
Global English
CAMBRIDGE

With everything you need to plan and run your lessons, this teacher’s resource 
helps you get the most out of the series. You’ll find starter activities and additional 
lesson ideas not included in the student’s books, as well as answers for all activities. 
There are clearly identified assessment and differentiation ideas to help you meet 
all your learners’ needs. Includes access to photocopiable games and activities for 
additional differentiation and further language development in the accompanying 
digital resource. Every unit includes a test to help you understand where your 
learners are on their journey.

Cambridge Global English 

•  The ‘Teaching skills focus’ helps you develop your own teaching style and bring 
active learning, assessment for learning and differentiation into your classroom 

•  ‘Common misconceptions’ highlight areas that learners frequently find 
challenging and show you how to overcome them

•  The ‘Learning plan’ shows you how your lessons link to the Cambridge English  
as a Second Language Primary curriculum framework

•  Downloadable progress and unit tests, with answers, provide ready-made 
assessment opportunities

Access audio files in the digital learner’s book, teacher’s resource or 
Digital Classroom. You’ll find videos in Digital Classroom.

Registered Cambridge International Schools benefit from high-quality programmes, 
assessments and a wide range of support so that teachers can effectively deliver 
Cambridge Primary.

Visit www.cambridgeinternational.org/primary to find out more.

Digital accessSecond edition

Teacher’s Resource 6
Nicola Mabbott with Helen Tiliouine 

 
Completely Cambridge

Cambridge University Press works with Cambridge 
Assessment International Education and experienced  
authors to produce high-quality endorsed textbooks 
and digital resources that support Cambridge Teachers 
and encourage Cambridge Learners worldwide.

To find out more visit  
cambridge.org/cambridge-international

 
  

This resource is endorsed by 
Cambridge Assessment International Education

✓   Provides teacher support as part of a set 
of resources for the Cambridge Primary 
English as a Second Language curriculum 
framework (0057) from 2020

✓   Has passed Cambridge International’s 
rigorous quality-assurance process

✓ Developed by subject experts

✓ For Cambridge schools worldwide SAMPLE
We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108963848.



CAMBRIDGE

Global English
for Cambridge Primary English as a Second Language

Teacher’s Resource 6
Nicola Mabbott 

Series Editor: Kathryn Harper

SAMPLE
We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108963848.



University Printing House, Cambridge CB2 8BS, United Kingdom

One Liberty Plaza, 20th Floor, New York, NY 10006, USA

477 Williamstown Road, Port Melbourne, VIC 3207, Australia

314–321, 3rd Floor, Plot 3, Splendor Forum, Jasola District Centre, New Delhi – 110025, India

79 Anson Road, #06–04/06, Singapore 079906

Cambridge University Press is part of  the University of  Cambridge.
It furthers the University’s mission by disseminating knowledge in the pursuit of 
education, learning and research at the highest international levels of  excellence.

www.cambridge.org
Information on this title: www.cambridge.org/978-1-107-15341-3

© Cambridge University Press 2017

This publication is in copyright. Subject to statutory exception
and to the provisions of relevant collective licensing agreements,
no reproduction of any part may take place without the written 
permission of Cambridge University Press.

First published 1993
Second edition 2005
Third edition 2016

20  19  18  17  16  15  14  13  12  11  10  9  8  7  6  5  4  3  2  1

Printed in ‘country’ by ‘printer’

A catalogue record for this publication is available from the British Library

ISBN  978-1-107-12345-6  Hardback  
ISBN  978-1-107-15341-3  Paperback 

Additional resources for this publication at www.cambridge.org/delange

Cambridge University Press has no responsibility for the persistence or accuracy  
of URLs for external or third-party internet websites referred to in this publication,  
and does not guarantee that any content on such websites is, or will remain,  
accurate or appropriate. Information regarding prices, travel timetables, and other  
factual information given in this work is correct at the time of first printing but  
Cambridge University Press does not guarantee the accuracy of such information 
thereafter.

NOTICE TO TEACHERS
It is illegal to reproduce any part of this work in material form (including  
photocopying and electronic storage) except under the following circumstances: 
(i) where you are abiding by a licence granted to your school or institution by the  

Copyright Licensing Agency;
(ii) where no such licence exists, or where you wish to exceed the terms of a licence,  

and you have gained the written permission of Cambridge University Press;
(iii) where you are allowed to reproduce without permission under the provisions  

of Chapter 3 of the Copyright, Designs and Patents Act 1988, which covers, for  
example, the reproduction of short passages within certain types of educational  
anthology and reproduction for the purposes of setting examination questions.

NOTICE TO TEACHERS
The photocopy masters in this publication may be photocopied or distributed  
[electronically] free of charge for classroom use within the school or institution that  
purchased the publication. Worksheets and copies of them remain in the copyright  
of Cambridge University Press, and such copies may not be distributed or used in  
any way outside the purchasing institution.

SAMPLE
We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108963848.



3

 Contents
Introduction 5

About the authors 6

How to use this series 8

How to use this Teacher’s Resource 10

About the curriculum framework 15

About the assessment 15

Approaches to teaching and learning 16

Setting up for success 18

Teaching notes
1  My world 19

2  Sport  44

3  Living things 66

4  Inventions 91

5  Money 115

6  People and work 138

7  Nature’s power 164

8  Entertainment 188

9  Amazing arts 214

Acknowledgements 240

CONTENTS

SAMPLE
We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108963848.



4
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Digital resources 
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INTRODUCTION

 Introduction
Welcome to the new edition of our Cambridge Global English series. 

Since its launch, the series has been used by teachers and learners in over 100 countries for teaching 
the Cambridge International English as a Second Language curriculum framework.

This exciting new edition has been designed by talking to Global English teachers all over the world. 
We have worked hard to understand your needs and challenges, and then carefully designed and 
tested the best ways of meeting them. 

As a result of this research, we’ve made some important changes to the series, whilst retaining the 
international and cross-curricular elements which you told us you valued. This Teacher’s Resource 
has been carefully redesigned to make it easier for you to plan and teach the course. It is available in 
print for all Stages.

The series still has extensive digital and online support, including Digital Classroom which lets  
you share books with your class and play videos and audio. This Teacher’s Resource also offers 
additional materials, including tests, available to download from Cambridge GO. (For more 
information on how to access and use your digital resource, please see inside front cover.) 

The series uses successful teaching approaches like active learning and metacognition  
and takes a 21st-Century Skills approach, with a focus on developing critical thinking skills.  
This Teacher’s Resource gives you full guidance on how to integrate them into your classroom. 

Formative assessment opportunities help you to get to know your learners better, with clear learning 
intentions and success criteria as well as an array of assessment techniques, including advice on self  
and peer assessment. This Teacher’s Resource also includes sample student responses to writing tasks, 
together with expert comments to help you and your learners understand what ‘good’ looks like.

Clear, consistent differentiation ensures that all learners are able to progress in the course with tiered 
activities, differentiated worksheets, open-ended project tasks and advice about supporting learners’ 
different needs.

All our resources are written for teachers and learners who use English as a second or additional 
language. In this edition of Global English we focus on four aspects of language:

• there is more grammar presentation and practice in the Workbook and on the Digital Classroom

• we have introduced scaffolded writing lessons with models of a range of text types

• we have retained the literature lessons

•  and we have worked to ease the transition between stages, especially between primary and 
secondary.

We hope you enjoy using this course. 

Eddie Rippeth

Head of Primary and Lower Secondary Publishing, Cambridge University PressSAMPLE
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 How to use this series
The Learner’s Book is designed for learners to use
in class with guidance from the teacher. It offers
full coverage of the curriculum framework. The
cross-curricular content supports success across the
curriculum, with an international outlook. There is a
focus on critical thinking, reading and writing skills
with a literature section in every unit and a scaffolded
approach the development of written skills, with model
texts. End-of-unit projects provide opportunities for
formative assessment and differentiation so that you
can support each individual learners’ needs.

Digital Access with all the material from the book in 
digital form, is available via Cambridge GO.

The write-in Workbook offers 
opportunities to help learners 
consolidate what they have learned in 
the Learner’s Book and is ideal for use 
in class or as homework. It provides 
grammar presentations and plenty of 
differentiated grammar practice at three 
tiers so that learners have choice and 
can support or extend their learning, as 
required. Activities based on Cambridge 
Learner Corpus data give unique insight 
into common errors made by learners. 

Digital Access with all the material from 
the book in digital form, is available via 
Cambridge GO.

CAMBRIDGE GLOBAL ENGLISH 6: TEACHER’S RESOURCE 

Global English
for Cambridge Primary English as a Second Language

Learner’s Book 6
Jane Boylan & Claire Medwell

Cambridge Global English 

Second edition

Global English

Learner’s Book 6
Jane Boylan & Claire Medwell

CAMBRIDGE

Registered Cambridge International Schools benefit from high-quality programmes, 
assessments and a wide range of support so that teachers can effectively deliver 
Cambridge Primary.

Visit www.cambridgeinternational.org/primary to find out more.

With international cross-curricular topics, from art and architecture to gadgets 
and inventions, the series helps your class develop the skills to study across the 
curriculum in English. Packed with literature and games, the course helps your 
learners become confident communicators. Step-by-step writing activities with 
models support them to develop their writing, while tip boxes help with language 
and skills. Each unit ends with a ‘Project Challenge’ where learners work together 
on cross-curricular projects like a quiz or infographic, developing collaboration 
and critical thinking skills. Answers to learner’s activities can be found in the 
teacher’s resource.

•  The ‘Getting started’ feature at the start of each session gets your learners 
thinking and talking about what they already know

•  Vocabulary boxes highlight important topic-specific words 
•  ‘Language detective’ provides clear, learner-friendly explanations of key 

grammar rules
•  ‘Look what I can do’ and ‘Check your progress’ sections in each unit help your 

learners reflect on what they have learnt. 

Access audio files in the digital learner’s book, teacher’s resource or 
Digital Classroom. You’ll find videos in Digital Classroom.

Digital accessSecond edition

Completely Cambridge

Cambridge University Press works with Cambridge
Assessment International Education and experienced 
authors to produce high-quality endorsed textbooks
and digital resources that support Cambridge Teachers
and encourage Cambridge Learners worldwide.

To find out more visit 
cambridge.org/cambridge-international

This resource is endorsed by
Cambridge Assessment International Education

✓ Provides support as part of a set of 
resources for the Cambridge Primary 
English as a Second Language curriculum 
framework (0057) from 2020

✓ Has passed Cambridge International’s 
rigorous quality-assurance process

✓ Developed by subject experts

✓ For Cambridge schools worldwide

Global English
CAMBRIDGE

With everything you need to plan and run your lessons, this teacher’s resource 
helps you get the most out of the series. You’ll find starter activities and additional 
lesson ideas not included in the student’s books, as well as answers for all activities. 
There are clearly identified assessment and differentiation ideas to help you meet 
all your learners’ needs. Includes access to photocopiable games and activities for 
additional differentiation and further language development in the accompanying 
digital resource. Every unit includes a test to help you understand where your 
learners are on their journey.

Cambridge Global English 

•  The ‘Teaching skills focus’ helps you develop your own teaching style and bring 
active learning, assessment for learning and differentiation into your classroom 

•  ‘Common misconceptions’ highlight areas that learners frequently find 
challenging and show you how to overcome them

•  The ‘Learning plan’ shows you how your lessons link to the Cambridge English 
as a Second Language Primary curriculum framework

•  Downloadable progress and unit tests, with answers, provide ready-made 
assessment opportunities

Access audio files in the digital learner’s book, teacher’s resource or 
Digital Classroom. You’ll find videos in Digital Classroom.

Registered Cambridge International Schools benefit from high-quality programmes, 
assessments and a wide range of support so that teachers can effectively deliver 
Cambridge Primary.

Visit www.cambridgeinternational.org/primary to find out more.

Digital accessSecond edition

Teacher’s Resource 6
Nicola Mabbott with Helen Tiliouine 

Completely Cambridge

Cambridge University Press works with Cambridge
Assessment International Education and experienced 
authors to produce high-quality endorsed textbooks
and digital resources that support Cambridge Teachers
and encourage Cambridge Learners worldwide.

