. For example, there is a new  
sub-strand of learning objectives within the Speaking strand, with new learning objectives  
concerning accuracy of pronunciation. 

 About the assessment
Information concerning the assessment of the Cambridge Primary English as a Second Language 
curriculum frameworks is available on the Cambridge Assessment International Education website: 
www.cambridgeinternational.org. 

The resources provide support for the Cambridge Primary English as a Second Language curriculum 
framework from 2020.SAMPLE
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CAMBRIDGE GLOBAL ENGLISH 3: TEACHER’S RESOURCE 

 Approaches to 
learning and teaching
The following are the teaching approaches underpinning our course content and how we understand 
and define them.  

Active learning
Active learning is a teaching approach that places student learning at its centre. It focuses on how 
students learn, not just on what they learn. We, as teachers, need to encourage learners to ‘think 
hard’, rather than passively receive information. Active learning encourages learners to take 
responsibility for their learning and supports them in becoming independent and confident learners 
in school and beyond.

Assessment for Learning
Assessment for Learning (AfL) is a teaching approach that generates feedback which can be used 
to improve learners’ performance. Learners become more involved in the learning process and, 
from this, gain confidence in what they are expected to learn and to what standard. We, as teachers, 
gain insights into a learner’s level of understanding of a particular concept or topic, which helps to 
inform how we support their progression.

Differentiation
Differentiation is usually presented as a teaching approach where teachers think of learners as 
individuals and learning as a personalised process. Whilst precise definitions can vary, typically the 
core aim of differentiation is viewed as ensuring that all learners, no matter their ability, interest or 
context, make progress towards their learning intentions. It is about using different approaches and 
appreciating the differences in learners to help them make progress. Teachers therefore need to be 
responsive, and willing and able to adapt their teaching to meet the needs of their learners. 

Language awareness
For many learners, English is an additional language. It might be their second or perhaps their third 
language. Depending on the school context, students might be learning all or just some of their 
subjects through English.

For all learners, regardless of whether they are learning through their first language or an additional 
language, language is a vehicle for learning. It is through language that students access the learning 
intentions of the lesson and communicate their ideas. It is our responsibility, as teachers, to ensure 
that language doesn’t present a barrier to learning.

SAMPLE
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APPROACHES TO LEARNING AND TEACHING

Metacognition
Metacognition describes the processes involved when learners plan, monitor, evaluate and make 
changes to their own learning behaviours. These processes help learners to think about their 
own learning more explicitly and ensure that they are able to meet a learning goal that they have 
identified themselves or that we, as teachers, have set.

Skills for Life
How do we prepare learners to succeed in a fast-changing world? To collaborate with people  
from around the globe? To create innovation as technology increasingly takes over routine work?  
To use advanced thinking skills in the face of more complex challenges? To show resilience in the 
face of constant change? At Cambridge, we are responding to educators who have asked for a 
way to understand how all these different approaches to life skills and competencies relate to their 
teaching. We have grouped these skills into six main Areas of Competency that can be incorporated 
into teaching, and have examined the different stages of the learning journey and how these 
competencies vary across each stage.  

These six key areas are: 

• Creativity – finding new ways of doing things, and solutions to problems

• Collaboration – the ability to work well with others 

• Communication – speaking and presenting confidently and participating effectively in meetings 

• Critical thinking –  evaluating what is heard or read, and linking ideas constructively

• Learning to learn – developing the skills to learn more effectively 

• Social responsibilities – contributing to social groups, and being able to talk to and work with 
people from other cultures. 

Cambridge learner and teacher attributes 
This course helps develop the following Cambridge learner and teacher attributes. 

Cambridge learners Cambridge teachers

Confident in working with information and 
ideas – their own and those of others.

Confident in teaching their subject and 
engaging each student in learning. 

Responsible for themselves, responsive to 
and respectful of others. 

Responsible for themselves, responsive to 
and respectful of others. 

Reflective as learners, developing their ability 
to learn. 

Reflective as learners themselves, developing 
their practice. 

Innovative and equipped for new and future 
challenges. 

Innovative and equipped for new and future 
challenges. 

Engaged intellectually and socially, ready to 
make a difference.

Engaged intellectually, professionally and 
socially, ready to make a difference. 

Reproduced from Developing the Cambridge learner attributes with permission from  
Cambridge Assessment International Education.

More information about these approaches to learning and teaching is available to download from  
Cambridge GO (as part of this Teacher’s Resource).
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 Setting up for success
Our aim is to support better learning in the classroom with resources that allow for increased learner 
autonomy while supporting teachers to facilitate student learning. Through an active learning 
approach of enquiry-led tasks, open-ended questions and opportunities to externalise thinking  
in a variety of ways, learners will develop analysis, evaluation and problem-solving skills. 

Some ideas to consider to encourage an active learning environment are as follows: 

• Set up seating to make group work easy.

• Create classroom routines to help learners to transition between different types of activity 
efficiently, e.g. move from pair work to listening to the teacher to independent work. 

• Source mini-whiteboards, which allow you to get feedback from all learners rapidly.

• Start a portfolio for each learner, keeping key pieces of work to show progress at  
parent–teacher days. 

• Have a display area with learner work and vocab flashcards.

Planning for active learning
We recommend the following approach to planning. A blank Lesson Plan Template is available  
to download to help with this approach.

1 Plan learning intentions and success criteria: these are the most important feature of the lesson. 
Teachers and learners need to know where they are going in order to plan a route to get there. 

2 Plan language support: think about strategies to help learners overcome the language demands 
of the lesson so that language doesn't present a barrier to learning.

3 Plan starter activities: include a ‘hook’ or starter to engage learners using imaginative strategies. 
This should be an activity where all learners are active from the start of the lesson.

4 Plan main activities: during the lesson, try to: give clear instructions, with modelling and written 
support; coordinate logical and orderly transitions between activities; make sure that learning is 
active and all learners are engaged ; create opportunities for discussion around key concepts.

5 Plan assessment for learning and differentiation: use a wide range of Assessment for Learning 
techniques and adapt activities to a wide range of abilities. Address misconceptions at 
appropriate points and give meaningful oral and written feedback which learners can act on. 

6 Plan reflection and plenary: at the end of each activity and at the end of each lesson, try to: ask 
learners to reflect on what they have learnt compared to the beginning of the lesson; build on 
and extend this learning.

7 Plan homework: if  setting homework, it can be used to consolidate learning from the previous 
lesson or to prepare for the next lesson.

To help planning using this approach, a blank Lesson plan template is available to download from 
Cambridge GO (as part of this Teacher's Resource). There are also examples of completed lesson plans. 

For more guidance on setting up for success and planning, please explore the Professional Development 
pages of our website www.cambridge.org/education/PD  
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 1  Working together
Unit plan
Lesson Approximate 

number of 
learning hours

Outline of  
learning content

Learning objectives Resources

1 Celebrating 
together

1.5–2.5 Ask and answer 
questions.

3Ld.01
3Ld.02
3Sc.03
3Sc.06
3Rd.01
3Ug.01

Learner’s Book Lesson 1.1
Workbook Lesson 1.1

  Photocopiable 4
Digital Classroom:
Video and activity sheet – 
Celebrating the New Year in China; 
Activity – Activity sounds

2 Let’s play 
together

2.0–2.5 Give and follow 
directions.

3Sc.04
3Sc.05
3Rd.02
3Rd.03
3Wc.01
3Ug.02

Learner’s Book Lesson 1.2
Workbook Lesson 1.2

  Photocopiable 5
Digital Classroom:
Activity – What should you say?

3 Team fun 3.0–3.5 Talk about what 
people are doing.

3Ld.04
3Sc.04
3Sc.05
3Rd.01
3Ug.05
3Uv.01

Learner’s Book Lesson 1.3
Workbook Lesson 1.3

  Photocopiable 6
Digital Classroom:
Grammar presentation – Present 
continuous; Activity – Rhyming words

4 Let’s put on 
a play!

2.5–3.0 Write about  
things we like  
and don’t like.

3Sc.02
3Rd.01 
3Rd.02
3Wca.02
3Wca.03
3Wca.05

Learner’s Book Lesson 1.4
Workbook Lesson 1.4
Sample answer for Unit 1

  Photocopiable 7
Digital Classroom:
Activity – What do you like doing?; 
Video and activity sheet – Let’s put 
on a play

5 Whose 
team are  
you on?

3.0–3.5 Read and act  
out a play.