To find out more visit 
cambridge.org/cambridge-international

This resource is endorsed by
Cambridge Assessment International Education

✓ Provides teacher support as part of a set 
of resources for the Cambridge Primary 
English as a Second Language curriculum 
framework (0057) from 2020

✓ Has passed Cambridge International’s 
rigorous quality-assurance process

✓ Developed by subject experts

✓ For Cambridge schools worldwideSAMPLE
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HOW TO USE THIS SERIES

The Digital Classroom is for teachers to use at the front 
of the class. It includes digital versions of the Learner’s 
Book and Workbook, complete with pop-up answers, 
helping you give instructions easily and check answers. 
Zoom in, highlight and annotate text, and support 
better learning with videos, grammar slideshows and 
interactive activities.

In the print Teacher’s Resource you’ll fi nd everything 
you need to deliver the course, including teaching ideas, 
answers and differentiation and formative assessment 
support. Each Teacher’s Resource includes:

• a print book with detailed teaching notes for 
each topic

• a digital edition with all the material from the book 
plus editable unit and progress tests, differentiated 
worksheets and communicative games.

A letter to parents, explaining the course, is available to download 
from Cambridge GO (as part of this Teacher's Resource).

Global English

Workbook 6
Jane Boylan & Claire Medwell

CAMBRIDGE

Cambridge Global English  

Registered Cambridge International Schools benefit from high-quality programmes, 
assessments and a wide range of support so that teachers can effectively deliver 
Cambridge Primary.

Visit www.cambridgeinternational.org/primary to find out more.

Jane Boylan & Claire Medwell

With varied activities – including quizzes and word searches – these workbooks 
help your learners practise and consolidate what they have learnt. The activities 
also support the reading, writing and Use of English strands of the Cambridge 
English as a Second Language Primary curriculum framework. This new edition 
provides more grammar practice with a short grammar presentation, followed by 
activities differentiated into three tiers: Focus, Practice and Challenge. Ideal for use 
in the classroom or for homework.

• Process writing pages consolidate your learners’ knowledge of text types 
including literature 

•  Three-tiered grammar exercises offer practice opportunities to suit the needs 
of every learner

•  Varied activity types keep learners interested
•  Write-in for ease of use
•  Answers for all activities can be found in the accompanying teacher’s resource

For more information on how to access and use your digital resource, 
please see inside front cover.

Digital accessSecond edition

Completely Cambridge

Cambridge University Press works with Cambridge
Assessment International Education and experienced 
authors to produce high-quality endorsed textbooks
and digital resources that support Cambridge Teachers
and encourage Cambridge Learners worldwide.

To find out more visit 
cambridge.org/cambridge-international

This resource is endorsed by
Cambridge Assessment International Education

✓ Provides learner support as part of a set 
of resources for the Cambridge Primary 
English as a Second Language curriculum 
framework (0057) from 2020

✓ Has passed Cambridge International’s 
rigorous quality-assurance process

✓ Developed by subject experts

✓ For Cambridge schools worldwide

Global English
CAMBRIDGE

Digital Classroom 6Digital Classroom 6
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 How to use this 
Teacher’s Resource
This Teacher’s Resource contains both general guidance and teaching notes that help you to deliver 
the content in our Cambridge Global English resources. Some of the material is provided as 
downloadable files, available on Cambridge GO. (For more information about how to access and 
use your digital resource, please see inside front cover.) See the Contents page for details of all the 
material available to you, both in this book and through Cambridge GO.

Teaching notes
This book provides teaching notes for each unit of the Learner’s Book and Workbook.  
Each set of teaching notes contains the following features to help you deliver the unit.  

The Unit plan summarises the lessons covered in the unit, including the number of learning hours 
recommended for the lesson, an outline of the learning content and the Cambridge resources that 
can be used to deliver the lesson. 

Lesson Approximate 
number of 
learning hours

Outline of 
learning content 

Learning 
objectives

Resources 

1 What 
connects us 
with the people 
around us?

1.5–2.0 Talk about 
feelings that 
connect us.

6Ld.04

6So.01

6Ug.07

Learner’s Book Lesson 1.1
Workbook Lesson 1.1
Digital Classroom:  
Video – What makes us who we are?; 
Activity – Present perfect – talking 
about the past

The Background knowledge feature provides  
information which helps the teacher to  
familiarise themselves with the cross-curricular  
and international content in the unit.

Learners’ prior knowledge can be informally  
assessed through the Getting started feature in the  
Learner’s Book.

The Teaching skills focus feature covers a teaching skill  
and suggests how to implement it in the unit.

BACKGROUND KNOWLEDGE

It is useful to have a good understanding of a range 
different literary genres (historical fiction, traditional 
folk and fairy tales and myths, science fiction, 
mystery stories, fantasy fiction, adventure stories, etc.). 

TEACHING SKILLS FOCUS

The challenge with active learning is to stop yourself 
telling learners things that they could discover for 
themselves.  
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HOW TO USE THIS TEACHER’S RESOURCE

Reflecting the Learner’s Book, each unit consists of multiple lessons. 

At the start of each lesson, the Learning plan table includes the learning objectives, learning 
intentions and success criteria that are covered in the lesson.

It can be helpful to share learning intentions and success criteria with your learners at the start  
of a lesson so that they can begin to take responsibility for their own learning.

There are often common misconceptions associated with particular grammar points. These are listed, 
along with suggestions for identifying evidence of the misconceptions in your class and suggestions 
for how to overcome them. At Cambridge University Press, we have unique access to the Cambridge 
Learner Corpus to help us identify common errors for key language groups. 

For each lesson, there is a selection of starter ideas, main teaching ideas and plenary ideas.  
You can pick out individual ideas and mix and match them depending on the needs of your 
class. The activities include suggestions for how they can be differentiated or used for assessment. 
Homework ideas are also provided.

Starter ideas

Have you ever felt …? (10 minutes)
• Write the adjectives from Activity 1 on the board 

(happy, excited, nervous, angry, interested, scared).

• Elicit a model dialogue about one of the 
adjectives. For example:

A: Have you ever felt really excited?

B: Yes, I have.

A: When?

B: Last year.

A: What about?

B: My holiday to India.

• Discuss which questions and answers are in the 
past simple and which are in the present perfect.

• In pairs, learners ask and answer questions using 
the other adjectives.

Getting started (10 minutes)
• Look at the pictures on page 11 and answer 

question a. Write the names of the activities/
events on the board and ask learners how the 
activities/events make them feel.

• Write the word ‘identity’ on the board. Build 
up suggestions about what makes up a person’s 
identity; for example, what we are like, what we 
are good at/enjoy doing, what makes us happy/
sad, etc.

LEARNING PLAN

Learning objective Learning intentions Success criteria

6Ld.04 • Listening: Understand a range of 
instructions.

• Learners can understand, with 
support, details of a conversation 
about emotional reactions.

Misconception How to identify How to overcome

Learners use the present 
simple/past simple instead 
of the present perfect. For 
example:

Write sentences on the 
board using the present 
perfect and one other 
tense. Elicit the different 
implications of using the 
two tenses. For example:

Ask concept check questions. For example:

• Is there a connection implied between 
past and present?

• Is the focus on the time or the 
experience?
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The Language background feature contains information  
to help you present the grammar in the unit.

 

The Cross-curricular links feature provides suggestions  
for linking to other subject areas.

 Differentiation ideas: This feature provides suggestions for how activities can be  
differentiated to suit the needs of your class.

 Critical thinking opportunity: This feature provides suggestions for embedding critical  
thinking and other 21st-century skills into your teaching and learning.

 Assessment ideas: This feature highlights opportunities for formative assessment during  
your teaching. 

 Digital Classroom: If  you have access to Digital Classroom, these links will suggest  
when to use the various multimedia enhancements and interactive activities.

Answers: Answers to Learner's Book exercises can be found integrated within  
the lesson plans and Learner's Book and Workbook answer keys are also  
available to download.

Note: some texts used in the Learner’s Book and Workbook have been abridged, so please be aware 
that learners may not be presented with the full version of the text.

LANGUAGE BACKGROUND

Present perfect
• The present perfect tense describes events when 

the time of the event is not important, or to show 
a connection between the present and the past.

CROSS-CURRICULAR LINKS

Geography: Here are some question examples for 
a short quiz to interest learners in the subject:

• Is London an example of a town, city or county? 
(city) 
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Digital resources to download
This Teacher’s Resource includes a range of digital materials that you can download from 
Cambridge GO. (For more information about how to access and use your digital resource, please  
see inside front cover.) This icon  indicates material that is available from Cambridge GO.

Helpful documents for planning include:

• Letter for parents: a template letter for parents, introducing the Cambridge Global English resources. 
• Lesson plan template: a Word document that you can use for planning your lessons. Examples of 

completed lesson plans are also provided.
• Curriculum framework correlation: a table showing how the Cambridge Global English resources 

map to the Cambridge English as a Second Language curriculum framework.
• Scheme of work: a suggested scheme of work that you can use to plan teaching throughout the year.

Each unit includes:

• Differentiated worksheets: these worksheets cater for different abilities. Worksheet A is designed 
to support learners who don’t feel confident about the topic. Worksheet B is designed for 
learners who have a good general understanding of the topic. Worksheet C is aimed at learners 
who want a challenge. Answer sheets are provided.

• Photocopiable resources: these include communicative language game, templates and any other 
materials that support the learning objectives of the unit.   

• Sample answers: these contain teacher comments, which allow learners and teachers to assess 
what ‘good’ looks like in order to inform their writing.

• End-of-unit tests: these provide quick checks of the learner’s understanding of the concepts 
covered in the unit. Answers are provided. Advice on using these tests formatively is given in the 
Assessment for Learning section of this Teacher’s Resource.

• Self-evaluation checklists: checklists for learners to use to evaluate their writing and project work.

Additionally, the Teacher’s Resource includes:

• Progress test 1: a test to use at the beginning of the year to discover the level that learners are 
working at. The results of this test can inform your planning. 

• Progress test 2: a test to use after learners have studied Units 1-5 in the Learner’s Book.  
You can use this test to check whether there are areas that you need to go over again.  

• Progress test 3: a test to use after learners have studied all units in the Learner’s Book.  
You can use this test to check whether there are areas that you need to go over again,  
and to help inform your planning for the next year. 

• Progress report: a document to help you formatively assess your classes’ progress against the 
learning objectives.

• End-of-year test and answers: a test to use after learners have studied all units in the Learner’s 
Book. You can use this test to check whether there are areas that you need to go over again,  
and to help inform your planning for the next year.

• Audioscripts: available as downloadable files.
• Answers to Learner’s Book questions
• Answers to Workbook questions
• Wordlists: an editable list of key vocabulary for each unit.

In addition, you can find more detailed information about teaching approaches. 

Audio is available for download from Cambridge GO (as part of this Teacher’s Resource and as part 
of the digital resources for the Learner’s Book and Workbook).

Video is available through the Digital Classroom. 
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      CAMBRIDGE GLOBAL ENGLISH 6: PROGRESS TEST 1

Cambridge Global English – Helen Tiliouine © Cambridge University Press 2021

1

Name

   Date
Progress test 1

Vocabulary 1Read the descriptions and complete the words. 

There is one space for each letter in the word. The first letter is already there.

Example:
0 This verb means ‘think that someone is awesome’.

a d m i r e

1 This makes blood go round your body.

h __ __ __ __

[1]

2 This verb means to go up and down, like a ball.

b __ __ __ __ __

[1]

3 This part of your body is between your waist and your leg.

h __ __

[1]

4 This person stops the ball going into the goal, for example in football.

goal k __ __ __ __ __

[1]

5 This part of your body is between your arm and your neck.

s __ __ __ __ __ __ __

[1]

        CAMBRIDGE GLOBAL ENGLISH 6: UNIT 1 PHOTOCOPIABLES

Cambridge Global English Stage 6 Teacher’s Resource © Cambridge University Press 2021
1

Photocopiable 1: Map reading sentence halves

Aim: Learners revise the content of Lesson 1.2, including the use of prepositions to show the 

connection between nouns by matching sentence halves.

Preparation time: 10 minutes

Language focus: Prepositions before nouns 

Vocabulary: Map reading vocabulary from Lesson 1.2

Materials: One set of Map reading sentence halves per pair of learners

Optional: A large-scale version of world map showing longitude and latitude lines, for leaners to 

interact with in the extension activity

Procedure:
 Distribute one set of the sentence halves to each pair of learners. Tell them they are going to create 

full sentences by putting two sentence halves together. 