3Ld.04
3Lo.01
3So.01
3Sor.02
3Ro.01
3Wc.03

Learner’s Book Lesson 1.5
Workbook Lesson 1.5
Digital Classroom:
Activity – Whose team are you on?

6 Project 
challenge

1.5–2.0 Work together to 
make a project.

3Sc.05
3Sc.07
3Rd.02
3Wca.02
3Wca.03
3Wc.01

Learner’s Book Lesson 1.6
Workbook Lesson 1.6

  Photocopiable 8

(continued)
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BACKGROUND KNOWLEDGE

New Year around the world

In Lesson 1, learners read and talk about New Year 
celebrations.
Most countries around the world use the Gregorian 
calendar with 365 days and 12 months. Eleven 
of the months have 30 or 31 days and one – 
February – has 28 days. Every four years, February 
has 29 days. In the countries that use the Gregorian 
calendar, the year ends on 31st December and 
begins on 1st January, New Year’s Day.
Some cultures celebrate New Year’s Day on 
different day because they follow lunar, solar or 
other calendars. These countries are China, Korea, 
Indonesia, Iran, Sri Lanka, India, Israel and Islamic 
countries.

Chinese New Year

Chinese New Year is based on the Chinese lunar 
calendar, and is a very special occasion. Families 
prepare the celebrations seven days before New 

Year’s Eve. They clean their houses to remove 
any bad luck from the old year. They also buy 
decorations, presents and new clothes – all of which 
are mostly red, as red is seen a lucky colour in China.

The Dragon Dance

This is a form of traditional dance performed 
in Chinese culture. It is usually performed during 
Chinese New Year. Dragons are a symbol of Chinese 
culture, and they are believed to bring good luck. 
The longer the dragon is in the dance, the more 
luck it will bring.

The lunar calendar

The lunar calendar is based on the phases of the 
Moon. There are 29 days, 12 hours and 44 minutes 
in a lunar month – which is the time it takes for the 
Moon to go around the Earth. The Islamic calendar 
follows the lunar calendar, and is calculated from 
one crescent moon to the next crescent moon.

Lesson Approximate 
number of 
learning hours

Outline of  
learning content

Learning objectives Resources

7 What do 
you know 
now?

0.5–1.0 Self-assessment 
and reflection.

Learner’s Book Lesson 1.7
End of Unit 1 test

Cross-unit resources
  Unit 1 Audioscripts
  Unit 1 End-of-unit test
  Unit 1 Progress report
  Unit 1 Wordlist

SAMPLE
We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108921657



1  WORKING TOGETHER

21

TEACHING SKILLS FOCUS

Active learning
Keeping learners actively involved in the learning 
process is probably one of the biggest challenges 
that teachers face, and traditional teaching 
methods seldom help achieve that. Therefore, it is 
necessary to look for alternative approaches, such 
as active learning.
Active learning is an instructional approach that 
aims to actively engage learners with the learning 
through a variety of activities such as discussions, 
think-pair-share, problem solving and role play, 
among others.
The benefits of using this approach include:
• it helps to promote higher-order thinking skills

• it engages learners in deep learning – detecting 
patterns, applying knowledge and skills to new 
contexts or in creative ways, and developing 
critical thinking

• it helps learners to transfer knowledge better

• it increases motivation.

• it improves interpersonal communication.

Your challenge
Finding the best way to keep learners actively involved 
can be quite challenging at times. In each unit of the 
Learner’s Book, opportunities to practise and develop 
strategies that keep learners involved are highlighted.
Look through Unit 1 and highlight opportunities 
for introducing some of the ideas below. Then use 
these to help learners to learn actively.

Implementation ideas:
1 Choose meaningful activities. When planning 

your class or what you want your learners to do, 
ask yourself:
• What is the most important thing my class 

should learn from the lesson/activity?

• What misconceptions or difficulties do 
they usually have (or could have) with this 
content/activity?

• What kind of practice will help learners 
to prepare for the next step or a more 
advanced stage?

2 Avoid asking simple recall questions. Instead, 
choose meaningful questions that will:
• challenge learners to elaborate and provide 

explanations, reasons or evidence, e.g. What 
makes you say that? Can you give us an 
example? What do you mean by that?

• discover alternative points of view, e.g. 
Can anyone give another / an alternative 
explanation? Can anyone add to this? Is 
there another way of doing/explaining this?

• challenge learners’ assumptions, e.g. Is this 
always the case? Does this always happen in 
this way?

• explore consequences, e.g. What would 
happen if …?

3  Invite the class to respond by providing 
alternative solutions or viewpoints.

4  Keep activities short and meaningful. If you 
allow an activity to lag, learners will lose interest.

5  After learners have worked in pairs or groups, 
provide a conclusion to the activity.

6  Give clear instructions and share the aims of the 
lesson/activity with the class.

As you continue with the following units, tick off 
the relevant points where you can introduce active 
learning strategies.

Reflection
How successful was the implementation of these 
ideas? How can you improve them?SAMPLE
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Materials: Learner’s Book pages 11–13; Workbook pages 
8–9; map of the world; wall calendar; Photocopiable 4

Starter ideas
All together! (5–10 minutes)
• Ask each learner what sports they like. Elicit  

some answers.

• Discuss with the class if  they are team sports or 
individual sports.

• Ask learners what they prefer to do in class: work 
on their own or in groups with other learners. Elicit 
some answers. Ask them about things they can do 
with other learners.

Getting started. (10–15 minutes)
• Focus on the photograph on page 11 of the 

Learner’s Book. Then read questions a–c and elicit 
answers from the class.

• You could add some extra questions, such as: 
What are the children wearing? What do you think 
they are celebrating? What days do you celebrate 
at school or at home? How do you work together 
with your classmates or family to prepare for those 
celebrations?

• Supply additional vocabulary if  necessary, for 
example practise, parade.

• Ask learners where they think the photograph was 
taken. Why do they think so? Elicit ideas.

Answers 
Learner’s own answer.

LEARNING PLAN

Learning objectives Learning intentions Success criteria

3Ld.01, 3Ld.02

3Sc.03, 3Sc.06

3Rd.01

3Ug.01

• Listening: Listen to a description of a festival; 
listen for specific information; listen for 
information and instructions.

• Speaking: Describe a festival; practise topic 
vocabulary; talk about festivals; sing a song; 
give opinions; describe what people are doing.

• Reading: Read about the Dragon Dance; read 
and follow directions.

•  Learners can sing a song.

•  Learners can listen and 
understand the description 
of a festival.

•  Learners can give opinions.

•  Learners can describe what 
people are doing.

•  Learners can read and 
understand a text about the 
Dragon Dance.

•  Learners can follow 
instructions.

• Language focus: Questions: Where …?, 
What …?, How …?, Who …?

• Vocabulary: up, down, left, right, cymbals, 
slowly, quickly, twist, turn, dance, easy, hard, 
ladder, paper, pole, rings, rope, swing, stairs

21st-century skills

Critical thinking opportunity: Compare and contrast festivals.

Communication: Ask for clarification when they have difficulties in understanding what others have said, 
take turns appropriately in a conversation, interrupt others politely.

Values: Work as a team.

1.1  Celebrating together
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Main teaching ideas
1 Talk about the picture. (15–20 minutes)

• Ask learners what festivals they celebrate 
in their country or region. Ask if  they wear 
special clothes or make special decorations. 
Encourage the class to describe them.

• Ask the class how they celebrate the New Year. 
Elicit suggestions from the class.

• Open the Learner’s Book at page 12 and focus 
on the picture. Read the instructions.

• Ask learners to describe what they think the 
people in the picture are doing and what they 
are wearing, etc. Supply additional vocabulary 
as needed, for example pole, cymbals.

• Ask learners when they celebrate New Year 
in their country. Is New Year celebrated on 
the same day everywhere? Encourage learners 
to find out when it is celebrated in different 
parts of the world, for example China, India, 
Israel, Europe and the Americas. Bring a large 
wall calendar and ask learners to circle and 
label the days when New Year is celebrated in 
different parts of the world.

CROSS-CURRICULAR LINK

Geography
Display the map of the world and ask the class to 
find China on the map. What do learners know 
about this country? 
If learners are from China, bring a map of the 
country and ask them to find their city and 
province on the map.

Answers 
Learner’s own answer.

2 Listen. Choose a question. Listen for 
the answer, then share it with your class. 
(10–20 minutes)
• Ask learners to read the questions and choose 

one. Explain that you are going to play the 
audio and they have to listen for the answer to 
that question.

02

Sing along! Working together. (10–15 minutes)
• Values: Ask: What can we achieve when we work 

together? Elicit ideas.

• Encourage the class to think about cooperation and 
collaboration, and how working together helps to 
develop friendship, loyalty and responsibility.

• Tell the class they are going to listen to a song.

• Play the song at least twice. Ask the class what it is 
about. Elicit answers.

• Play the song again and encourage learners to 
clap along. You could also add gestures to it, for 
example join hands for Working together / Helping 
each other, mimic. Laughter for laugh together, 
touch your head for share ideas, etc.

• Sing the song and encourage learners to join in.

Audioscript: Track 01

Learner’s Book page 11

Working together

Chorus:

Working together, getting better and better

Helping each other as we go along.

Learning together, laughing together,

Planning and building – together we’re strong.

Verse:

We can tidy the room, put on a play,

Build a space station, plan a parade.

We can make the world better, share ideas on the way.

Working, building, learning ... let’s start today!

Chorus:

Working together, getting better and better

Helping each other as we go along.

Learning together, laughing together,

Planning and building – together we’re strong.

 Digital Classroom: Use the video ‘Celebrating 
the New Year in China’ and the activity sheet to 
explore the subject of Chinese New Year. The 
i button will explain how to use the video and 
activity sheet.

01
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Audioscript: Track 02

Learner’s Book page 12

Hello! My name’s Steve. We’re learning the Dragon 
Dance. Our city celebrates Chinese New Year and 
the Dragon Dance is an important part of the 
celebration. People love watching it.

My friends are holding up the dragon with  
long poles. Our teacher showed them how to make 
the dragon move. They are moving the poles up 
and down, right and left. They are practising 
moving together. Look – the dragon is dancing  
in the air!

Our dragon is beautiful. It has big eyes and a big 
mouth, sharp teeth and a long body. Julia is the 
leader. She’s holding up the dragon’s head. My 
other friends are holding up the dragon’s body.

My teacher’s playing the drum. I’m learning to 
play the cymbals. The dancers move to the sound 
of the drum, too: when my teacher taps the drum 
quickly, the dancers move quickly. When he taps 
the drum slowly, the dancers move slowly.

Learning the Dragon Dance is fun, but it’s also 
difficult. We have to practise a lot. My friends want 
to dance really well. We want our Dragon Dance to 
be perfect.

Answers 
Suggested answers:

• How do the children make the dragon move? They hold 
up the dragon with long poles. They move the poles 
up and down to make the dragon move.

• What is Steve doing? Steve is learning to play the 
cymbals.

• Is learning the Dragon Dance easy or hard? It is hard.

3 Vocabulary: Prepositions. (10–15 minutes)
• Focus on the word box on page 13 of the 

Learner’s Book. Ask the class to stand up,  
and pretend that they are holding up the 
dragon on a pole. They act out the words in 
the box.

• Say the words in turn and ask individual 
learners to act them out.

• Play the audio a few times.

• Ask the class who has chosen the first 
question. Ask learners to share the information 
with the class.

• Proceed in the same way with the other questions.

• You may wish to ask learners to write the 
answers on the board. The class copies them in 
their notebooks.

• Play the audio again. Focus on the last part  
of the audio. Elicit the meaning of easy  
and hard.

• Discuss the meaning of practise, i.e. to do 
something again and again so that you get 
better at it.

• Ask the class to give examples of things they 
can practise, for example speaking English, 
playing the piano, playing football, etc.

• Talk about the English expression ‘Practice 
makes perfect’. Ask learners what they think  
it means.

• Listening strategy: Play the audio (at least) 
twice. The first time, learners could listen to 
understand the gist of the narration. Then 
have them choose a question. The second 
time that children listen, they will be listening 
for specific information (the answer to the 
question they chose).

 Critical thinking opportunity: This activity requires 
learners to focus on a question and look for specific 
information. Focusing on one question at a time 
helps them select the information they really need. 
This is especially useful when they work with 
long texts. 

 Differentiation ideas: When learners have finished 
doing the task, you may wish to share copies of 
the transcript with them. Ask them to read it and 
circle the new words. Can they guess the meaning 
from the context? Encourage them to explain or 
mimic the words, e.g. tap the drum. 

CROSS-CURRICULAR LINK

Social science
Ask learners how they would dance the Dragon 
Dance. Ask volunteers to mimic it. You may 
wish to show them videos of people doing the 
Dragon Dance during the Chinese New Year.
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5 Read and follow directions.  
(5–10 minutes)
• Tell the class that they are going to learn a new 

dance. Ask them to stand in a line, one behind 
the other.

• Give the instructions and ask the class to say 
the words as they act out your instructions.

• Do it slowly at first and increase the speed 
progressively.

• Ask: Is it easy or hard? Elicit opinions from 
the class.

Answers 
Learners learn and perform the dance.

 Digital Classroom: Use the activity ‘Activity 
sounds’ to practise activity vocabulary. The i button 
will explain how to use the activity.

6 Talk: What do you think? Are these 
things easy or hard? (5–15 minutes)
• Ask learners to work in pairs. They take it 

in turns to ask and answer if  the activities 
indicated are easy or hard for them.

• Ask them to consider what they need to do if  
they are hard, i.e. practise doing them.

 Critical thinking opportunity: Build on this by 
encouraging learners to speak about the other 
activities they do. 

 Assessment ideas: Circulate, listening to the 
learners’ interactions. Take notes of recurrent 
mistakes for remedial work. 

Answers 
Learner’s own answer.

Workbook 

Learners do Activities 1–4 on pages 8–9.

Plenary ideas
Consolidation (10–15 minutes)
• When learners have finished doing the task in pairs, 

ask them to share their opinions with the class.

• You may wish to play a round of Simon Says to 
practise the words. Tell the class to listen to your 
instructions. If you say ‘Simon says’, for example 
‘Simon says dance slowly’, learners do as they are 
told. If you don’t say ‘Simon says …’, they don’t 
move. When a learner makes a mistake, they 
must sit out until the next round.

Answers 
Learners act out each word.

4 Read and listen to the text.  
(10–20 minutes)
• Focus on the picture. Ask learners to describe 

the dragon.

• Tell learners they are going to listen to and 
read about the Dragon Dance. If  necessary, 
introduce and explain any new vocabulary.

• Play the audio at least twice.

• Then ask the class to write a question about 
the text using one of the question words. 
Circulate, giving help if  necessary.

• Prompt each learner to ask their question to 
the class. Elicit answers.

• Ask learners what they know about dragons. 
Why are dragons so important in Chinese 
culture? You may wish to have learners visit 
suitable webpages such as Kiddle or China 
Highlights and find out about dragons.

CROSS-CURRICULAR LINK

Geography
Explain ‘lunar New Year’: it is celebrated in many 
Asian countries, as well as other countries where 
Asian communities continue the traditional 
celebration. 
Ask learners: Are there lunar New Year 
celebrations where you live?

Audioscript: Track 03

See Learner’s Book page 13

Answers 
Learner’s own answer.

03
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Starter ideas
Presentations. (5–15 minutes)
• If  learners have done the homework activities from 

the previous lesson, ask them to present their work 
to the class.

 Critical thinking opportunity: Ask the class to think of 
ways that they could make the difficult activities easier. 

• Ask the class: What did you find interesting in this 
lesson? What would you like to learn more about? 
What was the most difficult thing to do? Elicit ideas.

Homework ideas
• Learners could find out about Chinese New Year, 

for example what food people eat, what special 
clothes they wear, if  there are special decorations, 

etc. They can look for pictures and write a few 
sentences about it.

• Alternatively, learners choose a festival from their 
country or region. They search the internet for 
information and pictures. They can also ask parents 
for information. They prepare a poster and a short 
presentation for the class.