 Learners mix up the sentence halves and spread them face up on the table. Pick up random sentences 

and elicit whether they go together until you find a suitable pair.

 Tell learners to work together and match the two halves of the sentences.

 Circulate and give support about which combinations are acceptable. 

 Extension: (Optional) Using a large-scale world map, learners practise pinpointing the location of 

places, using words from Photocopiable 1, e.g. longitude/latitude/minutes, seconds, from the 

North/South Pole.

GLOBAL ENGLISH

Vocabulary 1Read the descriptions and complete the words. 

There is one space for each letter in the word. The first letter is already there.

This verb means ‘think that someone is awesome’.
This makes blood go round your body.This verb means to go up and down, like a ball.

This part of your body is between your waist and your leg.
ball going into the goal, for example in football.

This part of your body is between your arm and your neck.

Map reading sentence halves

Learners revise the content of Lesson 1.2, including the use of prepositions to show the 

per pair of learners

longitude and latitude lines, for leaners to 

Distribute one set of the sentence halves to each pair of learners. Tell them they are going to create 

Learners mix up the sentence halves and spread them face up on the table. Pick up random sentences 

       CAMBRIDGE GLOBAL ENGLISH 6: UNIT 1 DIFFERENTIATED WORKSHEETS

Global English – Nicola Mabbott © Cambridge University Press 2021 
1

Differentiated worksheets 1 A, B and C: 
Verb patterns

Aim: To practise verb patterns.
Differentiated worksheet A is the least challenging worksheet, with the most support. This is recommended for the least confident learners.
Differentiated worksheet C is the most challenging worksheet, with the least support. This is recommended for the most confident learners.
Differentiated worksheet B is between Worksheets A and C.

Procedure:
 Learners can complete this worksheet at the end of Lesson 1.4.
 Each worksheet is designed to be self-explanatory.

Answers
Worksheet A

A 1 sent me (Example), 2 I told her, 3 gave, 4 to go, 5 to write, 6 us to buy
B 1 invited me to his party (Example), 2 taught my sister and I to swim, 3 asked Raj to give me a pencil,4 wanted us to go to the concert, 5 friend sent me a postcard from her holiday
C Learner’s own answers
Worksheet B
A 1 sent me (Example), 2 told her, 3 gave, 4 d to go, 5 to write, 6 us to buy
B 1 invited me to his party (Example), 2 taught my sister and I to swim, 3 asked Raj to give me a pencil,4 wanted us to go to the concert, 5 friend sent me a postcard from her holiday
C Learner’s own answers
Worksheet C
A 1 sent me (Example), 2 told her, 3 gave, 4 d to go, 5 to write, 6 us to buy
B 1 Seamus invited me to his party. (Example) 2 My dad taught my sister and I to swim. 3 I asked Raj to give me a pencil. 4 They wanted us to go to the concert. 5 My friend sent me a postcard from her holiday.

C Learner’s own answers

A 1 sent me (Example), 2 told her, 3 gave, 4 d to go, 5 to write, 6 us to buy
(Example), 2 taught my sister and I to swim, 3 asked Raj to give me a pencil,

2 My dad taught my sister and I to swim. 3 I asked Raj to to the concert. 5 My friend sent me a postcard from her 

Learners mix up the sentence halves and spread them face up on the table. Pick up random sentences 

and elicit whether they go together until you find a suitable pair.

Tell learners to work together and match the two halves of the sentences.

Circulate and give support about which combinations are acceptable. 

scale world map, learners practise pinpointing the location of 

longitude/latitude/minutes, seconds, from

Learners mix up the sentence halves and spread them face up on the table. Pick up random sentences 

      CAMBRIDGE GLOBAL ENGLISH 6: END OF UNIT 1 TEST

Cambridge Global English – Helen Tiliouine © Cambridge University Press 2021 1

Name    Date

End of Unit 1 test
Vocabulary 1

Circle the correct words.

Example:

0 There’s lots of  excitement / excited about the new computer game – everyone

wants to play it!

1 He was pride / proud of himself when he got to the top of the mountain. [1]

2 Learning to play a new song on the piano gives me lots of satisfied / satisfaction. [1]

3 I think my aunt is a very bravery / brave person. [1]

4 That film was amazement / amazing! I'm glad we watched it! [1]

5 That’s a beauty / beautiful painting! Do you know the name of the artist? [1]
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ABOUT THE CURRICULUM FRAMEWORK

 About the curriculum 
framework
The information in this section is based on the Cambridge Primary and Lower Secondary English as a  
Second Language curriculum frameworks from 2020. You should always refer to the appropriate curriculum  
framework document for the year of your learners’ examination to confirm the details and for more information.  
Visit www.cambridgeinternational.org/primary to find out more.

The Cambridge Primary and Lower Secondary English as a Second Language curriculum frameworks from 2020 are 
designed to enable young learners from an ESL background (who speak little or no English at home) to communicate 
effectively and with confidence in English. Children are not expected to have any experience of English before they 
start Stage 1. The curriculum frameworks involve developing the skills to access and understand a wide range of 
information, media and texts. It achieves this by focussing on active learning, developing critical thinking skills and 
intellectual engagement with a range of topics.

Further to this, the curriculum frameworks aim to develop learners’ curiosity about other languages and cultures, and 
to build the learners’ confidence as successful language learners, able to communicate effectively and to enjoy reading a 
variety of texts with confidence.

The curriculum frameworks support teachers by providing an integrated approach to planning and teaching to 
develop effective communication skills in English. The five strands, and their respective learning objectives, work 
together to support the development of knowledge, skills and understanding in:

• Reading
• Writing
• Use of English
• Listening
• Speaking.

The updated curriculum frameworks do not alter any of these fundamental aspects of the original curriculum 
frameworks, but there are some important changes. For example, there is a new sub-strand of learning objectives 
within the Speaking strand, with new learning objectives to help support learners to achieve fluency and accuracy of 
pronunciation. The curriculum frameworks are also underpinned by greater integration of metacognitive development 
and strategies within lessons. A further focus of the updates has been to ensure learning objectives are written in a 
concise, clear and consistent manner, to support teachers in applying the curriculum framework to their own planning.

 About the assessment
Information concerning the assessment of the Cambridge Primary and Lower Secondary English as a Second 
Language curriculum frameworks is available on the Cambridge Assessment International Education website:  
www.cambridgeassessment.org. 

This set of resources has been endorsed by Cambridge Assessment International Education following a rigorous 
review process. The endorsement means the content is suitable for supporting teaching and learning required by the 
curriculum frameworks.
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 Approaches to 
teaching and learning
The following are the teaching approaches underpinning our course content and how we understand 
and define them.  

Active learning
Active learning is a teaching approach that places student learning at its centre. It focuses on how 
students learn, not just on what they learn. We, as teachers, need to encourage learners to ‘think 
hard’, rather than passively receive information. Active learning encourages learners to take 
responsibility for their learning and supports them in becoming independent and confident learners 
in school and beyond.

Assessment for Learning
Assessment for Learning (AfL) is a teaching approach that generates feedback which can be used 
to improve learners’ performance. Learners become more involved in the learning process and, 
from this, gain confidence in what they are expected to learn and to what standard. We, as teachers, 
gain insights into a learner’s level of understanding of a particular concept or topic, which helps to 
inform how we support their progression.

Differentiation
Differentiation is usually presented as a teaching approach where teachers think of learners as 
individuals and learning as a personalised process. Whilst precise definitions can vary, typically the 
core aim of differentiation is viewed as ensuring that all learners, no matter their ability, interest or 
context, make progress towards their learning intentions. It is about using different approaches and 
appreciating the differences in learners to help them make progress. Teachers therefore need to be 
responsive, and willing and able to adapt their teaching to meet the needs of their learners. 

Language awareness
For many learners, English is an additional language. It might be their second or perhaps their third 
language. Depending on the school context, students might be learning all or just some of their 
subjects through English.

For all learners, regardless of whether they are learning through their first language or an additional 
language, language is a vehicle for learning. It is through language that students access the learning 
intentions of the lesson and communicate their ideas. It is our responsibility, as teachers, to ensure 
that language doesn’t present a barrier to learning.
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APPROACHES TO TEACHING AND LEARNING

Metacognition
Metacognition describes the processes involved when learners plan, monitor, evaluate and make  
changes to their own learning behaviours. These processes help learners to think about their  
own learning more explicitly and ensure that they are able to meet a learning goal that they have  
identified themselves or that we, as teachers, have set.

Skills for Life
How do we prepare learners to succeed in a fast-changing world? To collaborate with people  
from around the globe? To create innovation as technology increasingly takes over routine work?  
To use advanced thinking skills in the face of more complex challenges? To show resilience in the 
face of constant change? At Cambridge, we are responding to educators who have asked for a 
way to understand how all these different approaches to life skills and competencies relate to their 
teaching. We have grouped these skills into six main Areas of Competency that can be incorporated 
into teaching, and have examined the different stages of the learning journey and how these 
competencies vary across each stage.  

These six key areas are: 

• Creativity – finding new ways of doing things, and solutions to problems

• Collaboration – the ability to work well with others 

• Communication – speaking and presenting confidently and participating effectively in meetings 

• Critical thinking –  evaluating what is heard or read, and linking ideas constructively

• Learning to learn – developing the skills to learn more effectively 

• Social responsibilities – contributing to social groups, and being able to talk to and work with 
people from other cultures. 

Cambridge learner and teacher attributes 
This course helps develop the following Cambridge learner and teacher attributes. 

Cambridge learners Cambridge teachers

Confident in working with information and 
ideas – their own and those of others.

Confident in teaching their subject and 
engaging each student in learning. 

Responsible for themselves, responsive to 
and respectful of others. 

Responsible for themselves, responsive to 
and respectful of others. 

Reflective as learners, developing their ability 
to learn. 

Reflective as learners themselves, developing 
their practice. 

Innovative and equipped for new and future 
challenges. 

Innovative and equipped for new and future 
challenges. 

Engaged intellectually and socially, ready to 
make a difference.

Engaged intellectually, professionally and 
socially, ready to make a difference. 

Reproduced from Developing the Cambridge learner attributes with permission from  
Cambridge Assessment International Education.

More information about these approaches to teaching and learning is available to download from  
Cambridge GO (as part of this Teacher's Resource).
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 Setting up for success
Our aim is to support better learning in the classroom with resources that allow for increased learner 
autonomy while supporting teachers to facilitate student learning. Through an active learning 
approach of enquiry-led tasks, open-ended questions and opportunities to externalise thinking  
in a variety of ways, learners will develop analysis, evaluation and problem-solving skills. 

Some ideas to consider to encourage an active learning environment are as follows: 

• Set up seating to make group work easy.

• Create classroom routines to help learners to transition between different types of activity 
efficiently, e.g. move from pair work to listening to the teacher to independent work. 

• Source mini-whiteboards, which allow you to get feedback from all learners rapidly.

• Start a portfolio for each learner, keeping key pieces of work to show progress at  
parent–teacher days. 

• Have a display area with learner work and vocab flashcards.

Planning for active learning
We recommend the following approach to planning. A blank Lesson Plan Template is available  
to download to help with this approach.

1 Plan learning intentions and success criteria: these are the most important feature of the lesson. 
Teachers and learners need to know where they are going in order to plan a route to get there. 

2 Plan language support: think about strategies to help learners overcome the language demands 
of the lesson so that language doesn't present a barrier to learning.

3 Plan starter activities: include a ‘hook’ or starter to engage learners using imaginative strategies. 
This should be an activity where all learners are active from the start of the lesson.

4 Plan main activities: during the lesson, try to: give clear instructions, with modelling and written 
support; coordinate logical and orderly transitions between activities; make sure that learning is 
active and all learners are engaged ; create opportunities for discussion around key concepts.

5 Plan assessment for learning and differentiation: use a wide range of Assessment for Learning 
techniques and adapt activities to a wide range of abilities. Address misconceptions at 
appropriate points and give meaningful oral and written feedback which learners can act on. 

6 Plan reflection and plenary: at the end of each activity and at the end of each lesson, try to: ask 
learners to reflect on what they have learnt compared to the beginning of the lesson; build on 
and extend this learning.