• Home–school link: Learners tell their family what 
they have learned about Chinese New Year.

1.2  Let’s play together
LEARNING PLAN

Learning objectives Learning intentions Success criteria

3Sc.04, 3Sc.05

3Rd.02, 3Rd.03

3Wc.01, 3Ug.02

•	 Speaking: Give and follow directions; give 
opinions.

•	 Reading: Read and understand directions.

•	 Writing: Fill in a chart.

•	 Learners can read and 
understand directions.

•	 Learners can give and 
follow directions.

•	 Learners can fill in a  
bar graph.

•	 Learners can play in teams.

•	 Language focus: imperatives, must / mustn’t

•	 Vocabulary: back to back, link, together, 
elbow, cross, step, hold out, add up, Don’t 
give up!, Let’s try again, That’s good, We’ve 
done it

21st-century skills

Critical thinking opportunity: Work with a bar graph, do a survey.

Communication: Communicate how well others are contributing to the group task by giving  
positive comments.

Values: Work as a team, encourage others.

Materials: Learner’s Book pages 14–15; Workbook 
pages 10–11; pieces of paper for learners to stand 
on; a set of red, yellow and blue cards for each pair 
of learners; a set of red, green and yellow cards for 
each learner; Photocopiable 5
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• As the pairs play the game, remind them of 
these expressions at suitable points: Don’t give 
up!, Let’s try again, That’s good, We’ve done it!

Language detective – Giving directions. 
(5–10 minutes)
• Focus on the example sentences in the box and ask 

the class to identify the verbs in each.

• Read the explanation – directions start with a verb 
that tells you what to do.

• Read the question and encourage learners to think 
of a direction that starts with a different verb.

• Then direct learners’ attention to the new game they 
have just played. Ask learners to identify the ‘verb’ 
that each direction starts with: sit, link, sit.

2 Write: Finish the sentences.  
(5–15 minutes)
• As a class, look again at the directions for the 

game ‘Step on the paper’. Then focus on the 
sentences and ask learners to finish them.

• Check learners’ sentences as a class.

 Differentiation ideas: If  less confident learners  
find it difficult to think of the words, you could 
mime or ask some questions, for example signal 
‘cross’ and ask: Cross or run? Must or mustn’t? 
More confident learners could write some more 
sentences using ‘must’ and ‘mustn’t’, such as 
classroom rules: You mustn’t run in the classroom. 
You must pay attention.

Answers 
You must cross from one side of the room to the other.

You must only step on the paper.

You must not step on the floor!

3 Read the directions together. Then play 
the game. (15–20 minutes)
• Read the directions as a class. Mime as you 

read to make the meaning clear.

• Ask for three volunteers to model the game. Say 
the instructions and have them follow them.

• If  they cannot add up to 11, say: Don’t give up! 
Try again!

• When they have managed to add up to 11, say: 
That’s good! How many tries does it take?

• Have the class play in groups of three.

• Display the posters or pictures around the classroom.

• If  appropriate, you may wish to video record 
learners as they present their work. You can then 
share the recordings with learners and their families.

Main teaching ideas
1 Read the directions. Then play the 

games. (15–25 minutes)
• Focus on the illustration of the game on page 

14 of the Learner’s Book and ask learners what 
the girls are doing. Elicit some descriptions.

• Tell the class that they are going to learn 
the game in the first illustration (Stand up.  
Sit down.).

• Ask learners to read the instructions for 
the game. Then ask them to circle the new 
words, e.g. back to back, link, and guess what 
they mean.

• Choose some volunteers to try the game and 
model it for the class.

• Divide the class into groups to try playing 
the game. When they have finished, ask: Was 
the game difficult or easy? Elicit opinions and 
encourage learners to justify them.

• Values: Emphasise the importance of working 
together – what happens if  one person stands 
up and the other tries to sit down? Elicit ideas. 
Learners can even try this in pairs to see how 
important it is that they work together.

• As the class play the game, you may wish to 
introduce these expressions at suitable points: 
Don’t give up!, Let’s try again, That’s good, 
We’ve done it!

• Now focus on the second game (Step on the 
paper). Read the instructions with the class 
and explain new words, e.g. need, cross,  
step on.

• Bring the pieces of paper and ask two 
volunteers to try the game as you read out  
the directions.

• Mime to make the meaning of must / must not 
clear. You could say, for example, You must 
wait and make a signal to stop.

• Ask the class to try playing the game in pairs. 
When they have finished, ask: Was the game 
difficult or easy? Elicit opinions and encourage 
learners to justify them.
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 Critical thinking opportunity: See Cross-curricular 
link below. 

CROSS-CURRICULAR LINK

Maths
Focus on the chart, and discuss the results shown 
and how they are reflected on the chart. Ask the 
class how the results are noted, i.e. using a block 
per person, what the colours are used for, etc.

Answers 
Learner’s own answer.

Workbook

Learners do Activities 1–4 on pages 10–11.

Plenary ideas
Consolidation (10–20 minutes)
 Critical thinking opportunity: Make a chart on the 

board. Ask learners to copy the results of the survey 
in Activity 5. Ask them which game has been the most 
popular. How do they know? Elicit answers. 

 Assessment ideas: Stoplight: Give each learner a set of 
three cards – one red (difficult), one green (easy) and one 
yellow (more or less difficult). Explain what the colours 
mean. Tell learners that they are going to use the cards 
to show how easy or difficult each of the games were.

Ask: Was ‘Stand up sit down’ difficult, more or less 
difficult, or easy? Learners show their cards to show 
their answers. Do the same with all of the games. 

 Critical thinking opportunity: Ask the class to think of 
ways that they could make the games easier. 

Homework ideas
• Ask learners to choose a game they know, write 

a few simple instructions and draw a picture to 
illustrate the game.

• Home–school link: Learners teach the games to 
their family.

 Assessment ideas: Circulate, focusing on how 
learners work together, and how they interact  
and communicate. 

Answers 
Learners play the game in groups.

4 Values: Good things to say.  
(15–20 minutes)
• Start to introduce the expressions while 

learners are playing the games in Activities 
1 and 3, and explain the meaning as necessary.

• Remind the class of these expressions.

• Highlight the importance of practising and not 
giving up, and of encouraging those who have 
more difficulty doing things.

• Encourage learners to use these expression 
themselves as they play or do activities 
together.

Answers 
Learners use the expression themselves when playing 
games or doing activities.

 Digital Classroom: Use the activity ‘What should 
you say?’ to reinforce the values in the lesson. The i 
button will explain how to use the activity.

5 Draw a class bar graph. (25–30 minutes)
• Tell learners to look at questions a–c. Discuss 

the first question as a class.

• Then look at the bar graph and discuss which 
game most children in that class like best. How 
do they know?

• Tell the class that they are going to make a bar 
graph for their class and they are going to find 
out about the opinions of the class.

• They copy the bar graph on a sheet of paper. 
Then they circulate, asking and answering 
questions about the games.

• Set a limit of interviewees, for example five 
learners, to avoid making the activity too long.

• Ask individual learners what results they got.
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1.3  Team fun
LEARNING PLAN

Learning objectives Learning intentions Success criteria

3Ld.04

3Sc.04, 3Sc.05

3Rd.01

3Ug.05

3Uv.01

•	 Listening: Listen to a poem; listen to 
and understand questions; listen to 
and understand a conversation.

•	 Speaking: Talk about what people are 
doing’ talk about team activities; recite 
a poem; find rhyming words.

•	 Reading: Read instructions; read a 
poem; find synonyms.

•	 Learners can listen to and 
understand a conversation.

•	 Learners can talk about what 
people are doing.

•	 Learners can talk about  
team activities.

•	 Learners can recite a poem.

•	 Learners can find synonyms.

•	 Learners can find rhyming words.

•	 Learners can ask and  
answer questions using the 
present continuous.

•	 Language focus: action verbs, What 
is / are … doing?

•	 Vocabulary: push, pull, climb, tie, 
carry, pass, stand, rope, through, 
count, giggle, bounce, numbers to 100

21st-century skills

Critical thinking opportunity: Compare different types of information; create rules based on observation.

Communication: Take turns appropriately in a conversation; interrupt others politely.

Learning to learn: Join in with learning activities with other children; look at pictures to help them 
understand a text.

LANGUAGE BACKGROUND

Present continuous
Remind the class of the use and the form of the 
present continuous.
Use: We use the present continuous to describe 
actions that are happening now, at the same time 
as we are speaking.
Form:
• The present continuous is made using the 

present tense of the verb be, and the -ing form 
of a verb, for example: I am playing tennis. You 
are cooking lunch.

• In questions, we put am, is or are in front of 
the subject, for example: Are you going to the 
cinema? Is the apple on the left? Am I winning 
the game?

• We make negative sentences by putting not / 
n’t after am, is or are, for example: She isn’t 
doing the homework. We are not getting the 
train today.

Spelling: We form the present continuous by 
adding -ing to verbs, e.g. talking, cooking.
• If a verb ends in -e, drop the -e and add -ing, 

for example: make – making, take – taking.
• If a verb ends in -w, -x or -y, simply add -ing, 

for example: draw – drawing, play – playing, 
buzz – buzzing.

• With short, one-syllable verbs that end with CVC 
(consonant + vowel + consonant), double the 
last consonant and then add -ing, for example 
put – putting, run – running, swim – swimming.

Materials: Learner’s Book pages 16–17; Workbook pages 12–13; Blank bingo cards – one per learner; numbers 1–100 
on separate pieces of paper; a bag or small box; Photocopiable 6
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Common misconceptions
Misconception How to identify How to overcome

Learners add an unnecessary 
subject pronoun where an 
imperative form is needed. For 
example:
You don’t forget book. Please you 
come to my birthday party.

Write a correct sentence and 
an incorrect one. Ask learners 
to compare the sentences. Ask: 
What’s the difference between 
the sentences? Which is correct? 
Circle the unnecessary pronoun. 
Say: Do we need this? Why not? 
Who am I giving this order to? 
Elicit answers.

Learners read the sentence and 
ask themselves these questions: 
Are they giving an order? If they 
are, who are they talking to? Is it 
necessary to add the pronoun?

Learners use must + inflected 
form or an infinitive with to. For 
example:
You must to bring £20. 
I must going to out now.

Circle the verb forms and ask: 
Which do you think is right? Circle 
the correct form. Focus on the 
incorrect sentence and ask: Do 
we need this here? Circle to or 
underline the inflected form. Cross 
it out in colour.

Revise the correct form of must +  
bare infinitive. Ask learners to 
write a few examples in their 
notebooks using colours to 
highlight the correct form. Ask 
them to read the sentences 
carefully after they have 
completed them.

Starter ideas
Team players (15–20 minutes)
• In order to focus learners’ attention back on the 

topic of team activities, ask the class what team 
activities they like to do at school and in their 
English class, for example play games, look for 
information, do an exercise together.

• Elicit the meaning of ‘team’. Ask: How many 
children are in a team – one, two, more? And in a 
basketball team? What sports do we play in teams? 
How many players are there in each team?

• This lesson incorporates a review of numbers  
(1–100) for the first time in Stage 3. You could 
play a few rounds of Bingo to cover these numbers 
again. Prepare one blank bingo grid for each 
learner, and numbers 1–100 on pieces of paper. Put 
the numbers in a bag or small box. Ask learners to 
write numbers 1–100 in their grid. Randomly call 
out the numbers and learners cross out the numbers 
on their Bingo grids. The winner is the first learner 
to get a line or full house.

Main teaching ideas
1 Read and listen. (15–20 minutes)

• Ask learners to look at the picture. Can they 
describe any of the activities the children are 
doing? Elicit a few answers.

04

• Focus on the instructions and ask the class 
to match them to the correct activity. Explain 
vocabulary as necessary.

• Ask which team is doing what activity.

• Tell the class that they are going to listen to 
a conversation about the picture. They listen 
and point to parts of the picture as they are 
mentioned in the audio.

• Play the recording. Circulate to check that 
learners are pointing to the correct parts of  
the picture.

• Divide the class into two groups. Learners are 
going to listen again and repeat the words: 
Group 1 repeats what the first speaker says; 
Group 2 repeats what the second speaker says. 

• Swap roles and play the recording again, so 
that all learners have the chance to repeat the 
whole dialogue.

Answers 
Carry the mats to the table. Green 
Climb to the top of the wall. Red 
Build and measure a tall bridge. Yellow 
Pass a glass of water through the hoop. Purple
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Answers 
1b 2c 3a 
Learner’s own answer.

Language detective (10–20 minutes)
• Focus on the examples in the box. Remind the class 

of the use and form of the present continuous.

• Look at each example sentence in turn, and point 
to the present tense be, and then the -ing form of 
the verb.

 Critical thinking opportunity: Ask learners to read the 
sentences. Write the infinitive form of the verbs on the 
board. What do they notice about the spelling of the 
verbs? Elicit ideas from the class. 

 Assessment ideas: Encourage learners to write the 
spelling rules and provide examples of verbs for each one. 

 Digital Classroom: Use the grammar presentation 
‘Present continuous’ to revise the present continuous. The 
i button will explain how to use the grammar presentation.

3 Think and talk. (10–15 minutes)
• Ask learners to look at the picture again  

and then focus on the first question. Elicit  
the answer.

• Then focus on the second question: What 
else can you climb? Ask the class to give as 
many answers as possible. Supply additional 
vocabulary if  necessary.

• Proceed in the same way with the other questions.

• You could ask learners to help you make a list 
of things for each verb on the board.

 Differentiation ideas: Ask more confident learners 
to add more verbs of their choice and continue 
asking and answering questions. You may give less 
confident learners a choice of two or three verbs 
and a copy of the audio script, and use it as a 
model for asking and answering more questions. 

Answers

• A wall. Learner’s own answer.

• A glass of water. Learner’s own answer.

• A bridge. Learner’s own answer.

 Differentiation ideas: You could give less confident 
learners a copy of the transcript, so that they can 
read it as they listen and say their part. You could 
ask more confident learners to work in pairs and 
act out the dialogue, reading it from the transcript. 

Audioscript: Track 04

Learner’s Book page 16

Speaker 1:   Look at those two boys. What are 
they doing?

Speaker 2:  They are carrying mats.

Speaker 1:  How many mats are they carrying?

Speaker 2:  One, two, three, four, five. Five mats!

Speaker 1:  Where are they taking the mats?

Speaker 2:  To the table, I think.

Speaker 1:   What are they going to do with the 
mats?

Speaker 2:  I don’t know!

2 Talk with a partner: What are they 
doing? (10–20 minutes)
• Point at different children in the picture and 

ask a few questions, for example: What’s this 
boy doing? What’s girl with number X doing?

• Ask learners to work in pairs and read the 
questions and answers in the activity. They 
look at the picture and match them.

• Check answers as a class.

• Ask learners to look at the picture again and 
take turns asking at least two more questions 
about what the children are doing.

 Assessment ideas: Circulate, listening to the 
learners’ interactions. Check that learners are using 
word order correctly in this type of question, i.e. 
split verb with subject in the middle. Make a mental 
note of mistakes for remedial work. 

 Differentiation ideas: You could model a few 
questions to encourage less confident learners: 
What is the boy with number 10 doing? What are 
the girls with 11 and 16 doing? Accept answers like 
‘climbing’. Echo the correct answer, for example 
‘They are climbing the wall’, and ask learners to 
repeat after you. 

SAMPLE
We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108921657



32

CAMBRIDGE GLOBAL ENGLISH 3: TEACHER’S RESOURCE 

 Digital Classroom: Use the activity ‘Rhyming 
words’ to revise rhyming words that appear in  
the poem. The i button will explain how to use  
the activity.

5 Stand up and move! (10–20 minutes)
• Review the numbers the class has learned so far.

• Focus on the activity and explain the rules of 
the game.

• Play the game as a class. If  conditions permit, 
take the class to the schoolyard and play the 
game there.

Answers 
Learners play the game. They count up to 100 and kick 
their legs every time they say a number that ends in 
nought or five.

6 Picture dictionary: Action verbs.  
(15–20 minutes)
• Ask learners to turn to the Action Verb page in 

the Picture dictionary (Learner’s Book page 171).