7 Plan homework: if  setting homework, it can be used to consolidate learning from the previous 
lesson or to prepare for the next lesson

To help planning using this approach, a blank Lesson plan template is available to download from 
Cambridge GO (as part of this Teacher's Resource). There are also examples of completed lesson plans. 

For more guidance on setting up for success and planning, please explore the Professional Development 
pages of our website www.cambridge.org/education/PD
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 1  My world
Unit plan
Lesson Approximate 

number of 
learning hours

Outline of learning 
content 

Learning 
objectives

Resources 

1 What 
connects 
us with the 
people 
around us?

1.5–2.0 Talk about feelings that 
connect us.

6Ld.04

6So.01

6Ug.07

Learner’s Book Lesson 1.1
Workbook Lesson 1.1
Digital Classroom:  
Video – What makes us who we are?; 
Activity – Present perfect – talking 
about the past

2 Where in 
the world 
am I?

1.5–2.0 Discover how to find 
locations on a world 
map.

6Rd.03

6Uv.02

Learner’s Book Lesson 1.2
Workbook Lesson 1.2

  Photocopiable 1
Digital Classroom:  
Activity – Prepositions before nouns

3 Inspiring 
people

2.0–2.5 Talk about someone 
who we admire.

6Sc.02

6Sc.06

6Sc.05

6Sor.01

Learner’s Book Lesson 1.3
Workbook Lesson 1.3

  Differentiated worksheets 1A,  
B and C
Digital Classroom:  
Video – Giving a class presentation

4 A first 
time for 
everything

1.5–2.0 Describe our feelings 
about a first-time 
experience.

6Wca.03

6Ug.07

6Rm.01

6Us.07

Learner’s Book Lesson 1.4
Workbook Lesson 1.4

  Photocopiable 2
Sample answer for Unit 1
Digital Classroom:  
Activity – Noun or adjective?; 
Slideshow – First-time experiences; 
grammar presentation – Verb patterns

5 A Girl 
Called Owl 

1.5–2.0 Read about a girl with 
an unusual name.

6Rm.01

6Rm.02

Learner’s Book Lesson 1.5
Workbook Lesson 1.5
Digital Classroom:  
Activity – A Girl Called Owl

6 Project 
challenge

1.0–1.5 Project A: A 
presentation about 
something or someone 
special to you.

Project B: Design an 
‘Our names’ poster for 
your classroom.

6Sc.06

6Sc.02

6Wca.03

6Sc.01

Learner’s Book Lesson 1.6
Workbook Lesson 1.6

  Photocopiable 3
End of Unit 1 test

(continued)
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BACKGROUND KNOWLEDGE

In Lesson 1.1, learners play the Connections Game. 
This involves them drawing pictures or writing 
words that they connect with particular emotions. 
They then compare their ideas with a partner and 
find connections – things they have in common 
with the other players.
Lesson 1.2 focuses on geography and finding 
locations on a world map. There are a number of 
different criteria for distinguishing continents, mostly 
resulting in five, six and seven continent models.
• Five-continent models combine North and 

South America and exclude Antarctica. This five-
continent model is used in the United Nations 
and the five-ring symbol of the Olympic games.

• Six-continent models consider Eurasia as a 
single continent.

• The seven-continent model is now widely 
accepted and commonly taught in English-
speaking countries.

In this lesson, there is quite a lot of geographical 
vocabulary, for example the text discusses invisible 
longitude and latitude lines, which are used to 
pinpoint the exact location of a place, such as for 
navigational purposes.
In Lesson 1.3, the title Inspiring people has a 
double meaning – people who inspire others or the 
act of inspiring others.
The reading in Lesson 1.5 is from A Girl Called 
Owl, by Amy Wilson. A Girl Called Owl was 
nominated for the CILIP Carnegie medal, a 
children’s book award in the UK. The author has 
a background in journalism and studied creative 
writing at Bath Spa University in the UK. She has 
written other children’s titles, including Shadows of 
Winterspell, Snowglobe and A Far Away Magic.

TEACHING SKILLS FOCUS

Differentiation
Differentiation in the class is the process of 
making an activity more or less challenging for 
the different skills of your learners. This can help 
maximise the potential of learners of different 
abilities. If an activity is too demanding, there is the 
danger of some learners becoming de-motivated 
and ‘switching off’. However, if the lesson isn’t 
challenging enough, other learners may become 
bored.
This resource has suggestions throughout about 
using differentiation with the activities in the 
Learner’s Book. Each unit also has one set of 
worksheets and two photocopiable activities.

Differentiation and the worksheets
• Each worksheet has three differentiated versions.
• The ‘A’ worksheets are the least challenging. 

They have the most support and usually the 
fewest activities.

• The ‘C’ worksheets are the most challenging, 
with the least support.

• The ‘B’ worksheets are between worksheets  
A and C.

If you set the worksheets for homework, you 
could set Worksheet B for most of the class and 
Worksheet A for learners who are struggling with the 
particular learning point. You could set Worksheet C 
for learners who need to be challenged more.

Lesson Approximate 
number of 
learning hours

Outline of learning 
content 

Learning 
objectives

Resources 

Cross-unit resources
  Unit 1 Audioscripts
  Unit 1 End-of-unit test
  Unit 1 Progress report
  Unit 1 Wordlist
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CONTINUED

Differentiation and the photocopiable activities
Unlike the worksheets, there is only one standard 
version of the photocopiable activities.
To get the most out of the photocopiables, you 
could devise strategies, like adapting them to the 
different levels of competence of your learners. 
Here are some ideas:
1 Adapt the content, e.g. shorten/add content.
2 Adapt the learning process, e.g. give a model 

dialogue and extra prompts/fewer prompts.
3 Adapt expectations of what learners will be able 

to achieve, e.g. how many questions they will be 
able to work through.

4 Put different abilities into pairs or groups, e.g. to 
benefit less confident speakers who can follow 
the lead of their partners/group members.

5 Add extra tasks to challenge more confident 
speakers, or give less confident speakers fewer 
tasks or more time.

Your challenge
• Look through the photocopiable activities and think 

about your learners’ strengths and weaknesses.
• Consider other ways you can tailor the activities 

to add extra support for less confident speakers.
• Are there any extra tasks you could add to 

challenge more confident speakers?

LEARNING PLAN

Learning objectives Learning intentions Success criteria

6Ld.04

6So.01

6Ug.07

• Listening: Understand a range of instructions.

• Speaking: Express opinions, feelings and 
reactions.

• Use of English: Use present perfect forms to 
express recent, indefinite and unfinished past.

• Vocabulary: happy, excited, nervous, 
angry, interested, scared, win, bully, 
scratch, awesome, cool, mean, harm, 
pollution, starve

• Learners can understand, 
with support, details of a 
conversation about emotional 
reactions.

• Learners can express opinions, 
feelings and reactions.

• Learners can express feelings 
and reactions using the present 
perfect (to describe events in 
the recent past).

21st century skills

Emotional development: Describe what makes us feel happy, angry or excited.

Materials: Learner’s Book pages 11–13; Workbook pages 8–9 and 10–11; blank A4 sheet of paper for each learner for 
Activity 7

1.1 What connects us with the people around us?

LANGUAGE BACKGROUND

Present perfect
• The present perfect tense describes events when 

the time of the event is not important, or to show 
a connection between the present and the past.

 I’ve only ever been to the seaside twice in my life.  
(Unspecified time – focus on the experience,  
not when.)

• We use the past simple when we are referring 
to a specific situation in the past, or we mention 
or speak about the time the action happened.
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CONTINUED

 The first time I saw the sea was on a school trip. 
(definite time)

 When did you see the sea for the first time?
• We often use the present perfect with just, to 

talk about events in the recent past.
 Where have you been?

 I’ve (just) come back from the shop. I’ve brought 
some bread for us to eat.

• We use the present perfect with ever and never 
if we are focusing on a period of time that has 
not finished. (See Lesson 1.4 and Photocopiable 
2 for this use of the present perfect.)

 Have you ever been to Vietnam? No, never.

Common misconceptions
Misconception How to identify How to overcome

Learners use the present 
simple/past simple instead 
of the present perfect. For 
example:
We became have become 
good friends since then.
Next Saturday, I have a 
day off so I decide have 
decided to go on a picnic.
Tomorrow is my birthday. I 
invite have invited all my 
friends and family.

Write sentences on the board using the 
present perfect and one other tense. 
Elicit the different implications of using 
the two tenses. For example:
Present perfect:
• We have become good friends since 

then.

• Have you ever been to Vietnam?

Past simple:
• We became good friends after that.

• When did you go to Vietnam?

Ask concept check questions. For 
example:
• Is there a connection implied 

between past and present?

• Is the focus on the time or the 
experience?

• Or are we more interested in 
when it happened?

See Activities 1–3 on pages 10–11 
in the Workbook.
Use Photocopiable 2 after  
Lesson 1.4.

Starter ideas
Have you ever felt …? (10 minutes)
• Write the adjectives from Activity 1 on the board 

(happy, excited, nervous, angry, interested, scared).

• Elicit a model dialogue about one of the adjectives. 
For example:

A: Have you ever felt really excited?

B: Yes, I have.

A: When?

B: Last year.

A: What about?

B: My holiday to India.

• Discuss which questions and answers are in the past 
simple and which are in the present perfect.

• In pairs, learners ask and answer questions using 
the other adjectives.

Getting started (10 minutes)
• Look at the pictures on page 11 and answer 

question a. Write the names of the activities/events 
on the board and ask learners how the activities/
events make them feel.

• Write the word ‘identity’ on the board. Build 
up suggestions about what makes up a person’s 
identity; for example, what we are like, what we are 
good at/enjoy doing, what makes us happy/sad, etc.

• Check learners understand the expression make  
me feel.

• For question b, elicit and build up a list of ideas 
from learners about what makes up their identities.

• Check learners understand the meaning of have 
in common. Have a general discussion about what 
the learners think they have in common and what 
makes them different.
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Answers 
a Main image: hands holding a globe showing 
planet Earth. Left image: boys on a bike ride 
adventure; central image: boys on a stage 
performing a play; right image: a family celebration, 
maybe a birthday. Learners’ own answers. 
b Learners’ own answers. Suggested answers may 
include: Identity describes features, characteristics 
and information that make you who you are, and 
make you an individual who is unique and different 
from others. Factors that make up your identity 
can be your name, date of birth, where you live, 
your nationality, culture, race, religion, physical 
appearance, likes and dislikes. 
c Learners’ own answers.

 Digital Classroom: Use the video ‘How do they 
feel?’ to explore the subject of feelings and identity. 
The i button will explain how to use the video. 

1 How do the photos make you feel?  
(10 minutes)
• Emotional development: Learners work alone 

and match each photo with the emotion(s) it 
makes them feel. Make it clear that the aim of 
the activity is to compare learners’ different/
unique feelings and that there aren’t any ‘right’ 
or ‘wrong’ answers.

• Learners compare their ideas with a partner.

 Differentiation ideas: For learners who need 
more support with this task, create a sentence 
starter worksheet or write the sentences on a 
mini-whiteboard. For example: My cat makes me 
feel …; I’m happy when …; That makes me feel …; 
What about …? This should also help give them 
confidence for Activity 7.

Answers 
Learners’ own answers.

2 Which pictures do the children talk 
about? (10 minutes)
• Tell learners they are going to listen to two 

children talking about the pictures. Elicit 
predictions about the kinds of things the boys 
might say about each picture.

01

Audioscript: Track 1

See Learner’s Book page 12

Boy 1:  Let’s look at the photos… The cat… 
mmm. The cat photo makes me feel 
nervous. It looks like my Grandma’s 
cat. That cat always jumps on me and 
scratches me!

Boy 2:  Really? I love the cat but I love most 
animals – they make me feel happy. But 
the picture of the polar bear makes me 
feel angry. It looks like a photo from a 
documentary I watched in class. It was 
about how pollution causes ice to melt 
in the Arctic and then polar bears can’t 
hunt and eat and then they starve. It 
was horrible. I get angry when pollution 
harms wild animals.

Boy 1:  Yeah, me too actually… What about 
this picture? It looks like they’re playing 
Minecraft. I love Minecraft – it’s awesome!

Boy 2:  I don’t play it. Why is it awesome?