 Critical thinking opportunity: Ask the class to look 
at the title of the section: Action verbs. Ask: Why 
are these words called ‘action verbs’? Elicit ideas, i.e. 
action verbs show some kind of action; they express 
something that a person, animal or object can do, 
for example run, walk, shout, jump. Ask the class 
to find more of these words on pages 12 and 13 of 
the Learner’s Book. 

• Ask learners to work in pairs to play a 
guessing game. One learner acts out an action, 
and their partner asks questions to guess which 
verb they are miming.

• You may wish to tell the class to begin a list of 
‘Action verbs’ in their notebook. Tell them to 
start a section in their notebooks and record 
any new action verbs they learn. They can add 
to the list as they progress through this unit 
and beyond.

Answers 
Learner’s own answer.

4 Read and listen to the poem.  
(20–30 minutes)
 Critical thinking opportunity: Focus on the title 

of the poem and the picture. Ask learners what 
they think the poem is about and what the relation 
with the picture is. By doing this, learners will 
establish the relationship between the picture and the 
text, and draw conclusions about the content of the 
text. Emphasise the fact that pictures can be a useful 
tool to help them understand the meaning of a text.

• Tell the class that they are going to read and 
listen to the poem. Play the audio at least twice.

• Focus on the first set of words and ask the 
class to read them aloud. Play the audio again. 
Learners find words that rhyme.

• The word ‘again’ rhymes with ‘ten’ here, though 
it can also be pronounced with a long a sound.

• Ask the class to read the poem again and find 
words that mean the same as the ones listed. 
Explain the meaning of ‘synonym’.

• Check answers as a class.

• Have a Readers’ Theatre lesson: divide the 
class into five groups. Each group will practise 
reading two lines of the Rope Rhyme. Then 
do a class reading of the poem together. 
Encourage the class to mime or act out their 
lines as they say them.

Answers

a in – spin, ground – sound, to – do, ten – again, 
about – out

b laugh – giggle, turn around – spin, begin – start
c Learners perform a class reading of the poem.

05

CROSS-CURRICULAR LINKS

Literature
Ask the class to explain what a poem is. Elicit 
ideas. Ask: What is the difference between a 
poem and a story? Remind learners of what a 
verse, rhyme and rhyming words are.

Audioscript: Track 05

See Learner’s Book page 17SAMPLE
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there was something they found difficult to do. Can the 
class give ideas about how to help each other overcome 
these difficulties? 

Homework ideas
• Learners look for rhyming pairs in the Learner’s 

Book. Tell them to use the picture dictionary for 
help. More confident learners may write a simple 
poem with some of the pairs. Less confident 
learners could write one or two sentences. In both 
cases, ask learners to illustrate their work.

• Home–school link: Learners teach the poem to  
their family.

Workbook 

Learners do Activities 1–5 on pages 12–13.

Plenary ideas
Consolidation (10–20 minutes)
• As an extension, play the ‘Action verbs’ guessing game 

as a class. Divide the class into two teams. Teams take 
turns acting out sentences with action verbs. They ask 
the other team: What am I doing? Guess!

 Assessment ideas: Ask learners what they have found 
the most interesting or exciting in the lesson. Ask if  

1.4  Let’s put on a play!
LEARNING PLAN

Learning objectives Learning intentions Success criteria

3Sc.02

3Rd.01, 3Rd.02

3Wca.02, 3Wca.03, 
3Wca.05

•	 Speaking: Speak about what you 
like or don’t like doing; speak about 
animals; describe animals.

•	 Reading: Read and understand a text 
about birds and mammals.

•	 Writing: Write about things we 
like and don’t like; use correct 
spelling and punctuation; use simple 
structures correctly. 

•	 Learners can read and 
understand a text about birds 
and mammals.

•	 Learners can speak about 
animals.

•	 Learners can speak about what 
they like or don’t like doing.

•	 Learners can write about things 
they like and don’t like doing.

•	 Language focus: like + gerund

•	 Vocabulary: owl, bat, kangaroo, bear, 
hen, fox, parrot, mammal

21st-century skills

Collaboration: Take part in tasks by interacting with others and staying on task; communicate own 
knowledge of a topic; ask others questions about a topic.

Communication: Contribute in lessons by asking questions, attempting responses and explaining 
understanding.

Learning to learn: Complete tasks in class as required; join in with learning activities with other children.

Materials: Learner’s Book pages 18–19; Workbook pages 14–15; A3 or larger sheets of paper; drawing materials; 
scissors; glue; circular stickers in various colours; Sample answer for Unit 1; Photocopiable 1, 2, 7
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Answers 
A bat is a mammal. It has fur, not feathers; it does not 
lay eggs. It is the only mammal that can fly. To find out, 
the children could look in a book or on the internet.

2 Play an animal spelling game.  
(10–15 minutes)
• Ask learners to work in groups. They take it in 

turns to spell the name of one of the animals 
on the Learner Book page aloud.

• The rest of the group writes the word of the 
animal. Then they have to make a sound like 
that animal or act like the animal.

 Assessment ideas: When all groups have finished, 
ask them how happy they are with what they did. 
Is there something they could have done better or 
differently? Elicit ideas. 

Answers 
Learner’s own answer.

Starter ideas
Class poster. (10–20 minutes)
• If  learners have done the homework activities from 

the previous lesson, ask them to share their poems 
and sentences with the class.

• They can glue their poems together to create a class 
poster. Display the poster in the class for a few days.

• If  the school has a website, you could also upload 
their work to it. Alternatively, you may wish to start 
a class blog where learners can publish their work 
and then share it with the family and other classes.

Main teaching ideas
1 Read, write and talk. (15–30 minutes)

• Ask the class if  they like acting. Have they ever 
taken part in a school play? What was it like? 
Did they dress up? Do they like dressing up?

• Focus on the picture on page 18 of the 
Learner’s Book. Encourage learners to 
describe it. What do they think the children are 
doing? Elicit some ideas.

• Tell learners that these children are going to 
act in a play and they are making signs for the 
animal characters in the play.

• As a class, read the paragraph about mammals 
and ask learners to write the names of three 
mammals on the chart.

• Discuss the meaning of any new words. 
Encourage learners to discover the meaning  
by themselves.

• Do the same with the paragraph about birds.

• Ask learners to read the last paragraph. Then 
focus on the question. Discuss what sort of 
animal a bat is. Encourage learners to justify 
their answers.

• Ask learners to add more examples of 
mammals and birds to the chart. Supply 
names in English, and help with additional 
vocabulary as necessary.

CROSS-CURRICULAR LINK

Science
You could direct learners to suitable websites 
such as Kidzone and read more about the 
different types of animals. Alternatively, they 
may look up information in books. Ask them to 
find out different classes of animals, for example 
mammals, birds, fish, reptiles, etc. Then divide 
the class into groups and assign an animal 
class to each group. Ask them to write some 
sentences about their class of animals, add 
pictures and make a poster. Display the posters 
around the class.

Workbook 

Learners do Activities 1, 2 and 3 on page 14.SAMPLE
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• When they have finished revision, tell them to 
write the final draft of their paragraph.

• See the Sample answer for Unit 1 for an 
example answer to this writing task.

Answers 
Learners plan, write and check their paragraphs.

 Digital Classroom: Use the activity ‘What do you 
like doing?’ to revise like/don’t like + verb -ing. The 
i button will explain how to use the activity.

Workbook 

Learners do Activities 4, 5 and 6 on page 15.

Plenary ideas
Consolidation (10–20 minutes)
 Assessment ideas: Ask pairs to write their paragraphs 

on a sheet of paper (A3) and add a picture to it. Display 
them around the class or leave them on their desks. 

• Give each learner an allocation of circular stickers, 
i.e. one-third the number of dots as there are 
learners in the class.

• Learners walk around the class and place their 
dots on work that they think is good, and write a 
comment next to the dot saying what they think is 
good about it.

• Tell them they can’t give more than two dots to a 
single piece of work. In this way, you ensure that 
everyone gets one positive comment.

Homework ideas
• Ask learners to search the internet and find out 

about mammals and birds that live in their region or 
country. They draw or print a picture and write two 
sentences about the animals.

• Home–school link: Learners tell their family about 
mammals, birds and other animals. They could also 
play an animal spelling game with their parents 
or siblings.

 Digital Classroom: Use the video ‘Let’s put on a 
play’ and the activity sheet to explore the subject of 
putting on a play. The i button will explain how to 
use the video and activity sheet.

3 Write. Imagine your class is putting  
on a play. (60–90 minutes)
• Tell the class to imagine that they are going to 

act in a play. They have to decide if  they want 
to be a mammal or a bird. Which mammal or 
bird would they like to play? Encourage them 
to explain their choice.

• Step 1: Tell the class that there are many things 
they can do in a play besides acting. Focus on 
the table and read the options.

• Divide the class into pairs. Ask learners to 
think about things they like doing and things 
they don’t like doing. Give examples about 
yourself, for example I like singing but I don’t 
like acting.

• Ask learners to turn back to the table and 
answer the questions about themselves by 
ticking the boxes. Then they ask their friend 
and record the answers in the table.

• Step 2: Tell learners that they are now going to 
write a paragraph about themselves and their 
partner using the answers in the table.

• Focus on the highlighted words in the model. 
Explain the rules of using ‘and’ and ‘or’, and 
give some more examples. Ask learners to give 
some more examples as well, for example I like 
playing with my friends and reading. I don’t like 
eating soup or getting up early.

• Learners work independently and write their 
paragraph using the information in their table.

• Step 3: When they have finished, ask what 
they need to look for in order to make sure 
everything is correct. Focus on the questions. 
Ask learners to think of the answers while they 
are reading their text aloud.

• Step 4: Focus on the checklist and read it with 
the class. Ask learners to check their text with 
the checklist. Then give each learner a copy of 
Photocopiable Activity 1: Writer’s checklist. 
Read it as a class and ask them to use it to 
check other aspects of their writing. 
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Materials: Learner’s Book pages 20–23; Workbook 
pages 16–17; large sheet of poster paper; drawing 
supplies; index cards or small sheets of paper; A4 sheets 
of paper or card

Starter ideas
Animals I know (15–25 minutes)
• If  learners have done the homework activity, ask 

them to read out their research to the class.

• Then collect the mini-posters and create a class 
poster.

• Play a matching game in pairs or small groups. Ask 
learners to make animal word cards and picture 

1.5  Whose team are you on?
LEARNING PLAN

Learning objectives Learning intentions Success criteria

3Ld.04, 3Lo.01

3So.01, 3Sor.02

3Ro.01

3Wca.03

•	 Listening: Listen to a story, listen and 
understand the plot.

•	 Speaking: Discuss rules for fair play; 
discuss a story; discuss the characters 
in a story; act out a play.

•	 Reading: Read a play; understand  
the meaning of unfamiliar words  
using the context; understand  
eelings of characters; understand 
stage directions.

•	 Writing: Write a letter; use  
correct layout; use correct spelling  
and punctuation.

•	 Learners can listen to a story.

•	 Learners can discuss rules for 
fair play.

•	 Learners can act out a play.

•	 Learners can understand the 
meaning of unfamiliar words 
using the context.

•	 Learners can write a letter.

• Language focus: rules

•	 Vocabulary: match, winning, losing, 
score (n), score a goal, draw (n), 
grumpy, switch, fair, rules, loser, winner

21st-century skills

Critical thinking opportunity: Explain why things happened (for example, identifying cause and effect 
in a story).

Learning to learn: Learn from mistakes and feedback, listen attentively and resist distraction.

Values: Be a good sport; discuss rules for fair play.

cards. Then put them face down on the table. They 
take it in turns to turn over two cards. If  they have 
a match of picture and words, they say the name of 
the animal or bird. Then they can add, for example: 
It’s a mammal. / It’s a bird.

Main teaching ideas
1 Talk about it. (10–15 minutes)

• Ask learners to look at the text and decide 
what kind of text this is: a story, a play or a 
poem. Why? Encourage them to give reasons 
for their answers, for example: It is a play 
because the layout is different from a story and 
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• Play the audio at least twice. Ask the class if  their 
predictions were correct.

• Play the audio again. Learners follow in their books.

Audioscript: Track 06

See Learner’s Book pages 20–21

 Digital Classroom: Use the activity ‘Whose team are 
you on?’ to reinforce comprehension of the play. The i 
button will explain how to use the activity.

3 Talk about the story. (10–20 minutes)
• You may wish to do this activity as Think-

Pair-Share. Tell learners to read the questions 
and give them some time to think about 
their answers. Ask them to make notes of 
their ideas.

• Then they discuss the answers with a partner.

• After a few minutes, have an open class 
discussion. Encourage learners to justify  
their opinions.

 Assessment ideas: Circulate and check how well 
learners are performing, paying special attention to 
vocabulary use, how they communicate, for example 
respect of turns to speak, solving communication 
breakdowns, etc. 

 Differentiation ideas: You may wish to play 
the recording again before learners answer the 
questions. More confident learners could think of 
their own questions to ask their partner. 

Answers

a Because he thinks the Mammals team will win.
b  Bat feels happy when his team is winning.
c  Bat feels frustrated when his team is losing.
d  Because the Mammals team is losing, and he doesn’t 

want to be on the losing team.
e  The other animals feel annoyed when Bat switches 

teams because it is not fair.
f  They say Bat is not a good team player, and that they 

do not want to play with him. 
g  Learner’s own answer.

a poem, there are no verses, it’s a dialogue with 
a narrator.

• Tell learners to look at the pictures and read 
the questions. Allow them a few moments to 
think about their answers.

 Critical thinking opportunity: The questions will 
help learners develop useful reading strategies, 
such as previewing text for general information, 
and using text features and illustration to predict 
the content. 

• Ask learners to look at the pictures and read 
the title. What do they think is the relationship 
between the title and the picture? Who are 
these animals? What is the story about?

CROSS-CURRICULAR LINKS

Literature
• Tell the class to look at the title of the story 

and the characters again. Discuss what kind 
of story it could be and how realistic they 
think it will be. 

• Talk about fables. What makes a fable 
different from other stories? Ask the class 
to think about this as they read it. Elicit that 
fables are stories with animals as the main 
characters and they have a moral, i.e. they 
teach values.

• Ask learners if they have ever read a fable. 
Encourage them to retell the fable.

• You may wish to bring in extracts from 
popular fables, such as Aesop’s fables, to 
share with the class.

Answers 
The characters in the play are Fox, Kangaroo, Bear, 
Goose, Owl, Parrot and Bat. 
The two teams in this play are the Mammals and 
the Birds.

2 Read and listen. (5–10 minutes)
• Tell the class they are going to listen to the play 

‘Whose team are you on?’

• While they listen, they read the text in the  
Learner Book.

06 SAMPLE
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text that surrounds the word and illustrations, to 
work out the meaning. Afterwards, they can check 
in the dictionary if  they wish. 

Answers 
Suggested answers: 
match: a sports game between two teams or two people 
winning: having more points than the other team 
draw: an equal score: two teams have the same number 
of points 
losing: having fewer points than the other team 
rules: the instructions that everyone must follow

6 Act out the play! (30–45 minutes)
• Tell learners that they are going to act out the 

play ‘Whose team are you on?’ as a class. Ask 
them to choose a character.

• You may wish to double cast all characters 
except Bat. In this way, you would be involving 
all students in the production – so there can 
be two (or more) Bears, two Parrots, etc., with 
learners reading and acting out the lines in 
chorus. There can be several narrators as well, 
taking turns.

 Differentiation ideas: You could also have one 
set of learners miming the roles of the seven 
characters, while other learners read the script 
off-stage. This could help differentiate with 
learners who are less confident reading aloud or 
memorising. They could do the acting while the 
more confident read the script.

• As a class, discuss what costumes learners could 
wear. They could make character placards to 
hang around their necks, or wear coloured 
t-shirts or hats to show which team they are on.

• Divide the class into groups according to the 
character that learners have chosen.

• They act out the play.

 Critical thinking opportunity: Draw attention 
to the stage directions. What do learners think 
they are for? Point out that they don’t read these 
words aloud, but they give information about 
how to perform the lines. Remind learners about 
the -ly ending on words, which tell you how to do 
something (e.g. loudly, quietly). 

4 Values: Playing fair and being a good 
sport. (10–15 minutes)
• Focus on the list of rules. Ask learners to 

discuss the question with their partner.