Boy 1:  Because you can build really cool 
buildings and whole new worlds!  
I get excited when I make things on 
Minecraft. You can make things that you 
could never make in real life.

Boy 2:  Hey, look at that scorpion – that’s so cool!

Boy 1:  Nooo… That makes me feel scared – 
once my uncle got bitten by a scorpion in 
the desert and he had to go to hospital!

• Tell learners to focus on understanding which 
pictures the children are talking about and 
which emotions they match with each image.

• If  necessary, replay the audio and pause after  
each speaker.

• Circulate and offer support while learners tell 
their partners whether the children’s ideas are 
the same or different to their own.

Answers 
The children talk about images b, c, d and e. 
Image b (cat): nervous/happy 
Image c (boys playing computer game): excited 
Image d (polar bear on melting ice): angry 
Image e (scorpion): interested (‘that’s so cool!’), scared
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3 What ideas do the children have in 
common? Which ones are different?  
(10 minutes)
• Focus on the examples on page 12 of the 

Learner’s Book and ask more confident 
speakers to complete the sentences.

• Circulate and offer support while learners 
make similar sentences with a partner about 
what ideas the children have in common and 
which are different.

• Give class feedback and build up sentences on 
the board for less confident speakers to refer to.

Answers 
In common: Both boys get angry when they look 
at the polar bear photo because the ice is melting 
around it, causing it problems with hunting 
and eating. 
Different: 
• The cat makes Boy 1 feel scared (because his  
 grandma’s cat scratches him) but makes Boy 2  
 feel happy because he loves most animals. 
• Boy 1 feels excited when he looks at the photo  
 of the boys playing a computer game because  
 it reminds him of playing Minecraft. Boy 2  
 doesn’t know the game. 
• Boy 2 is interested in the scorpion photo; he  
 thinks it is ‘cool’. However, the photo makes  
 Boy 1 feel scared because his uncle once got  
 bitten by a scorpion and had to go to hospital.

4 Listen to the children’s teacher describe 
the Connections Game. (5–10 minutes)
• Tell learners they are going to play a game 

called the Connections Game. They will need 
a blank sheet of paper and a pencil to play it. 
Encourage predictions about what the game 
may involve and what its purpose could be.

• Learners listen to the teacher to check their 
predictions.

Answers 
To play the game: Divide a piece of paper into six 
parts. Draw something or write a word that you 
connect with one of these emotions: happy, excited, 
nervous, angry, interested or scared. 
Purpose of the game: To find out things that 
connect us through our feelings and emotions.

5 Listen to two students discussing their 
words. (5–10 minutes)
• Read the sentences before listening the recording.

• Learners listen to the conversation and 
complete their questions they hear.

• If  learners need extra support, listen again for 
two ideas the children have in common.

02

03

Audioscript: Track 3

See Learner’s Book page 13

Boy 1:  Have you finished yet?

Boy 2:  Yes, I have. Let’s have a look at yours … 
Oh look, we’ve both drawn a football. 
Why have you drawn a football?

Boy 1:  Because I really like watching football 
with my dad. I love it when we go to 
watch games. I get really excited with the 
big crowds and the chanting. What  
about you?

Boy 2:  Yeah, I like watching football too, but I 
prefer playing it. I get nervous before a 
match, but I feel really happy when we 
win. Why have you written ‘mean’?

Boy 1:  Because mean people make me angry. 
You know, mean kids who bully  
other kids.

Boy 2:  Yeah, me too. I’ve written ‘bully’ – that’s 
similar to yours …

Audioscript: Track 2

See Learner’s Book page 13

Teacher: Listen everyone. We’re going to play 
the Connections game! First, you 
take a piece of paper and divide it 
into six parts. Then, in each part, I 

want you to draw something or write 
a word that you connect with one of 
the emotions: happy, excited, nervous, 
angry, interested, scared. We are 
going to find out what connects us. 
Look at my example here … I have 
drawn a car. Why do you think I’ve 
drawn … [fade out]
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Answers 
Completed questions and answers (in brackets): 
a Have you finished yet? (Yes, he has.) 
b Why have you drawn a football? (Because he  
 likes watching football with his dad.) 
c Why have you written ‘mean’? (Because mean  
 people make him angry.) 
Two ideas in common: both children have drawn 
a football because they like watching and playing 
football; both have written ‘mean’ and ‘bully’ 
because mean people make them angry.

 Digital Classroom: Use the activity ‘Present perfect 
– talking about the past’ to reinforce the use of 
the present perfect in questions. The i button will 
explain how to use the activity.

Use of English – Present perfect  
(5–10 minutes)
• Explain what the present perfect tense is and when 

learners might use it.

• Then write sentences on the board from the audio 
that use the present perfect, for example:

 I have drawn a car. Why do you think I’ve drawn …?

 Have you finished yet?

 Yes, I have. We’ve both drawn a football. Why have 
you drawn a football?

• Ask concept-check questions such as: What is the 
focus of the sentences? Is it a) they have drawn a 
football or b) the fact that it is a finished action?

• Elicit that the focus is on the fact they have drawn a 
football and the time is not important.

6 Look at these words from the children’s 
conversations. Which words are positive 
and which are negative? How do you 
know? (10 minutes)
• Demonstrate the activity. Focus on the first 

word (win) and see if  learners can remember 
where it was in the conversation. Elicit the 
meaning of the word and whether it is positive 
or negative. Briefly discuss why we know it’s 

a positive word (we associate positive feelings 
with it).

• If necessary, repeat with other words until you 
are satisfied that learners understand the activity.

• Learners work with a partner and do the same 
for the other words.

 Differentiation ideas: If  some learners need more 
support with this task, download the audioscript. 
Working in small groups, show each word in context 
and check learners understand its meaning. Then 
answer the questions as a group.

• Give class feedback on the correct answers.

Answers 
Suggested answers: 
Positive: win, awesome, cool 
Negative: bully, scratch, mean, harm,  
pollution, starve 
We think of words as positive or negative according 
to the ideas and feelings that we associate with 
them. Those feelings usually come from our 
experiences or prior knowledge of something.

7 Play the Connections game!  
(10–15 minutes)
• Tell learners it’s now their turn to play the 

Connections game.

• Distribute a blank sheet of A4 paper to  
each learner.

• Circulate and offer support as learners follow 
the instructions in on page 13 of the Learner’s 
Book to play the game.

 Differentiation ideas: Challenge learners by asking 
them to write two or three words in each part.

Answers 
Learners’ own answers.

Plenary ideas
Reflection (5 minutes)
• In groups, learners reflect on what they have learned 

in the lesson about identity and things they have  
in common with their partners. Did anything 
surprise them?

• Ask them to share their ideas and write some notes 
on the board.

Workbook

For further practice, please see Activities 1–3 on 
pages 10–11 in the Workbook.SAMPLE
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Homework ideas
• Learners choose two emotions and write about what 

makes them feel these emotions.

 Assessment ideas: As a class, write a short checklist 
so that learners can self-assess their homework before 
handing it in. For example: Have I used the new 

vocabulary from the lesson? Have I used the correct 
tense? Have I checked my spelling? 

Workbook

Learners do Activities 1–4 on pages 8–9.

1.2 Where in the world am I?
LEARNING PLAN

Learning objectives Learning intentions Success criteria

6Rd.03

6Uv.02

• Reading: Understand, with support, 
most of the detail of an argument in 
short and extended texts.

• Use of English: Use an increasing range 
of prepositions preceding nouns and 
adjectives in prepositional phrases.

• Vocabulary: street, district, town, city, 
county, province, country, continent, 
global, international, national, local, 
North Pole, the equator, latitude, 
longitude, South Pole 

• Learners can understand, with 
support, specific information in 
a text about finding locations 
on a world map.

• Learners can write coordinates 
and interesting information 
about places on the map, 
using phrases with prepositions 
before nouns.

21st century skills

Cross-curricular link: Geography: Learners discuss cities, continents, lines of longitude and latitude,  
and poles.

Materials: Learner’s Book pages 14–15; Workbook pages 10–11; a national map of your country/state; Photocopiable 1

Common misconceptions

Misconception How to identify How to overcome

Learners often use the wrong preposition. 
Below are two common examples:

• They use of + origin instead of from + 
origin. For example:  
They can provide us with food of from 
any part of the world.

• They wrongly use the same with instead 
of the same as. For example:  
She is the same age with as me.

Make a list on the board 
of typical mistakes learners 
of this level make when 
speaking or writing. 

Create a worksheet consisting 
of sentences containing 
problematic prepositions.

Leave a gap for the 
preposition and get learners 
to fill it in. SAMPLE
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Starter ideas
Quiz (10 minutes)
• Interest learners in the subject of the lesson by 

preparing a short quiz. Try to pre-teach as many words 
from the lesson (see Vocabulary box) as possible.

Main teaching ideas
1 Where is your place in the world?  

(10 minutes)
• Discuss the different ways we can pinpoint our 

location and why we need to do this.

• Focus on the envelope and elicit the meaning 
of the words in the boxes. Point out that 
not all addresses have a district, especially if  
the address is in a town or village and not a 
city. The district can often be omitted in city 
addresses too.

• Allow learners time to match the words to the 
lines of the address in pairs.

• Give feedback and then help learners to match 
the words to the lines of their own address.

Answers 
31 New Street – street; Fenton – district; York – 
town/city; North Yorkshire – county; UK – country; 
Europe – continent. 
Learners’ own answers.

2 Where do you live on a local, national, 
international and global scale?  
(10 minutes)
• Elicit which part of where learners live is 

considered local and what is considered 
national and international.

• Look together at the world map and identify 
the names of the seven continents. Then 
challenge learners to point to their country on 
the world map.

• Ask: Do longitude lines run horizontally or 
vertically from the North Pole to the South 
Pole? (vertically)

• Point out the latitude and longitude lines and 
encourage learners to see their importance in 
pinpointing exact locations.

Answers 
Local: street/district/town/city. Learners’ own 
answers. 
National: Learners’ own answers. 
International: Learners’ own answers. 
Global: The seven continents are Africa, 
Antarctica, Asia, Australia, Europe, North 
America, South America. Learners’ own answers.

3 How do you pinpoint exact locations 
on a world map? Read and listen to the 
text. Label the Earth. (5–10 minutes)
• Build on Activity 2 by reminding learners 

that it’s important to have a way of finding 
exact locations on a map (using latitude and 
longitude lines).

• Tell learners that they are going to read and 
listen to an infographic text – an information 
text that accompanies a visual and is usually 
quite brief. In this case, the visual is the world 
map on page 15 of the Learner’s Book. If  
possible, project or pin up a large-scale version 
of the map that learners can interact with.

• Read and listen to the infographic text (on 
page 15 of the Learner’s Book).

• Ask learners to tell the class what they 
remember from the text.

• Then invite learners to work in pairs and small 
groups to label the map with the equator, 
South Pole, longitude and latitude.

04

CROSS-CURRICULAR LINKS

Geography: Here are some question examples 
for a short quiz to interest learners in the subject:
• Is London an example of a town, city or 

county? (city) 
• Is Asia an example of a continent or district? 

(continent) 
• Do longitude lines run horizontally or 

vertically from the North Pole to the South 
Pole? (vertically)

• What are the most northern and southern 
points of the Earth called? Bars or poles? 
(poles)
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 Differentiation ideas: Learners could work on 
the activity in pairs. More confident listeners and 
readers could help learners who need more support 
with this task to complete the labels. 

• Replay the recording, or alternatively ask 
readers to read the text out loud, pausing 
if  necessary to give learners the chance to 
complete the map.

Answers 
Labels: 1 North Pole [Example], 2 The equator, 3 
Latitude, 4 Longitude, 5 South Pole

4 Read the text again and look at the 
world cities on the map. Match each city 
to a coordinate. Which countries are the 
cities in? (5–10 minutes)
• Read the text again together. Focus on the last 

two paragraphs and, if  necessary, explain what 
a coordinate is.

• Ask learners to make a note of the countries 
the cities are in.

 Differentiation ideas: If  some learners need 
more support with this task, work with them in a 
break-out group. Demonstrate how to match the 
first city to a coordinate and then ask them to try. 
Supporting learners with this task will help them 
with Activities 5 and 7.

Answers 
a Bangkok (Thailand) 
b Sydney (Australia) 
c Istanbul (Turkey) 
d Rio de Janeiro (Brazil)

CROSS-CURRICULAR LINKS

Geography: Challenge learners to name two 
other cities in each country and write their 
coordinates.

Audioscript: Track 4

See Learner’s Book page 15

5 Work in pairs. Find the nearest city to 
your home and write the coordinate.  
(5 minutes)
• Using the map, learners work in pairs to find 

the nearest city to their home and write the 
coordinate.

• As a class, compare what different learners 
have written and discuss which is the most 
accurate.

Answers 
Learners’ own answers.

Key words: map-reading (5 minutes)
• Ask learners to close their books. Write the five 

words on the board then read the definitions.

• Encourage learners to match each word to a 
definition.

• Learners open their books and see how many they 
knew/guessed correctly. Discuss any definitions that 
learners find difficult to understand.

Use of English – Prepositions before nouns 
(5–10 minutes)
• Elicit why propositions are used in a sentence.

• Build up a list of prepositions that learners know on 
the board.

• Ask learners to complete Photocopiable 1.

 Digital Classroom: Use the activity ‘Prepositions 
before nouns’ to revise prepositions before nouns. 
The i button will explain how to use the activity. 

6 Read the Use of English box. Find other 
examples of prepositions before nouns 
in the text (5–10 minutes)
• Learners work individually to find ten 

examples of prepositions before nouns in the 
reading text.

Workbook

See also Activities 1–3 on pages 12–13 in the 
Workbook.
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 Differentiation ideas: If  learners need more 
support with this task, ask them to find five 
examples. Extend the activity by asking more 
confident learners to find two more examples.

Answers 
Other examples include: of places, At one end, In 
the middle, in degrees, to the south, from the North 
Pole, to the South Pole, of an orange, in degrees, to 
the east, to the west, between the lines 

7 Work in small groups. Find your town or 
city on the world map. Find the nearest 
lines of latitude and longitude.  
(10–15 minutes)
• Check learners know the meaning of famous 

buildings, mountain ranges and volcanoes.

• Learners then find three interesting places 
with the same latitude and three with the 
same longitude as their town/city. Tell them 
to look not only for cities but also for famous 
buildings, mountain ranges and volcanoes.

• Check learners have found their six places. 
Encourage them to use prepositional phrases 
in their sentences when they write their 
interesting information. Circulate and offer 
support.

 Differentiation ideas: Learners could work on the 
activity in multi-ability groups. Learners who are 
more confident with this task can provide support 
with writing coordinates and using prepositional 
phrases.

 Assessment ideas: When learners have finished 
writing their sentences, ask them to exchange them 
with another group. They give each other feedback 
on their use of prepositional phrases and how well 
they communicate their ideas.

Answers 
Learners’ own answers.

Plenary ideas
What can you remember? (5–10 minutes)
• Ask learners what they have enjoyed about the 

lesson and what they have found challenging. Ask if  
they enjoyed learning about longitude and latitude 
and using coordinates to find their town/city.

Homework ideas
Using an atlas, website (under adult supervision) or 
globe, learners find the locations of three more places 
and make a mini-quiz for their friends. They should 
include the co-ordinate and an interesting fact about 
each place.

Workbook

Learners do Activities 1–3 on pages 10–11.

SAMPLE
We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108963848.



30

CAMBRIDGE GLOBAL ENGLISH 6: TEACHER’S RESOURCE

1.3 Inspiring people
LEARNING PLAN

Learning objectives Learning intentions Success criteria

6Sc.02

6Sc.06

6Sc.05

6Sor.01

• Speaking: Describe people, places and 
objects, and routine past and present 
actions and events; begin to produce 
and maintain stretches of language 
comprehensibly, allowing for hesitation 
and reformulation, especially in longer 
stretches of free production.

• Speaking: Pronounce familiar words  
and phrases clearly; begin to use 
intonation and place stress at word,  
phrase and sentence level appropriately.

• Speaking: Link sentences using an 
increased range of connectives.

• Vocabulary: admire, media, protest, 
activist, campaign, ban

• Learners can deliver a 
presentation, describing 
a person they admire, 
describing past and 
present actions and using 
sequencing words and 
phrases.

• Learners can pronounce 
familiar words ending in:  
-tion and -sion.

• Learners can link sentences 
using an increased range of 
connectives.

21st century skills

Communication: Give a presentation about someone we admire.

Materials: Learner’s Book pages 16–17; Workbook 
pages 14–15; pictures of inspiring people that learners 
could write about; internet access to research the 
presentation

Starter ideas
Different heroes (10 minutes)
• Tell learners that this lesson is about people who are 

inspiring.

• Show pictures of people that learners could write 
their presentation about, for example cultural 
icons (past and present), sports stars, people in 
entertainment. Make sure these are people who have 
done admirable things such as charity work, rather 
than just being famous.

• Ask learners to name the people and tell you 
something about what they have achieved. Establish 
that these are all people who have done good things 
and that we call them heroes or idols.

Main teaching ideas
1 Do you have a hero? Who do you 

admire and why? Look at the photo of 
Malala Yousafzai. What do you know 
about her? Why is she famous?  
(5–10 minutes)
• Circulate and offer support while learners 

tell a partner about a person they admire and 
explain why they admire him/her.

• Elicit and build up a list of things that learners 
know about Malala Yousafzai. Don’t worry if  
your learners don’t know much – guide them 
by asking questions. Elicit/pre-teach words 
from the text, e.g. (famous) activist, campaigns 
for girls’ education, the right (to go to school), 
attacked for her beliefs and supporters.

• Make sure learners know that Malala is an 
activist for girls’ education and they understand 
what this means.
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Answers 
Learners’ own answers. 
Model answer: Malala Yousafzai is famous for 
her international work supporting girls’ education 
worldwide. She has been an activist in her native 
country of Pakistan since she was 11 years old. 
When she was 15, she was attacked by a Taliban 
gunman for protesting against the Taliban’s ban on 
girls’ education in Pakistan.

2 Listen to Part 1 of Aliya’s presentation 
about Malala Yousafzai (5–10 minutes)
• Before listening to Part 1 of Aliya’s 

presentation about Malala Yousafzai, 
encourage predictions about how she will make 
her audience want to listen to her presentation.

• Play the audio for learners to check their 
predictions.

05

Audioscript: Track 5

See Learner’s Book page 16

Aliya: Good morning everyone. Today I’m 
going to talk about a famous person 
that I admire. But first, I want you 
all to guess who it is. Here are some 
clues:

 Did you know that … there are more 
than 130 million girls in the world 
who can’t go to school?

 This person is a famous activist, who 
campaigns for girls’ education.

 She believes that every girl in the 
world has the right to go to school.

 She was attacked for her beliefs 
and nearly died; but she recovered 
and carried on fighting for girls’ 
education.

 She is now world famous. She 
has many famous supporters too, 
including the former US president, 
Barack Obama.

Classmate:  I know! It’s Malala.

Aliya:  Yes, that’s right!

Audioscript: Track 6

See Learner’s Book page 16

Aliya: So today I’m going to talk about 
Malala Yousafzai. As I said in my 
introduction, she is a famous activist for 
girls’ education. Malala was born in a 
village in Pakistan in 1997. Her father 
was a teacher and Malala loved going to 
school. Malala’s father believed strongly 
that all girls should have an education. 
But when Malala was 11 years old, her 
village was invaded by a group called the 
Taliban. They took control and banned 
all the girls from going to school.

 Malala and her father were angry about 
this decision and they protested against 
it. Malala wrote a blog, using a false 
name, about how much she wanted to 
go back to school. She talked to the 
media and even made a documentary 
with an American journalist. Because 
of this, people guessed that she was also 
the blogger. She became well-known in 

Answers 
Aliya asks her audience a question and gives them 
information to listen out for. This gives them a 
reason to listen: they have to reply and this makes 
sure they are listening to her.

3 Listen to Part 2 of Aliya’s presentation. 
Answer the questions. (5–10 minutes)
• Before listening to the presentation, read the 

four questions and elicit predictions.

• Make clear to learners that they just need to 
listen out for the answers to the four questions; 
they do not need to understand every word.

• Play the recording and ask learners to answer 
questions a–d.

• If  necessary, replay the recording, pausing 
after the information that is relevant to each 
question.

 Differentiation ideas: Challenge more confident 
learners to add more detail to their answers for 
questions b and d.

• Give class feedback on the correct answers.

06
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Answers 
a Malala’s father

b  She protested against it. (Extension: She 
wrote a blog, talked to the media and made a 
documentary with an American journalist.)

c  She was shot by a Taliban soldier because the 
Taliban were angry about her protests (speaking 
against their rules).

d  Malala carried on her fight (after she recovered 
from the attack). (Extension: she created an 
organization called the Malala Fund, which 
supports girls’ education projects worldwide). 

4 Listen to Part 3 of Aliya’s presentation. 
Why does she admire Malala? How  
does she finish her presentation?  
(5–10 minutes)
• Before listening, elicit that we normally sum up 

what we have already spoken about.

• Play the audio to see if  this is what Aliya does 
to finish her presentation and for learners to 
find out why Aliya admires Malala.

 Differentiation ideas: Challenge learners to explain 
why Aliya thinks Malala is brave.

Answers 
Aliya admires Malala because she thinks she is very 
brave (Extension: because she stood up for what she 
believed in despite the dangers) and she has done so 
much to support girls’ education. 
She finishes the presentation with a video about one 
of Malala’s projects.

5 Listen to parts 1–3 again. Match the 
three parts with the headings below. 
(10–15 minutes)
• Before listening again to the presentation, 

read the three headings and elicit ideas from 
learners about which headings go with the 
three parts.

• Replay the recording and check.

07

08

Pakistan and abroad for supporting girls’ 
education. By this time, she was still only 
13 years old!

 When Malala was 15, she was shot by a 
Taliban soldier on her way home from 
school. The Taliban were angry about 
her speaking against their rules. She 
was very badly hurt but she survived 
the attack. She was taken to hospital 
in Pakistan, and then to England. 
She slowly recovered and her family 
moved to England to live. This terrible 
event made more people all over 
the world support her campaign for 
girls’ education.

 It took months and months for Malala 
to recover. But she was determined to 
carry on her fight. Since then, with her 
father, she created the Malala Fund, to 
help every girl go to school and have 
opportunities. In 2014, when she was 
only 17, she became the youngest person 
ever to win the Nobel Peace Prize. This 
is a very important award for people who 
have done great things to help  
other people

Audioscript: Track 7

See Learner’s Book page 16

Aliya: To sum up, I chose to talk about Malala 
because I think she is very brave. She 
stood up for what she believed in, even 
though it was very dangerous and 
people tried to stop her. I admire her 
because she has done so much to support 
other girls. She understands that it is 
very important for all girls to have an 
education. We are the future!

 To finish my presentation, I’m going to 
show you a video of one of Malala’s 
projects … 
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• Then have a brief  discussion about what 
learners thought of the presentation. Did it 
work well? Would they do anything differently? 
What questions would they ask the presenter?

 Differentiation ideas: Learners complete 
Differentiated worksheet 1A, B or C.

Answers 
a Part 2  b Part 3  c Part 1

6 Match words from the presentation to 
their definitions (5–10 minutes)
• Read the words together and check learners 

know the correct pronunciation.

• Focus on the first word, admire, and read the 
definitions.

• Elicit that the correct definition is number 2.

• Circulate and offer support while learners 
match words from the presentation to their 
definitions.

Answers 
1 activist  4 media 
2 admire  5 protest 
3 ban  6 campaign

7 Listen and repeat the -tion/-sion words 
from the presentation. What sound do 
you hear at the end of the words?  
(5 minutes)
• Play the recording and encourage learners to 

repeat the -tion/-sion words.

• Elicit the correct sound at the end of  
the words.

Speaking tip and 8 Word study  
(5–10 minutes)
• Write sequencing words on the board. Explain that 

we use sequencing words to help our audience 
follow our presentations.

• Focus on the phrases in the Learner’s Book and 
elicit their meaning.

• Learners discuss in pairs when the phrases in the 
Speaking tip are used.

• Give class feedback on the answers.

Answers 
a Today I’m going to talk about …
b  As I said in my introduction …, By this time …, 

Since then …
c To sum up …

 Digital Classroom: Use the video ‘Giving a class 
presentation’ to support learners in preparing and 
delivering a presentation. The i button will explain 
how to use the video.