• Allow some time and then ask pairs to share 
their decision with the rest of the class. 
Encourage them to give reasons for their choice.

 Differentiation ideas: Play this last part of the 
audio again, if  necessary, or share the audio script 
with less confident learners. 

Answers 
Learner’s own answer.

Workbook 

Learners do Activities 1 and 2 on page 16.

5 Word study: Sports words and Reading 
tip (15–20 minutes)
• Focus on the words in blue in the speech 

bubbles: match and winning. Ask learners 
what they think they mean. Elicit simple 
explanations from the class.

• Ask them to find the words in bold in the text 
(match, winning, draw, losing, rules) and to 
work out the meaning.

• Encourage learners to use the context and 
other clues like the pictures to help them 
understand these new words.

• Allow time for this, while you circulate and 
offer help where necessary, before offering  
class feedback.

 Differentiation ideas: When learners have to 
explain the meaning of words, you could accept 
equivalents in the learners’ first language from 
less confident learners. You can then echo the 
explanation in simple English for them to repeat. 

 Critical thinking opportunity: Focus on the 
Reading tip and explain that we don’t have to look 
up all the new words in a dictionary when we read a 
text – this would be boring and distracting. Remind 
learners of what they do when they read a story in 
their own language: they use the context, i.e. the 

SAMPLE
We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108921657



1  WORKING TOGETHER

39

to improve it. Ask learners to get their copy of 
Photocopiable Activity 1: Writer’s checklist. Ask 
them to use it to check each other’s work. When 
learners get their letter back, ask them to make 
corrections and then write the final draft. When 
learners have finished, ask them to write their name 
and the date on their work. Then file the sheets in 
the learners’ portfolios. 

Answers 
Learners write their own letters.

Workbook 

Learners do Activities 3, 4 and 5 on page 17.

Plenary ideas
Consolidation (15–20 minutes)
• When learners have written their final draft, they 

read their letter to the class.

• They could then upload them to the class blog.

 Assessment ideas: As a class, encourage learners to 
discuss how easy or difficult the lesson has been for 
them. What were the most difficult things to do? As a 
class, have them discuss how to overcome the difficulties 
next time. What did they enjoy most? Elicit ideas.

Homework ideas
• Learners search the internet or visit the school 

library and find a fable to tell the class.

• Home–school link: Learners read the play to their 
family. They show them the letter they have written.

• You may wish to record the performance and 
share the video with learners’ families.

Answers 
Learners act out the play as a class.

7 Write a letter. (20–40 minutes)
• Tell the class that they are going to pretend 

that they are Bat. They are going to write a 
letter to the Mammals and the Birds, saying 
they are sorry that they switched teams.

• Read the instructions with the class. Also 
remind them of how to begin and end a letter.

• Support learners with appropriate language, 
for example how to say sorry (‘I’m really sorry 
that …’); how to make a promise (‘I promise 
that I will …’).

• As a class, brainstorm things that learners need 
to remember when writing, for example correct 
spelling, use of capital letters at the beginning 
of sentences and for names, full stops at the 
end of sentences.

• Tell the class to use the instructions to organise 
their letter.

 Differentiation ideas: You could give less confident 
learners some sentence openings to help them build 
the letter, for example I’m writing to tell you …, 
I wasn’t …, Will you …? More confident learners 
may add more details to the letter, for example Bat 
could explain how he was feeling when his team 
was losing. 

 Assessment ideas: When learners have written the 
first draft, ask them to exchange it with a partner. 
They read each other’s letter, make comments 
on what has been done well and suggest how 
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1.6  Project challenge
LEARNING PLAN

Learning objectives Learning intentions Success criteria

3Sc.05, 3Sc.07

3Rd.02

3Wca.02, 3Wca.03, 
3Wc.01

•	 Speaking: Discuss a project; organise 
work; play an instructions game.

•	 Reading: Read and  
understand instructions.

•	 Writing: Write instructions; spell words 
correctly; use correct punctuation; 
write a description.

•	 Learners can read and 
understand instructions.

•	 Learners can give instructions.

•	 Learners can plan a project.

•	 Learners can write a description 
of an animal.

•	 Learners can play an 
instructions game.•	 Language focus: Unit 1 review

• Vocabulary: Unit 1 review

21st-century skills

Creative thinking: Design new items based on a model.

Collaboration: Respect the importance of doing a fair share of group work; keep to the instructions to 
complete the task; invite others to give their opinions during the task.

Learning to learn: Listen and respond positively to feedback; understand why a correction was given 
and learn from mistakes and feedback.

Materials: Learner’s Book pages 24–25; Workbook 
pages 18–19; Project A: writing/drawing supplies, file 
cards; Project B: file cards, writing and drawing supplies, 
A4 sheets of paper; Photocopiable 8; End of Unit 1 test

Starter ideas
Fables galore! (15–20 minutes)
• If  learners have looked for a fable at home, ask 

them to retell it to the class.

• Learners can then vote for the most interesting/
funniest fable.

• You may also wish to discuss the values illustrated 
in each fable.

Main teaching ideas
Learners choose an end-of-unit project to work on. 
Look at the examples in the pictures and help learners 
to choose. Provide materials.

Project A: Make a ‘Follow the instructions’ 
game (30–45 minutes)
• Read the directions in the Learner’s Book. Give out 

drawing and writing supplies.

• Learners make a set of 20 cards following the 
example in the Learner’s Book. Suggest they 
brainstorm instructions and make a draft before 
making the actual cards.

• Ask learners to get their copy of Photocopiable 
Activity 1: Writer’s checklist. Ask them to use it to 
check their work.

• Circulate, checking for correct grammar and spelling.

• Then they make the cards.

• They explain the game to the class and play 
it together.
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Project B: Make a ‘Find the animal’ game 
(30–45 minutes)
• Read and explain the instructions. Learners draw 

the pictures.

• When they have finished, they write the descriptions.

• Tell them to use the questions as a guide.

• Encourage learners to find out words for things 
they don’t already know by looking them up in the 
Picture dictionary (pages 161–173 of the Learner’s 
Book). Circulate and give extra help as needed.

• Ask learners to get their copy of Photocopiable 
Activity 1: Writer’s checklist. Ask them to use it to 
check their work.

• When they have finished, they display the animal 
pictures on the wall. They read the descriptions.

• The class guesses which animal is described.

 Assessment ideas: When learners have finished, 
give them a copy of Photocopiable 8 and read the 
instructions as a class. Ask them to work independently 
and think about their work on their project. They reflect 
and answer the questions. Ask them to tick off  the aims 
they have achieved. Insist on the importance of giving 
honest answers. 

Workbook 

Learners do the Check your progress quiz on 
pages 18–19.

Plenary ideas
Reflect on your learning (5–10 minutes)
• Draw learners’ attention to the ‘Reflect on your 

learning’ questions in the Learner’s Book.

• Learners answer the questions to reflect on their 
project work.

Consolidation (10–15 minutes)
• Ask learners to reflect on and discuss what they 

liked most about this unit, and encourage them to 
explain why. This may also be a good opportunity 
for them to think about what aspects of the unit 
they have found most difficult and why.

• You may wish to keep a record of their comments 
to see how they progress over time.

 Assessment ideas: Portfolio opportunity: If  you have 
been filing learners’ work for Unit 1, you may find it 
useful to put all the work of this unit together. You 
could ask learners to make a cover for their Unit 1 work, 
decorating it with an image that represents what they 
have learned. 

Homework ideas
• Learners draw a picture of what they have liked 

most about this unit.

• Home–school link: Learners show their family  
their projects.

1.7  What do you know now?
What can we achieve when we work 
together? (30–40 minutes)
• Learners work in pairs. They work together through 

all the tasks set in this section.

• They write the answers in their notebooks. You may 
ask them to have a special section in their notebooks 
where they record the answers.

• Whenever their opinion is requested, encourage 
them to be honest in their answers.

Answers 
1–6 Learner’s own answer.

Look what I can do! (15 minutes)
• Review the five ‘I can …’ statements on page 26 of 

the Learner’s Book. Learners demonstrate what 
they can do.

• Learners colour in the faces to show which things 
they can do.

• Encourage them to be honest in their answers.

Workbook 

Learners answer the Reflection questions on 
page 19.
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