9 Prepare a presentation about someone 
you admire. (30 minutes + time for 
learners to present their presentations)
• Communication: Learners prepare a 

presentation about someone they admire, 
using what they have learned from Aliya’s 
presentation to help them.

• Make sure all the learners have decided on a 
person to write their presentations about.

• Support learners as they research interesting 
facts about the person and make notes. If  
using the internet in class is not practical, take 
learners to the library.

• Once learners have done their research, 
circulate and offer support while they organise 
their notes into sections. Encourage them to 
use the headings in Activity 5 to help them.

• Offer support with adding sequencing words 
and thinking of a way to get the attention of 
their audience at the beginning.

• Allow time for learners to practise their 
presentations with a partner. Circulate and 
offer practical suggestions about pace and 
pronunciation.

• Learners perform their presentations to the class.

09

Audioscript: Track 8

See Learner’s Book page 16

(Tracks 5–7 combined)

Audioscript: Track 9

See Learner’s Book page 17
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 Assessment ideas: You could create a checklist as 
a class for learners to use before they present, or 
ask learners to refer to Part A of Differentiated 
worksheets 1A, B or C. To help ensure that learners 
listen attentively to their classmates’ presentations, 
invite them to write down a question to ask each 
presenter at the end and one interesting fact from 
each presentation.

Plenary ideas
Consolidation (10–15 minutes)
• Choose one learner to ask a question after each 

presentation.

 Assessment ideas: Provide verbal feedback to learners 
on their pronunciation, use of sequencing words and 
ability to link sentences using an increased range of 
connectives. 

Homework ideas
If  lesson time is limited, the research could be set as 
homework and the presentations done in the next lesson.

Workbook

Learners do Activities 1–3 on pages 12–13.

1.4  A first time for everything
LEARNING PLAN

Learning objectives Learning intentions Success criteria

6Wca.03

6Ug.07

6Rm.01

6Us.07

• Writing/Use of English: Plan, write, edit 
and proofread short texts, with little or 
no support; use present perfect forms  
to express recent, indefinite and 
unfinished past.

• Reading: Understand, with support, 
most of the main points of short and 
extended texts.

• Use of English: Use the patterns verb + 
object + infinitive (e.g. have something 
to do) and give/take/send/bring/show + 
direct/indirect object.

• Vocabulary: amazement/amazing, 
beauty/beautiful, terror/terrifying, pride/
proud, bravery/brave, excitement/
excited, satisfaction/ satisfied

• Learners can plan, write, 
edit and proofread a short 
description of a first-time 
experience, using the present 
perfect for experiences.

• Learners can understand 
the main points of short 
descriptions of first-time 
experiences.

• Learners can use the patterns 
verb + object + infinitive and 
give/take/send/bring/show + 
direct/indirect object.

21st century skills

Creative thinking: Explore why an experience was special.

Materials: Learner’s Book pages 18–19; Workbook pages 14–15; Sample Answer for Unit 1; Photocopiable 3
SAMPLE
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Starter ideas
A time I felt satisfied/proud and Something 
I achieved (10 minutes)
• Write these prompts on the board and check 

learners know what they mean.

• Elicit achievements like learning to swim, speaking in 
front of the class, speaking English for the first time.

 Differentiation ideas: Ask a couple of confident 
speakers to explain why they are proud of their 
achievements. For example: I was afraid of the water, so 
I felt satisfied when I learned to swim. Going on a roller-
coaster for the first time was an achievement because I 
was afraid! 

Main teaching ideas
1 Have you done anything recently you 

have never done before? How did the 
experience make you feel? (10 minutes)
• Focus on the first question in the rubric. Elicit 

that this is the present perfect tense, which is 
used to express an experience at an unspecified 
time. Elicit that the second question is in the 
past simple, which is used to refer to a specific 
(singular) experience.

• Learners answer the questions in pairs or  
small groups.

 Differentiation ideas: Support less confident 
speakers by giving them a worksheet with some 
sentence starters, or by writing them on a mini-
whiteboard. Make sure there are present prefect 
and past simple sentences and elicit why each tense 
is used. For example: Recently, I have… ; Learning 
to…. made me feel…; I enjoyed/didn’t enjoy…; Last 
week/year I tried [verb]+ing. 

Answers 
Learners’ own answers.

2 These children are describing a first-time 
experience. Find key words to describe 
what each child did, why it was special 
and their feelings about the experience. 
(10 minutes)
• Explain that it is not always necessary to 

understand and translate every word of a text, 
but it is useful to identify key words. Check 
that learners understand that key words shown 
the main information in the text.

• Read the Activity 2 rubric and look at the 
pictures. Before reading, encourage learners 
to make predictions about what the key words 
might be.

• Learners check their predictions – ask them to 
skim the text for key words to describe what 
each child did, why it was special and their 
feelings about the experience. Then tell learners 
to compare their ideas with a partner.

• Focus on specific sentences and check learners 
understand which words are the key words.

 Differentiation ideas: If  learners need support 
with this task, work with them in a break-out group 
while the other learners complete the main task. 
Write the key words for Olivia’s experience on the 
board and ask learners to find them in the text. Ask 
learners how they would feel doing the activities 
in the pictures and then elicit the adjectives in the 
text. Elicit the nouns that go with the adjectives, e.g. 
excitement and pride. This should help learners with 
the next activity.

Answers 
Suggested answers: 
Olivia – first time / sea / school trip / amazement / 
beautiful / huge 
Santok – rollercoaster / scared / exciting / terrifying 
/ sense of pride 
Cody – proud / learned to swim / excitement / six / 
fear of water / satisfiedSAMPLE

We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108963848.



36

CAMBRIDGE GLOBAL ENGLISH 6: TEACHER’S RESOURCE

3 Copy and complete the table with 
adjectives and nouns from the 
descriptions. Then talk about an 
experience or feeling you’ve had.  
(10–15 minutes)
• Ask a learner to explain what adjectives and 

nouns are and to give an example of each one.

• Look at the first adjective together and elicit 
the noun ‘amazement’. Then ask learners to 
copy and complete the table.

• Circulate and support learners.

• When you have given class feedback on the 
correct answers, learners talk to a partner 
about an experience or feeling they’ve had 
using the words in the table.

 Differentiation ideas: Learners could work on 
the activity in pairs. More confident speakers and 
readers could help learners who need more support 
with this task to use the words in the table. 

 Assessment ideas: While learners are talking in 
pairs, circulate and check their pronunciation and 
the use of the adjectives and nouns in the table. 

Answers 
Nouns: a amazement, b pride, c exciting 
Adjectives: d beautiful, e terrified, f brave, g satisfied

 Digital Classroom: Use the activity ‘Noun or 
adjective?’ to revise nouns and adjectives. The i 
button will explain how to use the activity.

 Digital Classroom: Use the slideshow ‘First-time 
experiences’ to give learners ideas for talking about 
an experience or feeling they’ve had. The i button 
will explain how to use the slideshow.

4 Match questions a–c to the children’s 
answers in Activity 2. Then ask and 
answer the questions with your partner. 
(10 minutes)
• Circulate and offer support while learners 

do the matching activity in pairs. Give class 
feedback on the answers.

• Circulate and offer support while learners ask 
and answer the questions with a partner. Give 
class feedback on common errors.

Answers 
a description 3, b description 1, c description 2

Language focus – Verb patterns  
(5–10 minutes)
• Read the Language focus box together. Identify 

what function the components have in each clause 
and the order they are in.

• Build up a list of examples on the board.

 Digital Classroom: Use the grammar presentation 
‘Verb patterns’ to revise the patterns verb + object + 
infinitive (e.g. have something to do) and give/take/send/
bring/show + direct/indirect object. The i button will 
explain how to use the grammar presentation.

5 Look in description 3 in Activity 2. Can 
you find another example of the verb 
pattern verb + direct object + infinitive 
(with to)? (5 minutes)
• As a class, look for another example in 

description 3 (Cody, 12).

• Circulate and offer support while learners 
practise this verb pattern in pairs, using other 
family members and activities. For example: 
My mum/sister/brother taught me to read/play 
football, etc.

Answers 
My dad taught me to swim …

5 Writing tip and Write a description of a 
first-time experience (20–30 minutes)
• Make sure learners remember what key words 

are. Read the Writing tip together.

• Ask a learner to explain what a verb is and to 
give a couple of examples.

• Creative thinking: Engage learners in the 
activity – explain that they are going to build 
on their conversations from Activity 4 and 
explore in more detail why an experience  
was special.

• Circulate and offer support while learners 
write key words about their special experiences. 
Make sure they have written nouns, verbs and 
adjectives.
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• Continue to offer support while learners use 
the questions in the Learner’s Book to plan 
their description and build their sentences 
using their key words.

 Assessment ideas: Before beginning Step 2, show 
learners the sample answer for Unit 1 without the 
mark scheme comments. Evaluate the strengths 
and weaknesses of its organisation, as well as the 
use of different verb tenses, verbs, adjectives and 
nouns. Also look at the checklist on page xx of the 
Learner’s Book, so that learners know what they are 
aiming for with their description.

• Allow learners time to complete Step 2.

 Assessment ideas: When learners have finished 
their description, ask them to work through the 
checklist on page 3 again to self-assess their work. 
When they have made any updates, ask them to 
swap the description with a partner. Encourage 
them to find similarities and differences in their 
descriptions. Learners then proofread each other’s 
work and circle any errors.

Plenary ideas
Reflection (10 minutes)
• Learners share their thoughts on the writing process 

they used. Will they use any of the strategies they’ve 
looked at in this lesson in their writing from now 
on? Can they share any other tips that work well  
for them?

• Discuss what learners enjoyed about writing the 
descriptions. What were the challenges?

• Learners could complete Photocopiable 2.

Homework ideas
Ask learners to write a brief  description of a first-
time experience of a family member/relative, using the 
suggestions in Workbook Activity 5.

Workbook

Learners do Activities 1–5 on pages 14–15.

1.5 A Girl Called Owl
LEARNING PLAN

Learning objectives Learning intentions Success criteria

6Rm.01

6Rm.02

• Reading: Understand, with support, most of the 
main points of short and extended texts. Read 
independently a range of short, simple fiction and 
non-fiction texts with confidence and enjoyment.

• Vocabulary: swoop, feathers, inherited, whirly, 
masses, intense, rotate

• Learners can read and 
enjoy a story about a 
girl with an unusual 
name, understanding 
the main points.

Social responsibilities: Discuss how our differences can be positive.

Materials: Learner’s Book pages 20–23; Workbook 
pages 16–17

Starter ideas
Names (5–10 minutes)
• Explain that the story learners are going to read is 

about a girl with an unusual name. Have a general 

discussion about names that are popular in learners’ 
countries.

• Then introduce some popular British names with an 
obvious meaning; for example Grace, Violet, Hope, 
Rose, Daisy, Robin, Hunter, Patience. Ask learners 
if  they know what they mean in their language. Are 
they boys’ or girls’ names?
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1 What do you think about your name? 
(5–10 minutes)
• Learners work in groups of 3–4 and talk about 

whether they like their name, if  their name 
has a special meaning and if  there any special 
reasons why they were given their name.

• Circulate and offer support.

• Ask a learner from each group to tell the 
class something interesting about a group 
member’s name.

2 Read and listen to Parts 1 and 2 of the 
story. What is the girl’s name? What 
does her name mean? Are the sentences 
that follow each section true or false? 
(10 minutes)
• Focus on the pictures and the title. Then read 

and listen to Parts 1 and 2 of the story. Check 
learners understand the meaning of sketching 
and paying attention.

• Ask learners what the girl’s name is and what 
her name means.

• Read the ten sentences together. Check 
learners understand them and ask if  they can 
remember if  any of the sentences are true or 
false without looking at the text.

• Make it clear that it is not necessary for 
learners to understand every word of the text 
at this stage. Learners re-read the text in small 
groups and decide if  the sentences are true  
or false.

 Differentiation ideas: Learners could work on the 
activity in multi-ability groups. More confident 
readers could point out where relevant information is 
to work out whether the sentences are true or false. 

• Give class feedback – make sure that learners 
are clear which sentences are true and false in 
preparation for the next activity.

10

Audioscript: Track 10

See Learner’s Book pages 20–22

Answers 
The girl’s name is Owl. An owl is a type of bird (a 
bird of prey). 
1 False, 2 True, 3 False, 4 True, 5 True, 6 False, 7 
True, 8 False, 9 False, 10 True

 Digital Classroom: Use the activity ‘A Girl Called 
Owl’ to reinforce comprehension of the story from 
the Learner’s Book. The i button will explain how to 
use the activity.

3 Work in pairs. Can you correct the false 
sentences? (10 minutes)
• Circulate and offer support while learners 

correct the false sentences in pairs.

 Differentiation ideas: Learners could work on 
the activity in mixed-ability pairs. More confident 
writers could provide support with updating the 
sentences.

• Give class feedback.

Answers 
1 Owl doesn’t like her name. 
3 She has the same shaped nose as her mum. 
6 She finds it annoying that her friends like her mum. 
8 Her mum loves her drawings. 
9  Mallory thinks Owl should change and draw 

another type of bird.

Reading tip and 4 Answer the questions. 
Find sentences in the story to support your 
answers to the inference questions.  
(10 minutes)
• Write the verb ‘infer’ on the board and check 

learners understand what it means. Then read the 
Reading tip together.

• Demonstrate Activity 4. Read the first question and 
ask learners to find the part of the text where the 
information is given. Discuss possible answers together.

• Circulate and offer support while learners answer 
the questions and look for the sentences in the story 
to support their answers.

 Differentiation ideas: Learners could just focus 
on underlining the relevant sentences in the story. 
Extend the activity by asking learners to write at 
least two sentences for each answer.

• Give class feedback on the answers.
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Answers 
Model answers:

a  The story infers that Owl thinks the other 
children’s questions are silly and annoying  
(‘I like owls. I think they’re beautiful, but you 
know, my head doesn’t rotate 360 degrees.  
I can’t fly. I don’t hunt at night. All these are 
questions the other kids have asked me, over  
the years.’)

b  No, not always. The story infers that Owl gets 
annoyed because her mum doesn’t seem to 
understand how her unusual name can make 
her feel embarrassed (e.g. about other children’s 
questions) (‘All these are questions the other 
kids have asked me, over the years. Mum laughs 
when I tell her.’) At other times, Owl doesn’t 
want to join in when her mum is having fun, 
even if  she wants to laugh too (‘… when she 
laughs, it’s difficult not to join in. I do try my 
very best not to join in.’). Owl also says that she 
gets annoyed because her friends love her mum 
(‘My friends love her. Which is annoying.’). The 
last two points imply that Owl resents her mum 
in some ways, even though she loves her.

c  She tells us that she draws owls all the time (‘I 
draw them, over and over’), in many different 
forms (‘Little ones, big ones, owls with crazy 
whirly eyes, owls swooping down from the 
sky’). Her school books and bedroom are full 
of owl pictures (‘They’re in all the borders of 
my lined school books. They’re on Post-it notes 
around my bedroom. I have sketches of them, 
paintings, even little clay figures.’) For another 
person, the effect could be quite disturbing 
(‘Actually, if  you walked into my bedroom, 
you’d probably run back out again, screaming. 
They’re a bit intense.’)

d  The story infers that her name is something that 
Owl thinks about a lot. She seems interested to 
know why she is called ‘Owl’ (‘And there had to 
be a reason. A reason Mum called me Owl.’); 
during her life, there has been a lot of interest 
about her name from other children.

5 Work out the meaning of the words in 
blue in the story by looking at other 
words in the sentence. Then match them 
to the definitions. (10 minutes)
• Focus on the first blue word, feathers.

• Read the other words around it in the story 
and elicit that feathers is a noun.

• Read through the definitions and elicit which 
of them refer to a noun. This eliminates a, c 
and g, which refer to verbs, and e, which refers 
to a quantity expression.

• Focus on the remaining definitions (b, d and f).  
Re-read the sentence containing the word 
feathers and elicit that the correct answer is b.

• Circulate and offer support as learners match 
the remaining definitions.

• Give class feedback on the correct answers.

Answers 
a swooping e masses 
b feathers f intense 
c inherited g rotate 
d whirly 

6 Talk about the questions in groups.  
(10 minutes)
• Circulate and support learners while they 

discuss the two questions in groups.

 Differentiation ideas: Provide less confident 
speakers with a prompt sheet, or write the prompts 
on a mini-whiteboard. For example, for question 2 
you could include: Maybe she …, She might have … .

• After a few minutes, ask one learner from each 
group to share their answers with the class.

Answers 
Learners’ own answers.

7 Values: Accepting our differences.  
(5 minutes)
• Check that learners know the meaning of 

‘stand out from the crowd’.

• Social responsibilities: Discuss how our 
differences can be a good thing by eliciting 
positive reasons for and consequences of 

SAMPLE
We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication. 
ISBN_9781108963848.



40

CAMBRIDGE GLOBAL ENGLISH 6: TEACHER’S RESOURCE

‘standing out from the crowd’. Possible advice 
is that people won’t forget Owl’s name/it is 
memorable; when people say her name, she 
knows they are referring to her. Encourage 
learners to share their ideas.

Answers 
Learners’ own answers

8 In what ways can we feel different to 
other people? How can this be a good 
thing? (10–20 minutes)
• As a class, create a mind map about the ways 

in which people can feel different to others. 
Examples may include different abilities, races, 
religions, sizes, etc. Remember to be sensitive 
to your learners.

• In pairs, learners share ways in which they feel 
unique or say if  they have any special skills  
or talents.

• Then return to the mind map and revisit 
the differences/add to the mind map. Next, 
brainstorm things that everyone has in 
common and needs, despite their differences. 
Examples could include love, kindness, friends, 
to have fun, to share things, to be included, etc.

• Finally, discuss why difference is important. 
Elicit and build up a list of advantages, and 
think about the disadvantages if  we were all 
the same.

Workbook

Learners do Activities 1–6 on pages 16–17.

Answers 
Learners’ own answers.

Plenary ideas
Diversity agenda (10 minutes)
• As a class, agree on a diversity agenda. For example:

 We respect people of different colours/abilities/
religions.

 We are kind to each other.

 We help each other.

 We have fun together

Homework ideas
• Learners write their own story about someone who 

feels ‘different’.

 Assessment ideas: Write a short checklist as a class so 
that learners can self-assess their work before handing it 
in. For example: Have I used full sentences? Have I used 
new vocabulary from the lesson?
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1.6 Project challenge

LEARNING PLAN

Learning objectives Learning intentions Success criteria

6Sc.06

6Sc.02

6Wca.03

6Sc.01

• Speaking: Begin to produce and maintain 
stretches of language comprehensibly, 
allowing for hesitation and reformulation, 
especially in longer stages of free production. 
Describe people, places and objects, and 
routine past and present actions and events.

• Writing/Speaking: Plan, write, edit and 
proofread short texts, with little or no 
support. Give detailed information about 
themselves and others.

• Learners can deliver 
a presentation about 
something or someone 
special to them.

• Learners can create a 
poster describing the 
history of their first 
name and present the 
poster to their class.

21st century skills

Collaboration: Participate actively in a group project

Materials: Learner’s Book pages 24–25; Workbook 
page 18; access to the internet or to library resources; 
examples of other learners’ work; poster card; Project 
checklist for Unit 1; End of Unit 1 test

Starter ideas
Raise interest in the projects  
(10–15 minutes)
• Tell learners they are either going to deliver a 

presentation about something or someone special 
to them (Project A) or design an ‘Our names’ poster 
for their classroom (Project B).

• If  possible, raise interest in the projects by showing 
examples of learners’ work on a similar topic.

• In a fun way, revise the unit’s new vocabulary from 
the vocabulary box in each lesson, which learners 
could use for the challenges. For example, you could 
make a word search or crossword. Alternatively, 
write some letters from the words on the board 
with spaces, or create anagrams and ask the class to 
guess the words.

Main teaching ideas
Introduce the projects (60 minutes)
• Collaboration: Encourage learners to choose one 

of the projects and then follow the steps for their 
chosen project. For Project A, learners work 
individually or with a partner. For Project B, 
learners work in groups, managing and sharing the 
tasks in the project.

Project A: A presentation about something 
or someone special to you
• Make sure each learner has chosen a presentation 

topic.

• Circulate and offer support while learners research 
their topics using the internet or library resources.

• Read the guidelines in Step 3 together and support 
learners when they are planning their presentations, 
helping them out with the vocabulary they need.

• Before learners write their presentations, encourage 
them to revisit Aliya’s presentation from Lesson 1.3 
again, and check they have information for all parts 
of the presentation.

• Learners add photos, videos, drawings or other 
suitable props to their presentations.
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• Finally, learners use Step 3 as a checklist to check 
they have included everything in their presentation.

• Before learners deliver their presentations, check 
that those who are working with a classmate have 
divided the presentation tasks equally.

• Learners deliver their presentations.

 Assessment ideas: Learners use the project 
checklist 3 to evaluate other learners’ presentations. 
Encourage them to complete at least one interesting 
fact that they learned from the presentation. 

Project B: Design an ‘Our names’ poster for 
your classroom.
• Collaboration: Learners participate actively in 

groups of about four to complete this project.

• Start by reading the options for the first step 
together. Encourage learners to decide which 
suggestion to follow and put them into groups.

• Circulate and offer support while learners research 
their chosen option using the internet or library 
resources.

• Offer support while learners write their paragraphs. 
If  learners have chosen Option A, check they have 
found information about the age, history and 
meaning of their first names. If  they have chosen 
Option B, check they have found the most popular 
names and written notes about their history.  

• Distribute poster card and encourage learners to 
design bright headings and to add their information 
from Step 2. Circulate and offer support while 
learners add the information and decorate  
their posters.

• Learners check they have included everything on the 
poster and decide which part of the poster they are 
going to present.

• Learners present their posters.

 Assessment ideas: Learners use the project checklist 3 
to evaluate other learners’ posters. Encourage them to 
complete at least one interesting fact that they learned 
from the poster. 

• Display the posters on the wall of your classroom.

Plenary ideas
Reflection (10–15 minutes)
• Ask learners what they enjoyed about their project 

work.

• As a class, learners discuss what they found most 
challenging about the projects and whether there is 
anything they would do differently next time.

Workbook

Learners do Activities 1–12 on page 18.

1.7 What do you know now?
What makes us who we are?
• Learning to learn: Learners have the opportunity to 

reflect and evaluate their own learning success.

• Reintroduce the question from the start of the 
unit: What makes us who we are? Discuss learners’ 
responses to the question now and compare them 
with their comments at the beginning of the unit. 
How much has changed?

• Ask learners to work on the tasks in pairs.

• Demonstrate the first two tasks by eliciting example 
sentences about the adjectives and recent activities 
using the present perfect correctly (and the past 
simple where necessary).

• For tasks 3–6, encourage learners to look back 
through the unit if  they can’t remember. Circulate 
and offer support.

• When learners have finished the questions, give 
class feedback on the answers. Build up a list of 
interesting sentences for 1 and 2. Vote for the most 
interesting recent experience in 2.

Answers 
1 Learners’ own answers.

2 Learners’ own answers.

3  Learners’ own answers. Model answer: Latitude 
and longitude are lines on the surface of a map 
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of globe. They tell us exactly where places are in 
the world. The lines of latitude run horizontally 
around the world; lines of longitude are vertical.

4  amazement, excitement, terror, beauty, 
satisfaction, pride

5  Aliya admires Malala because she supports girls’ 
education. She thinks Malala is brave because 
she spoke out about what she believed in when 
she was a young girl in Pakistan, and it was 
dangerous to do this.

6  Owl has white-blond hair that flicks around 
her face, like feathers. Her eyes are pale brown 
(‘almost yellow’) and her nose is shaped a little 
like a bird’s beak.

Look what I can do!
• There are seven ‘can do’ statements. Learners read 

through the statements and tick the things they 
can do. Encourage them to reflect on how well they 
can do these things. Also invite them to think of 
ways they can improve further, for example what 
strategies they can use or learn to use.

• If  learners find it challenging to read the statements, 
look through the unit with them and support them 
to find the relevant information.

• Finally, ask learners to work through the questions 
on page 19 of the Workbook. Encourage them to 
talk about what they enjoyed and also about any 
further support they might need.
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